LANGUAGE IN INDIA

Strength for Today and Bright Hope for Tomorrow

Volume 19:9 September 2019
ISSN 1930-2940

Editors
Sam Mohanlal, Ph.D.
A. R. Fatihi, Ph.D.
G. Baskaran, Ph.D.
Dr. S. Chelliah, Ph.D.
T. Deivasigamani, Ph.D.
Pammi Pavan Kumar, Ph.D.
Soibam Rebika Devi, M.Sc., Ph.D.

Publisher: M. S. Thirumalai, Ph.D.

Contents
Archana Thakur, M.A., M.Phil., Ph.D. Research Scholar
Unveiling Tradition and Concomitant Gender Disparity in The Bride Price 1-8
Dr. S. Chelliah, M.A., Ph.D., D.Litt.
Western Impact on the Tamil Creative and Literary Criticism Works 9-14

Dr. Nagesvari Paramasivan, Ph.D.
Empower Women Through Education and Its Relevance to Humanities:
A Womanist Reading on Zaynab Alkali’s The Stillborn 15-26

Dr. C. Ramya, M.B.A., M.A., M.Phil., Ph.D.
Anita Desai - Psychological Exploration of the Inner Psyche of
Her Existential Characters 27-36

Dr. Shruti Jain, Ph.D. (German Studies, JNU, New Delhi)

How ‘Foreign’ are Foreign Languages?

A Critical Look at India’s Current Foreign Language Policy

Through the Prism of Multilingualism 37-47

Language in India www.languageinindia.com ISSN 1930-2940 19:9 September 2019
Contents List i



http://www.languageinindia.com/

Dr. Vinila Dennis, M.A., M.Phil., Ph.D.
Colonialism in Derek Walcott’s Select Poems 48-53

Kati Poul, M.A., B.Ed., M.Phil., CELTA., (Ph.D.)
The Role of Pronunciation in Teaching Spoken English in
the Era of Communicative Language Teaching 54-59

Dr. S. Chelliah, M.A., Ph.D., D.Litt. and J. Kavithanjali, Ph.D. Scholar
Bharathi - A Multi-dimensional Personality Fighting for
Freedom and Love 60-68

Nithina Alice Boban and Satish Kumaraswamy
Semantic Intention and Semantic Relation in Children with
Intellectual Disability and Hearing Impairment 69-93

Sana Haider, Research Scholar and Hiba Sabri, Research Scholar
Portrayal of Women in Cosmetic Advertisement: A Critical Discourse Study 94-103

Subhanan Mandal, Ph.D. Research Scholar
The Semantics of Garbs in Dramatic Discourse 104-109

Suganthan, M.A., M.Phil.
The English Teacher’s Competence in Error Analysis and
Its Application in the Classroom 110-116

Ms. V. Suganya, Ph.D. Research Scholar and Dr. S. Shanmugasundaram
The Impact of Task Repetition on Reading with Reference to
Government College Students 117-121

Vini Abhijith Gupta, MASLP, Ph.D. Scholar, Dr. T. A. Subba Rao, Ph.D. and

Sruthi N Thomas, MASLP

Acquisition of Morphophonemic Structures in Malayalam speaking Children

with Intellectual Disability 122-138

Bhavna Bajarh, Ph.D. Research Scholar
Teaching Written English through Interactive Approach:
An Intervention for Hearing Impaired Learners 139-147

Prof. B. Mallikarjun
Multilingualism in 21st Century India 148-176

Sreelakshmi K M., M.Phil., Ph.D. Scholar
Terms of Address and Reference of Kannur and Calicut Muslims in Kerala 177-187

Language in India www.languageinindia.com ISSN 1930-2940 19:9 September 2019
Contents List i



http://www.languageinindia.com/

Md. Minhazul Islam
White Beauty Standard in Toni Morrison’s The Bluest Eye 188-205

John Odo Onu, Ph.D. and Idoko Adam Fadila, M.A.

A Semiotic Analysis of Some Selected Igho Mask Head Gears 206-231
Selvi Bunce
Lama as a Political Figure: Nationally and Internationally Over Time 232-240

Electronic Monograph

Prof. Rajendran Sankaravelayuthan and Dr. A. Dhanavalli
Word Sense Disambiguation in Tamil 1-299

Language in India www.languageinindia.com ISSN 1930-2940 19:9 September 2019
Contents List ii



http://www.languageinindia.com/

Unveiling Tradition and Concomitant Gender Disparity in
The BridePrice

Archana Thakur, M.A., M.Phil., Ph.D. Research Scholar
Central University of Himachal Pradesh, Dhauladhar Campus Dharamshala, District-
Kangra, Himachal Pradesh- 176206
archana.l7@hotmail.com
Mobile No.- 9805337594

BUCHI
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Abstract

Igbo people form one of the largest communities in Nigeria who have deep reverence for
their culture and traditions. The same culture which is favourable to men is inimical to women’s
interests. Buchi Emecheta (1944-2017) in her novel The Bride Price has presented culture from a
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female point of view wherein she delineates what it is to be a female in a tradition oriented,
sexist, patriarchal society. Embedded deeply in the Igho community of Nigeria to which the
novelist herself belongs, this novel provides a distinct image of African society making a female
principal character whose efforts to rise above native customs end up in her tragic demise,
making it clear that customs and laws have more value than an individual. The present paper
aims at studying African, especially Igbo traditions; appalling and obnoxious practices vis-a-vis
Igbo women and its impact on their physical and mental well-being.

Keywords: Buchi Emecheta, The Bride Price, tradition, African women, customs, gender,
marriage.

Tradition has always been an integral and inextricable part of human life which acts like
a bridge between generations thereby making us aware of the times gone by. It is a way of life
and the base that guides and shapes every society. The passing on of habits, cultural beliefs and
numerous other things from one generation to another is called tradition. Edward Shills in his
book Tradition (1981) defines the term: “Tradition means many things. In its barest, most
elementary sense, it means simply a traditum; it is anything which is transmitted or handed down
from the past to the present” (13).

The term ‘tradition’ has its roots in the Latin word tradere which means to ‘transmit’ or to
‘hand over’. Thus, tradition means inheritance, preservation, respect for and continuity with the
past. It is heterogeneous and includes everything ranging from dress code to literature to food
habits. The working of society and influence of tradition are mutually intertwined since no
society exists without a past. For any habit, belief or practice to be called tradition there must be
an originator and the receiver too. Along with this, it must have passed from generation to
generation and as Edward Shills notes: “It has to last over at least three generations — however
long or short these are — to be a tradition” (15).Whether to accept or reject tradition depends
totally on the wish or convenience of the recipient. Rejecting any kind of ‘essentialism’ in
tradition, Mark Bevir argues “. . . because, people usually want to improve their heritage by
making it more coherent, more accurate, and more relevant to contemporary issues, they often do
respond selectively to it; they accept some parts of it, modify others, and reject others. Traditions
change as they are transmitted from person to person” (39). Therefore, traditions can be
accepted, rejected or modified according to the need or demand of situation as they are dynamic
in nature.

Good and genuine traditions must always be preserved because they never cause a threat
to the progress of society, rather they are beneficial to all. As for example ancient Jewish
tradition of planting trees when a child is born is a good way to connect to nature as well as to
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prevent biohazard. Orthodox ones should be altered or rejected because they do not only harm
society but are regressive in nature too. Like the dreadful custom of Sati in India, where a
woman was forced to immolate herself on the burning pyre of her deceased husband, claimed the
lives of many women and was therefore banned in 1829.

Women constitute one half of the humanity but still they do not enjoy the privileged
position like men. If traditions are to be believed, a woman has always been a man’s inferior
because of gender hierarchies. Gender, a social construct is a “psychological and cultural” term
and it differs from sex which is a “biological term” (Oakley 158).Gender inequality too is a
practice that has been taught and handed down from one generation to another, through practice,
orally or in written form.

African societies are often called as the ‘man’s world’ because Africa is deeply steeped in
culture and traditions which do not allow enough space for females. Majority of women in Africa
are, according to Catherine Coquery Vidrovitch. ... defined by three S’s: silence, sacrifice and
service” (18).

Buchi Emecheta’s novel The Bride Price (1975) revolves around a young girl Aku—nna
who is torn between new and old unrelenting traditional ways of living. Having more and more
children and preference for son is the thought that lies at the core of African society and it is
clearly evident from the desires of Aku—nna’s parents. Aku—nna’s father Ezekiel Odia often jeers
at his wife Ma Balckie for her ‘childlessness’ and shows his dissatisfaction for having “an only
son” (The Bride Price 9) even after paying a heavy bride price for her. He is close to his daughter
Aku-nna but “she was too insignificant to be regarded as a blessing” (BP 9) for being born a girl.
These desires are based on the belief that a son will carry forward the family traditions, name and
legacy along with providing financial support to family. Writing about Nigerian society and
women, Obioma Nnaemeka notes: “In Igbo, as common in all patrilineal societies, man assumed
a position of superiority over women. This was best expressed in the preference for male
children (as primary inheritors of the family estate) over female children. Igbo society is
characterized by gender differentiation as one of the dominant markers of social relations” (108).
Therefore, a woman is expected to produce sons rather than daughters because “. . . as bearers of
male children, she acquires prestige and ensures the stability of her marriage and continuity of
kinship and tradition” (Falola 252).

Ezekiel Odia names his daughter ‘Aku-nna’ which means “father’s wealth” (BP 10) in
anticipation of the wealth she will fetch as her bride price “the only consolation he could count
on from her” (BP 10).Bride price or bride wealth is a common tradition in many parts of Africa
where a prospective bride’s family receives goods and money from bride groom and his family.
It is a way to “. . . legalize a marriage and for the man’s kinship to have legitimate claim to the
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children arising from it” (Falola 259). Bride price- the price fixed for a girl reduces her to the
level of a commodity or property that is given to another family in exchange of goods and
money. In case the marriage does not work, it cannot be dissolved unless the bride price is paid
back to the husband, and in most cases it is not ever paid back and the girl is forced to stay in
unwanted marriage and labour hard since in Africa it is mandatory for every woman to work.
After Ezekiel Odia’s death at Lagos, his children Aku-nna and Nna-nndo feel like they have been
orphaned because “father is the shelter” (BP 28), he is the head as well as the provider and
mother being a woman is insignificant. Therefore “A fatherless family is a family without a
head, a family without shelter” (BP 28).

I. E. Nwosu in his article “Gender Role Perceptions and the Changing Role of Women in
Nigeria” writes, “The law and customs in most part of Nigeria, in several instances, have tended
to perpetuate gender discriminations in society by denying women such fundamental rights as
inheritance of property, equal employment opportunities, equal access to credit facilities, rights
to procure bail and even decent treatment as widows” (1242). By depriving a woman of her basic
rights like equality, access to education, property, employment etc., the tradition - oriented,
patriarchal society ignores a woman’s existence and renders her helpless thereby making her
stand on the lower rung of the social hierarchy.

Finding it impossible to live without a breadwinner in Lagos, Odia family goes back to
their native place Ibuza whereas per the Igbo customs, Ezekiel Odia’s wife Ma Blackie is soon
inherited by his elder brother Okonkwo, who makes her his fourth wife. But before this she
mourns for her dead husbhand for several months in a secluded hut and very harsh conditions.
Since a woman is considered to be a husband’s property due to bride price and as property
always belongs to the husband’s clan in the Igbo tribe of Nigeria, a man can inherit his dead
brother’s wife / wives and her / their children. This is done to ensure that a family’s wealth does
not go outside and to give protection to the widow and her children. It is usually believed that a
woman cannot manage herself, her children and property in the absence of a man. Ama Ata
Aidoo in her article “African Woman Today” writes: “. . . the woman was regarded as a
permanent minor, first her father’s ward, then her husband’s. If she outlived her husband, then as
a widow she became the ward of some male in either her husband’s home or her own home.
Sometimes, a woman became a ward of her own son(s)!” (321). Aku-nna knows that life will not
be same now and her dream of getting educated and marrying off well will shatter. Also, she will
be married off soon so that her bride price can help in educating her younger brother Nna-nndo.

Surprisingly, Aku-nna is allowed to continue her education at a school run by Church
Missionary Society. Okonkwo, despite his family’s apathy for a girl’s education, agrees for Aku-
nna’s education because he is highly ambitious and “he wanted to be an Obi, so he needed more
money. Aku-nna had to be allowed to stay in school so that she could be married to a rich man”
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(BP 75). Deeply hurt by her mother’s indifferent attitude and constant insults that she is coward
and sickly, Aku-nna feels completely dejected until she finds love in Chike Ofulue, her teacher at
Church Missionary Society School. Chike comes from an ‘oshu’ family, he is a slave

descendant. His grandmother was a beautiful princess who was captured as a slave during a raid
on her village. He himself is young and handsome and has few local mistresses. Emecheta
remarks:

In Ibuza, every young man was entitled to his fun. The blame usually went to the girls. A
girl who had had adventure before marriage was never respected in her new home;
everyone in the village would know about her past . . . .There were men who would go
about raping young virgins of thirteen and fourteen, and still expect the women they
married to be as chaste as flower buds. (BP 84)

Here Emecheta exposes the double standards of Igho society which allows all the
freedom for males and disgraces those females for the same. “Double standards of sexuality”
means that “sexual behaviour deemed inappropriate in a woman, and for which she is shown
social approval, may be regarded as appropriate and as praiseworthy in a man” (Jane Pilcher et al
34). Chike too falls deeply in love with his fifteen years old student Aku-nna and resolves to
marry her even if it means breaking all the laws and customs of his society. As it is against the
laws of Igbo society to get involved with slaves, Aku-nna is constantly warned to stay away from
him. Being a slave family, the Ofulues are not considered to be equal to free human beings
despite being quite affluent. When she attains puberty, i.e. begins to have menstruation, she is
panic stricken and shameful but Chike helps her and asks her not to reveal this to her family as it
could result in her early marriage. But she is not able to hide it for a long time and the news
spreads in the whole village in no time, making her family feel overjoyed. There is little
celebration and Okonkwo seems extremely pleased and amused over his piece of luck. It is on
this occasion that he warns Aku-nna to stay away from Chike. Aku-nna had already realized that
“For a girl from a good family to marry the descendant of a slave would be an abomination” (BP
110- 111). Along with this “she was trapped in the intricate web of Ibuza tradition. She must
either obey or bring shame and destruction on her people” (BP 116). She feels thoroughly
helpless and her helplessness is aggravated by her mother’s passive attitude who looks quite busy
in her own life. Soon she realizes that suitors have come for her and the early marriage seems
inevitable. Her heartache for Chike and feeling of entrapment makes her pray to God, “God,
please kill me instead . . . rather than let this be happening to me” (BP 118). Unwillingly she
receives her suitors which include her classmate Okoboshi, a limp and Chike too. Okoboshi
suddenly squeezes her breast because Igho customs allowed him to do so. Emecheta writes about
the custom which is absolutely outrageous and shattering to a girl’s modesty. In the name of
night games, young boys were allowed to visit a girl in her mother’s hut and “play at squeezing a
girl’s breasts until they hurt” (BP 97) and the girl was expected to remain calm and just try to
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ward the boys off. No one objected to it as long as it was done in the presence of an adult. By
permitting such abominable customs to exist, the society tends to reduce a girl to a level of a
mere thing to play with that the males can use to amuse themselves and can even violate her
honour. As Chike is also present, he is not able to tolerate this misbehavior with Aku-nna and he
thrashes Okoboshi thoroughly.

Soon Aku-nna is kidnapped by Okoboshi family and forced to marry Okoboshi, the limp.
Although her family tries to look out for but they all know that searching is useless as Aku-nna
cannot be brought back because the kidnapper could have cut a lock of her hair or could have
forced her to sleep with him and “. . . if she refused his people would assist her by holding her
down until she was dis-virgined. And when that had been done, no other person would want to
take her anymore” (BP 132). Okonkwo receives her bride price, and all is settled between the
two families. Aku-nna is firmly resolved for not sleeping with Okoboshi on the mud couch, with
a white towel on it, made especially for the occasion. Emecheta here introduces another
demeaning custom in which a stainless white towel is placed on the bed of a newly wedded
couple and the next day the towel is presented to the bride’s mother as a present. If the towel has
no blood stains on it then the bride is called characterless and the whole village or town frowns
upon it. It also lowers the bride price of the girl. She knows Okoboshi will trouble her but “A
kind of strength came to her, she intended to stand up for herself, to fight for herself, for her
honour. This was going to be the deciding moment of her existence” (BP 136). She does not only
insult Okoboshi but also makes up a story that she has already been dis-virgined by Chike and
she might be carrying his child. Okoboshi, taken aback, beats her resolving to make her a maid to
his future wives. The following day when the whole village seems to turn their back on her, Aku-
nna manages to escape the evil clutches of her kidnappers with the help of her brother Nna-nndo
and Chike. Chike and Aku-nna elope to Ughelli, a town in the mid-west region of Nigeria. The
couple soon gets married and consummates their marriage on a newly bought bed that they name
‘joy.” For some time Aku-nna lives the long cherished life, she becomes a teacher in a school,
Nna-nndo too comes to live with them and she enjoys happy married life with Chike. But her
happiness is short lived as Okoboshi spreads the news that Aku-nna was not a virgin and
moreover he still belongs to him as he had cut a lock of her hair. Here Emecheta introduces a
nasty custom which can cause lifelong suffering and pain for a girl:

Some youth who had no money to pay for a bride might sneak out of the bush to cut a
curl from a girl’s head so that she would belong to him for life and never be able to return
to her parents; because he had given her the everlasting haircut, he would be able to treat
her as he liked, and no other man would ever touch her (BP103).

The fear of hair being cut by a man in such a manner compelled many young girls to keep
very short hair and the others who had long hair would wear headscarves. The above mentioned
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custom is a clear instance of how customs and traditions can denigrate a woman'’s life subjecting
her to utmost distress. It also points to the fact that in a culture fabricated by men, only they have
the right to choose their life partners whereas the same is denied to women.

Okonkwo gets extremely ill and furious too on losing his chance of getting bride price for
Aku-nna and thus becoming a chief. He twice refuses to accept bride price by Chike’s father,
and, in his rage, he divorces Ma Blackie by exposing his backside to her in public and she can do
nothing about it. Here, Marilyn Friedman’s observation becomes valid according to which “Men
are supposed to ‘stand up like a man’ for what they believe or value, including the simple
assertion of their self-interests. Women instead are supposed to ‘stand by your man.” The maxim
‘stand up like a woman’ has no serious meaning” (99). Lower status of women in the Igbo
community is clearly evidenced by Ma Blackie’s case. She is first inherited by Okonkwo without
her permission and then divorced, that too without asking for her consent.

Okonkwo resolves to take his revenge. As suggested by the local witch — doctor, he
makes a doll in the image of Aku-nna and pierces its heart with a needle in order to kill Aku-nna.
She soon gets pregnant but is undernourished and is warned by the physician. She now lives
constantly sick and worried for she too believes that if the bride price is not paid, the bride will
die at childbirth. By now she knows the Igbo customs very well and also knows she will not
survive. And her fear indeed comes true, after struggling for days of constant illness, she gives
birth to a premature baby girl whom she names ‘joy’ and dies peacefully. Her unceasing fear and
malnourishment becomes instrumental in her demise whereas her own community sees her death
as a punishment for offending the Igbo laws; for not letting the society decide her fate, getting
educated, getting in relationship with an outcaste, marrying a man of her own choice and above
all for not fetching much awaited bride price. Later, Aku-nna’s tragic story serves as a lesson for
many young girls in Ibuza so that they do not meet the similar destiny. Emecheta remarks:

So it was that Chike and Aku-nna substantiated the traditional superstition they had
unknowingly set out to eradicate. Every girl born in Ibuza after Aku-nna’s death was told
her story, to reinforce the old taboos of the land. If a girl wished to live long and see her
children’s children, she must accept the husband chosen for her by her people, and the
bride price must be paid. If the bride price was not paid, she would never survive the
birth of her first child. It was a psychological hold over every young girl that would
continue to exist, even in the face of every modernization, until the present day. (BP 168)

Aku-nna’s fight against societal laws takes a toll on her life. Through her, Emecheta
challenges the unyielding society that “exile the body” of a woman when “tradition itself is made
more important than women” (Kartak156). If women are the guardians and repositories of
culture, then they have to be placed at equal pedestal with men otherwise a society can never
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claim to be progressive and civilized. Blind orthodoxy and conservatism in the name of
reverence for past is a big obstacle in the progress of any society. For achieving equal status for
women, eradication and modification of conservative societal norms is mandatory. In the words
of Simon J. Bronner, “Variability, rather than fixity, is tradition’s trademark™ (2) and “Tradition,
rather than being a relic set in stone, could be renewable, malleable resource for the future” (4).
Therefore customs that harm anyone should be abandoned or altered for the betterment of the
society. Every society should keep abreast of the times and wisely choose or alter or eliminate
things to suit the present needs.
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Abstract

This paper attempts to lay focus on the western impact on the Tamil literary field,
through its thoughts and critical theories. Both English and Tamil Criticism play an important
role in their field with Tamil criticism having a long literary tradition rather than English
Criticism. The literary theories during the ancient periods articulated by commentators, which
help the Tamil literary criticism to bring out the originality of the text. Literary field has
creative and critical activities, making the reader understand the western impact on the Tamil
literary field.

Keywords: Tamil literary criticism, Western critical theory, literary tradition, critical
thinking, moralistic approach.

“Criticism is the branch of study concerned with defining, classifying, expounding
and evaluating works of literature” (Abrahams 36). It was the common explanation given by
Abrams. But when one looks into the stalwarts’ definitions regarding criticism which met
with the explanation of their own notion, one will have a comprehensive of it. For example,
Arnold wrote very often in his essays thus:

“I am bound by my own definition of criticism:
a disinterested endeavour to learn and propagate the
best that is known and thought in the world” (P 42)

In the words of F.R. Leavis, “the common pursuit of true judgement that is how the
critic should see his business” (The Common Pursuit V). In Europe, the art of criticism began
in ancient Greece in 4™ century B.C., during the period of this century, there was found to be
out and out an intellectual awakening in Athens. All learned critics and men like Aeschylus,
Sophocles, Euripides, Socrates, Aristophanes took to writing critical works. The first critical
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work which came into eminence was The Frogs by Aristophanes produced falling in line
with the critical thinking and relative merits of Aeschylus and Euripides. As Aristophanes
puts it, the creative art and the critical art are one and the same. Later it got divided into two.
The 4" century was, no doubt, found to be an age of critical inquiry and analysis. Only in 427
B.C., criticism took its reasonable shape in the hands of Plato, the discipline, did vehemently
attack poetry and banned the poets in his ideal world. Then the criticism passed into Plato’s
disciple Aristotle who went to the extent of calling poets ‘imitators’. Then criticism started
surviving in the hands of Roman classicists. Horace and Quintilian and then in the hands of
Longinus.

Despite the fact that western criticism did significantly emerge from this background,
the first English man who used criticism is Sir Philip Sidney who defended poetry by writing
Apology for Poetry and making it clear that his concept of poetry is to teach and delight, for
he followed the model of Aristotle and his criticism was almost like a reply to Gossons who
dedicated his School of Abuse to Sir Philip Sidney. Then the history of English literary
criticism had Ben Jonson better known as a poet and a dramatist than a critic. But he proved
himself as well-known critic through his Discoveries generally considered as a valuable
addition to criticism. Then appeared An Essay of Dramatic Poetry by John Dryden, which
was regarded as the lonely but important work upholding Aristotle’s theory of poetry as a
process of imitation and his slogan was that the very object of poetry was to delight and
transport instead of teaching. Dryden was called the father of English criticism by Dr.
Johnson, for from his alone, English Criticism took a clear root. Then came Alexander Pope
who followed the classical tradition and wrote Essay on Criticism using his critical opinion
about the criticism as “a critic is born to judge, as a poet is born to write”. Then criticism
started growing in the hands of Dr. Johnson who critical outlook was explicated from his
writings like Preface to The Plays of Shakespeare and Lives of the Poets.

Literary Criticism changed its course and methods in the Romantic Age as a protest
against the neoclassicism. William Wordsworth and S.T. Coleridge laid the foundation for
the romantic criticism with the chief tenets of this romantic criticism being ignoring rules,
being impressionistic and individualistic in approach, laying emphasis on emotion and
imagination. Preface to the Lyrical Ballads by Wordsworth and Biographia Literaria are
considered the two best works that bear the critical theories of the romanticists, for their
criticism was creative. With the emerging of Victorian compromise, the fight between the
neo-classical school and romantic school came to an end. Matthew Arnold, the key figure in
his age, did obviously dominate the literary field with his creative works and essentially by
his critical works like Preface to the Poem of 1853 and The Study of Poetry. The 20"
century saw the birth of New Criticism with T.S. Eliot, I.A. Richards and F.R. Leavis as
notable critics who made their critical theories so influential and reasonable. In this evolution
of literary criticism down from the Ages, Poetic criticism started approximately in between
427 BC to 348 BC with Plato who banished poets from his ideal world. In English critical
tradition, the poetic criticism started right from Sir Philip Sidney and Matthew Arnold set
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right the poetic criticism as a separate discipline and Novel criticism started only from the
Criticism of F.R. Leavis.

Just like English criticism, Tamil criticism is said to have a long literary tradition. In
the early phase, Tolkappiyar was regarded as the originator of Tamil literary criticism
through composition of Tolkappiyam. He framed his literary principles into two kinds —
thematic conception and poetic convention in clear terms. They were mutually related. In
Porulathikaram, the third book of Tolkappiyam, Tolkappiyar explains the themes of ‘aham’
and ‘puram’ which relate to romantic poetry and heroic poetry respectively. In the beginning
of the fourteenth century, Saint Umapati, a Saiva acharya (Spiritual preceptor) contributed a
very good guideline for critics by pointing out that the very essential duty of a critic or the
commentator is just like removing the dust on the gem and rejoice in the true luster of the
gem and to him, literary criticism also implies appreciation. Most of the literary theories in
the ancient periods were articulated by commentators and these commentators of ancient
Tamil books were considered to be the best critics. This shows the originality of Tamil
literary criticism in the early days. Atiyarkkunallar of twelfth century, the learned
commentators of Silappadikaaram, as a sensitive critic probed deep into the expressions
given in the original text about the character and tried to elicit their fullest significance. In the
thirteenth century, Parimelazhahar the greatest writer on Thirukkural and Perasiriyar and
Senavaraiyar, the writers on Tolkappiyam exposed the ways to look at the vast areas of
literature and grammar and in the 14" century, the critique of Naccinarkkiniyar, “consists of
word meanings, special notes, grammatical explanations, paralleled quotations from various
sources, connecting of various verbs to the finite verb ending a sentence and several other
features” (Ramalingam 1127). Naccinarkkiniyar commented on Kalithohai, an ‘aham’ poetry
of the Sangam age and the epic Cintamani showed his reverence for the author. This attitude
did induce so many writers who succeeded him. In the medieval period, the Vaishnava
commentators are said to have successfully replanted the experience of the Alwars in the
minds of the readers, thereby focusing more light on their philosophical approach. They were
endowed with a creative talent holding the inspiration theory. In the 18" century, Sivajnana
Swami as a prolific writer and a bold critic always condemned strongly the views of others
writing an elaborate commentary on the Payiram, which means Preface and the first
cuttiram, which means sutram of Tolkappiyam. He is the first critic who held the view that a
true critic should be well versed in more than one language and the 19" century was regarded
as the period of Renaissance in India life and literature. The Renaissance in Tamil was
ushered in after the Sepoy Mutiny in 1857.

The general awakening resulted in the rapid expansion of prose writing as an
important branch of literature. In the words of Ka. Na. Subramaniam,

“Generally, it can be said that Indian literary renaissance is a change that happened in
Indian minds due to the reading in English” (Kalai Nutpangal 64)
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This kind of change brought Tamil literature in line with the new writings like novel,
short story and essay which showed the liberation from the conventional way of writing.
Following this direction, the criticism in Tamil came up well by shooting into new standards.
M. Ramalingam observes:

“Modern Tamil literary criticism began in the first decade of the 20" century. In that
formative stage, Tamil scholars had drawn their inspiration from the study of western
literature” (P1128).

C. V. Damodaran Pillai and U.V. Swaminatha Aiyar did the greatest service in
rescuing innumerable classics from oblivion and editing them correctly and Swaminatha
Aiyar always gave a valuable introduction and copious notes into cross references which
were of immense value to the student and the critics. And it was V. Kanakasabhai Pillai who
wrote The Tamils Eighteen Hundred Years Ago, that made the scholars realize the greatness
of Tamil tradition thereby paving the way for the opening of a new era for literary criticism.
Ramalingam pointed out by making such a statement that the first three or four decades of
20" century might be called the period of the new classical criticism in the history of Tamil
criticism. Maraimalai Adikal is said to have given a new direction to contemporary criticism
by applying the western principles to evolve a work of art. He defined poetry as an aesthetic
creation of beauty and insisted on the sound appreciation of any work of art by improved
standards and methods of criticism. T. Selvakesavaraya Mudaliyar and V.V.S. Aiyar were
called the pioneers of the modern literary criticism. T. Selvakesavaraya Mudaliyar was a
good essayist who wrote ‘poetry’ and ‘prose’ in his Tamil Viyasankal. Here in this book,

“He goes deeply into the nature of poetry and elaborately discusses the various
elements — form, imagination, poetics and style” (Ramalingam 1129).

Then, V.V.S. Aiyar was considered to be a notable writer-critic who applied the
canons of western literary criticism so as to bring out the significant features of the epic in his
critical study of Kamba Ramayanam. He strongly claimed that Kambar was superior to
Homer, Virgil and Milton in certain respects and he is said to have used racanai, a term
normally equated to the term ‘appreciation’, for criticism in his Tamil version of his study.
Following V.V.S. Aiyer, then sprang up the aesthetic criticism headed by T.K.
Chidambaranatha Mudaliyar who got exposed to the literary criticism through his aesthetic
study of Kambar’s Ramayanam. Then T.P. Meenakshisundaram, a critic known for his
profound scholarship in various fields, might well be considered one of the makers of modern
Tamil criticism. His two important books namely Kanalvari and Kudimakkal Kappiyam
revealed his critical principles. He approached literary works purely as a literary
investigation. The criticism of prose fiction was born along with the emergence of prose
fiction. M. Ramalingam writes:
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“We find a critical essay on Prema-Kalavatiyam in a very old journal Viveka
Cintamani in the last decade of the 19" century, written by P.S.Subramaniya Aiyer”
(P1129).

After P.S. Subramaniya Aiyar, came Ka. Na. Subramaniam who was primarily an
impressionist and introduced the earlier prose fiction to the general reader in his Mutal Aintu
Tamil Navalkal. (The first five Tamil novels), where he placed himself in the history of
Tamil literary criticism. Besides his creative writings, his critical writings earned him the
name ‘critic’. His Vimaricanak Kalai and llakkiya Vicaram stand as good example to his
view of blending western and eastern concepts of criticism. Then the two books namely
Tamilil llakkiya Vimaricanam (literary criticism in Tamil) and Tamil Cirukathai
Pirakkiratu (The birth of Tamil short story) helped in making criticism gain new dimension.
R. Dandayudham’s A Study of the Sociological Novels in Tamil was found to be almost the
first systematic study of Tamil novels, nourishing literary principles and judgement to have
an elaborate study of Tamil fiction. His Novel Ilakkiyam and Punaikataivalam (The wealth
of fiction) were almost the effective tools to critically assess the literary merits of twelve
fiction writers. Following them, a few literary stalwarts like P.Sri A.Srinivasaraghavan and a
newer set of critics like C.S. Chellappa, K. Kailasapati, V. Ramakrishnan, C. Raghunathan
are some of the comparative critics making some distinction in this new genre.

Thus, for knowing the exact beginning of the literary criticism as a literary activity
consciously one should have a clear cut idea about the Tamil criticism especially before and
after Ka. Na. Subramaniam. One can easily visualize the degree of western impact on Na. Ka.
Su. and his service to Tamil Literature as a creative writer and a critical writer was found to
be something remarkable. Next to Vu.Ve. Saminathaiyer who was called “Illakkiyathattha”
(literary grandpa), Ka. Na. Subramaniam was called “Periyavar Ka. Na. Su.” He was
influenced by the western thoughts and theories to the extent that all the literary writers
irrespective of age criticized him for his too much of being westernized in his thought and
theories. But rather undoubtedly, it is Ka. Na. Su. who provided room for the Tamil literary
field so as to make it live in the climate of creative hope. He was solely responsible for the
incoming of English critical theories and methods to India, especially Tamil literary world,
for Ka. Na. Su. was, during the British rule in India, consciously or unconsciously kindled by
the culture of the western people. This desire for British culture prevailed in the hearts of all
people irrespective of all disparities. Even literary people tried to follow the culture of the
west. The educated people of all degrees looked for the accommodation of western culture
and writing. Reading western literature became the fashion of those days. It was at this time
Rabindranath Tagore won the Noble Prize for Literature for his Gitanjali.

One cannot deny the fact that the western impact on writers like Tagore and Na. Ka.
Su. was rich enough to release worth thinking and sound critical thinking in order to enrich
the Tamil literary creative as well as critical field for without discriminating as eastern and
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western literature for the sake of discrimination, they looked at all literatures as one under the
purpose of ‘world literature’.

To conclude, it may be said that the western writers falling in line with the thinking of
western stalwarts like Arnold, Eliot and Leavis joined hands with them in presenting a moral
touch in their creative writings as well as critical pronouncements, with the sole intention of
giving more importance to the growth of Tamil literary field both in the creative and critical
activities than the moralistic approach to teach in all respects. In a world, the reception of
western literature coupled with critical thinking, has, no doubt, exerted a good impact on
worthy influence and effect on the eastern critical and creative field in all respects enabling
rather richly any reader or writer to understand and evaluate, the worthy impacts exercised
by the western writers on the minds of eastern writers/critics.
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Introduction

Literary work is considered as source of reflection for life and humanity. Within the
literary sphere comes a group of women writers that persistently exposes the injustice
towards women such as discrimination, domination, subordination and oppression that
denigrate women. While injustice towards women cannot be curbed just by writings that
highlight these issues, but such literary works and researches are capable of bringing out the
voice of women silenced by patriarchal system to global society. The Nigerian female writer,
Zaynab Alkali in The Stillborn highlights the life of women of Hausa tribe that were in
constant fear, anxiety and nervousness due to stifling local social system. Alkali presented
stories of Hausa women that rarely highlighted by Nigerian male writers. The multi-faceted
status of women as housewives, working professionals, semi-skilled workers and unskilled
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labourers are presented in multiple perspectives by Alkali to record the diversity of women’s
life in Hausa tribe.

Nigeria as a nation consists of more than 250 ethnicities and languages with English
language as lingua franca for all Nigerians. In Nigeria, the Agendas of the Big Three plays a
key role in which Nigeria is broadly divided into three major ethnic groupings namely the
Igbo, the Yoruba and the Hausa-Fulani people. These three ethnic groupings practise
different societal system with respective culture, traditions and beliefs. Nigerian society tends
to emphasise on ethnic and racial ties rather than nationalism or Africanism. Nigeria practises
social, cultural and belief system that is vastly different and complex than what is and can be
understood by others.

In Nigeria’s social system, men are considered the head of family and symbol of
absolute power, positive thinking and intelligent while women are considered weak, passive,
obedient and emotional. In such relationship, women are considered inferior while men are
considered superior. The image and identity of men as extraordinary and masculine has been
embedded in the mind of young girls since young. Hausa Fulani are an ethnic grouping in
Nigeria in which 89% of its people practises Islam. According to Coles & Mark (1991:4-6),
the subordination of women to men arising from the intersection of Islamic practices and
Hausa cultural values which were in place prior to colonization. Coles & Mark points out
that, Hausa women are among the most strictly secluded Muslim women in Africa. Hausa
women assimilate between traditional Hausa societal system and Islam in which Hausa
women, regardless of before or after marriage, remain within a patriarchal system that
restricts women’s involvement in any activity. This reality can be further strengthened by the
opinion by Coles & Mark (1991:12);

The patriarchal nature of Hausa society, the pervasive notion that Muslim
Hausa women should be and are subject to control by men, and the seclusion
of women have given vice to a view of Hausa women as largely powerless
relative to men and entirely lacking any authority in the public realm.

Hausa girls commonly got married at the age between 10 to 12 years old. Marriage
are conducted based on their families’ selection and men are not allowed to get married until
they are able to take care of their wives which means the men will usually get married for the
first time at the age of 30s with girls (children) aged between 10-12 years old. A woman that
failed to give birth to a boy and only have girls are not allowed to object or complaint if her
husband brought back another wife. The societal pressure and demand towards married
women are to give birth to a boy that will be the inheritor of their tribe’s name and family’s
asset.
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According to Amadiume (1987:69), when a daughter experiences physical
transformation moving from childhood to adolescence, every movement of hers is observed
by her mother and she is restricted from going out of the house and mingles with boys.
Mothers played key role in advising and scaring girls with outlandish stories about men in
order to prevent relationship between adolescent girls with men. The sight of a penis was
said to be enough to make a girl pregnant (Amadiume, 1987:69). Extraordinary tales about
men that has been passed down from one generation to another formed the sense of fear and
amazement about men in the mind of women since young. They feel that men possess
extraordinary powers and must be avoided before moving towards marriage. Such tales that
has been fed to girls since young were deeply embedded in their psyche that they lack in self-
esteem and always obedient to their father, brothers, husband and sons.

In terms of education, boys are fortunate to receive formal education until the family
can afford spending on the boys’ education. Education for girls is not given attention because
girls belong to their (future) husbands’ tribes. Girls are wedded when they are still children in
order to help their family’s critical financial condition. Occasionally, the girls’ wedding
payment is used to pay for the boy’s education. Every girl in a family will experience
discrimination in education opportunity when compared to their male siblings.

Hausa women may nullify their marriage through the system of Khulaa and may
apply for divorce if there is domestic violence (Coles & Mark,1991:6). Rights as a wife that
Hausa women can acquire are ownership of asset, Islamic education and becoming a soldier
during wartimes. Women that complete their Islamic education may choose to become
teacher. The involvement of women in teaching has brought drastic change to the situation
and status of Hausa women. The women started to think about self-improvement and career
achievement (http://www.jamtan.com/jamtan/fulani). The background understanding about
the culture of Hausa people serves as the basis in understanding the specific culture and
lifestyle of Nigerians which cannot be judged solely by views and thoughts outside the
Nigerian societal context.

Hausa society is said to be tied with various elements of patriarchal system as a result
of religious belief, colonialism, capitalism, political liberation and global economic
integration that adversely affected women. The patriarchal marriage institution of Hausa tribe
has restricted women to learn only domestic works related to their skills namely cooking,
cleaning, sewing, water-carrying, firewood gathering as well as fulfilling all husband’s need.
The culture of Hausa tribe also allows men to practice polygamy and must marry accordance
to Islamic tenet as well as not allowed to keep mistress, preference to male children and
regards the wife as inferior to the husband. To achieve a respected social status, an adult
woman must achieve status as a wife. Women without a husband (unmarried) and widows are
hard to achieve high, respected status in a societal system based on patriarchal system.

Language in India www.languageinindia.com ISSN 1930-2940 19:9 September 2019

Dr. Nagesvari Paramasivan, Ph.D.

Empower Women Through Education and Its Relevance to Humanities: A Womanist
Reading on Zaynab Alkali’s The Stillborn 17



http://www.languageinindia.com/
http://www.jamtan.com/jamtan/fulani

Nigeria is the only country in the world that practices Penal Code laws that allows
men to physically punish their wives without physically aiming them (Green, 1999: 107).
Penal Code of Nigeria states that a husband can beat their wives by using a stick not bigger
than the husband’s thumb (Philomena,2008:294). Domestic violence is often rejected as a
complaint by tribal chiefs or police because it is considered as family’s own internal
problems. Besides that, Nigerian women are often scared to make reports about domestic
violence as they fear the collapse of their family structure, women are warned that if they
seek litigation against their husband, their action will break up the family (Green, 1999:106).
A wife might be beaten not just by their husband but also the husband’s relatives as well.
This shows that the social institution that was supposed to be protecting women has
oppressed and persecuted women. Laws in Nigeria feature two contradictory roles, in such
that the law is the saviour and protector of women and yet simultaneously a tool to oppress
and compromise with Nigeria’s patriarchal system that clearly dominates and persecutes
women.

Theoretical Framework: Womanism

The Womanism theory pioneered by Alice Walker has given emphasis to status of
women writers in Africa to highlight the true reality of being women in Africa. Walker has
said that a new reading method has to be created to discuss the status of black women
writers’ literary works as western feminist readings often fail to discuss and define the work
properly. The adherers of Womanism Theory wish to re-examine and highlight the identity,
the spirit and instinct of black women that weren’t just side-lined by literary works of white
female writers but also by black male writers themselves that failed to portray the experience
and history of black women.

Womanism is specially coined for women from Africa to build Africanist identity in
African culture and literature in general. Within the work In Search of Our Mothers'
Gardens, Walker categorised her essays in three parts, namely; Oppression towards women
didn’t solely manifest physically and mentally but also demands women to act like a man.
According to Walker, a person who adheres to the thoughts of Womanism is a womanist.
Walker defines a Womanist to be similar as feminist but distinct due to colours of skin and
ethnicity. Womanist theory is a sort of challenging to traditional articulations of feminist
theory. According to Walker, issues related to women are equally important as racial and
ethnicity issues. Walker said that black women are more superior to white women due to
black women’s tradition in valuing philosophy of life highly. The often-repeated phrase by
Walker namely womanist is to feminist as purple to Lavender (1983: xii) is coined to create
as a comparison that black women are womanist and white women are feminist. Within the
thoughts of Womanism, relationships between women form a women’s culture that upholds
the unity and solidarity among women. Women who are womanist love all aspects that
shaped them as women and appreciate the culture, emotional life and strength of women.
Nonetheless, womanist women still adhere to god given nature of women. Walker glorified
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the black woman’s experiences during slavery, their own black woman self, their beauty,
physical and sexual strength, motherhood, sisterhood and wifehood.

Nigeria that tends to emphasise more on ethnicity diverged from Africanist concept as
they emphasised more on individual ethnic identity than nationalism. Womanism is a
universal theory that can be adapted by all African women and all African women are
considered womanist according to Womanism theory. Alice Walker in In Search of our
Mother’s Garden: A Womanist Prose highlighted the importance of education for women in
struggle against gender inequality. According to Walker, the personality and identity a black
writer shines in their literary works when they expose the reality of African women that is
more often than not obscured in white Caucasian writers” works as well as in black male
writers” works. Walker urged the female writer to give back to black women their own black
woman self, their beauty, physical and sexual strength, motherhood, sisterhood and wifehood.
Meanwhile, Alkali as a female writer from Nigeria highlighted the life of Hausa women in
their local culture, identity and unigueness as black women, symbiotic relationship between
mother and daughter, the strength of black women, the spirit of sisterhood (solidarity among
women regardless of skin colour) and women’s preference from the angle of a Womanist.

Pressures in daily life such as seeking employment opportunities, economical factor
and status of women within organisational system/hierarchy force women to think and act
like men. Their innate desire as women cannot be expressed due to social, political and
economic system that are still under the authority of men. In particular, Womanism looks at
the intersections between race, class, and gender. Women in many countries still has to obey
the patriarchal culture that dominates them even though they have the same education and
economic level as men.

The Stillborn: A Reading in Womanism

In The Stillborn (1984), Alkali described the dilemma of women in abiding the
cultural norm of a patriarchal system and their internal conflict to free themselves for tyranny
of men. The strength and courage of women are presented in this novel as an example that
Zaynab Alkali is not writing as a black African writer, a Third World Country writer, a
marginalized country writer and such but instead she is writing as representation of women in
general. Alkali highlighted the universal idea that education will bring out awareness about
identity and nature of women, an awareness needed by all women to counter the injustice
inflicted on them. All aspects of women’s life in patriarchal system of Hausa tribe are present
in this novel such as marriage, polygamy, sexuality, and domestic violence, liberation of
women, gender discrimination and importance of education for women.

Zaynab Alkali wrote about women characters in the 1980°s when Nigeria underwent
transition from being a British colony towards self-government and then experienced Biafra
War (6 July 1967-15 January 1970). After recovering from the civil wars, the 1980s is
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considered as the age for reconstruction of Nigeria under democratic administration which
also has brought economic, social and political change to Nigeria which impacted women’s
life. During the transition years, men’s psyche is still pre-occupied with the mentality that
women must remain under the influence of men and should only be allowed to give birth and
take care of children. To overcome such mentality, Alkali see education as one of the way
women can liberate themselves from patriarchy. In a nation facing modernisation, women
will not be able to adapt to the mainstream changes without education to equip them for the
future. Alkali with her sense of responsibility, seriously and boldly proclaimed the
importance of education for women in almost all chapters within this novel, ‘... An educated
woman is a great investment to her children, her husband and her parents, but most of all her
country’ (Alkali, 1997:20). Education is the weapon for women against being manipulated
and exploited in patriarchal system.

In the practices and beliefs of Hausa tribe, they regard higher education as a hindrance
for girls to find suitable candidates as husband. This is because higher education for women
is considered as threat to men in order to reduce the status of women in a household (Fox,
1997:34). However, it is only through education that women are capable for liberating
themselves from the practice of patriarchal system that physically and emotionally oppressed
women. Education can shape women to become braver, have a source of economy,
independent and freedom of speech thus women are beginning to question the injustice done
by men in both household as well as societal system.

To represent the universal importance of education for women, Alkali created the
character, Li, that is determined to pursuit her own way of life in patriarchal system of Hausa
tribe by pursuing higher education. Li as a character is progressive, independent and rejects
the myth that women are inferior to man. In this novel, Alkali vividly portray that education
for girls is not wasteful but instead self-defence weapon in dismantling sexist bias and rigid
gender role.

Li as a character is portrayed as a matured woman as she was introduced by Alkali in
the early part of the story. Even though she’s only 13 years old at that point of the story, Li is
already presenting herself as an inquisitive, independent, brave, assertive, determined girl and
has the ambition to pursue higher education. Her education qualification has helped Li to
achieve economic strength by being a teacher and begin to take on responsibility as the leader
of the household “the man of the house” (Alkali, 1988:101), the role which her father and
brother failed to accomplish. In the cultural practice of Hausa tribe, only men are allowed to
be the leader of household. However, in the face of modernisation in Nigeria which gave
higher education opportunities for women, women such as Li that are beginning to bear the
responsibility as the leader of household emerge. Such change and adaptation of cultural
practices is gradually being accepted among the Hausa tribe when the men failed to take on
the responsibility.
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Alkali in her writing characterized women characters facing these rapid changes
productively and responsibly. Alkali has introduced the character of Awa (elder sister of Li)
which continued to carry out her domestic responsibility as usual after being laid off by her
school but Awa’s husband (Dan Fiama) failed to adapt to such changes, descended into
alcoholism and let go of his responsibility to Awa. Men are portrayed as failing to face up to
challenges and obstacles caused by transformation from traditional way of life to modernised
Nigeria. From here we can clearly observe Alkali’s authorship technique that empowers
women to take on multiple tasks and juxtapose it with Fiama’s position in failing to
overcome his depression in losing his position as headmaster. Fiama didn’t help out Awa at
home and yet still insistent of being the head of household with absolute power even though
he is incapable to contribute to the family.

Li, with her academic qualification rises from impoverished and oppressed life in the
City to someone who is determined, optimistic and confident of self. Among the early step Li
took is, to advance her education in order to liberate herself from the restrictive life shaped by
tradition, culture and religion. Alkali liberates women from tyranny of men, of life being
constantly under the authority of men. Alkali gave confidence and strength in Li through
English-medium education. Western education provided job opportunities as well as opened
Li’s mind of her right being a wife and mother. When she is 29 years old, Li had just finished
her study in teachers training college and became a teacher and capable of living
independently. The maturity in Li’s age has also been made a measurement of capability to
make smart decisions by the author. The women’s need for protection by father, husband and
son has been dismantled by Alkali by giving confidence to women characters especially Li
through education.

In Womanism reading, Womanist Loves Love in which she always receives and gives
undivided love and care. Womanist women didn’t hate men and appreciate the presence of
men in her life. Alkali explores in depth and appreciates the overt and covert characteristics
in women characters namely Li, Awa and Faku. The three women were introduced in the
story when they are still young maidens until they grow older to become matured middle
aged women. The three characters are willing to sacrifice the opportunity for higher
education in exchange for family life with the men they loved. The three women were in
marriage trauma when the men they loved and married to became strangers in their life. Awa,
Faku and Li discovered that the men they loved and married to are two different men in one
single physical body. The change of administrative structure of the government of Nigeria as
well as economic pressure has affected the career and psychology of the men. Men, originally
regarded as capable of providing livelihood with maturity and responsibility has become lazy,
irresponsible towards the family and failed in coping with the modernisation happening at
that point of time. Li witnessed herself how her husband Habu Adam, once gentlemanly and
loving back in the village, has become a drunkard, ill-tempered, beating women and utterly
lost in life due to pressing life in the city that is materialistic and artificial.
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A Womanist woman desires of being grown up (Walker, 1983: xi), one not just of age
but also in terms of thoughts, appearance and actions. The thought of a Womanist woman is
always matured and make decisions that will build brighter future and give self-freedom of
speech. Li is ready to accept her husband again and revive her marriage. Alkali used narrative
technique of dream element to bolster Li’s decision. Li dreamt of meeting her grandchild
when she became old and alone. Her grandchild asked about the grandfather and why Shuwa
the mother lives without the father. This question from Li’s “grandchild” shows that a
father’s love is needed to give the perfect love and care to the children. This dream has made
Li think about Habu who beat and left Li when she gave birth to Shuwa. Li’s decision can be
seen as “anti-feminist” or contrary to western women’s conception of right and freedom of
living independently and liberate self from men that restrict, oppress and dominate women.
The acceptance of Habu back to Li’s life is neither shameful nor proves that women can’t live
without man but as a rational action that brings balance to women’s life as mother and wife in
the Hausa’s society. Li’s decision is a Womanist woman’s decision hence cannot be judged
from the feminist perspective.

Being a mother and a wife is an important mechanism among Hausa women. Walker
in Womanism theory says that in traditional African way of life, a mother will regard her
daughter womanish if she voiced out frequently, resistant and persistent in getting answers for
her questions. African mothers don’t like their daughter to be matured, wild and liberated
from her age as they’re worried that this will ruin her daughter’s future family life. The
character Li in The Stilborn always questions her mother who is deaf and often refused to
discuss freely with Li. Li and her mother have never been close. Therefore, if Li has any
question, she will not refer to her mother but instead seeks out the answer on her own.

After the collapse of her marriage with Habu, Li realised the hardship and sacrifice of
her mother back in the village. Her mother works hard in the farm to make a living when her
father became ill and after Fiama became alcoholic. The author created the character of Li’s
mother as someone who never expressed bitterness towards hardship but instead shows
casual stoicness and never reacted with anger, hate and disappointment towards her children.
It is her mother’s character that helped Li to become a determined woman while encountering
various challenges in the city. Li always remember every words of her mother at any point
she felt disenchanted by life in the city. This is what Walker said, that she believes the words
from her mother that, ... ‘the father should teach the boys and the mother teach the girls the
facts, as one says of life’ (1983: 326).

Alkali portrayed the life of girl approaching adulthood in a phallocentric social system
of Nigeria where men dominates women as a statement of masculinity. Li as a character can
be classified as a girl run counter to stereotypical depiction of Nigerian women as Li
exhibited outrageous, audacious and willful behavior (Walker, 1983: xi). Alkali has given
special attention to the character Li since inception of her character. Li’s sibling dubbed her
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“stubborn steak” for being stubborn and firm in her decisions. Even though she grew up in a
familial and societal system that restricts women’s freedom of speech, Li as a character is
brave to answer back her father and she never felt herself to be a girl that is obedient and
fearful of her father. The restriction and control from her father spurred the rebellious
character within Li. She wished to dismantle the wall built by her father and she wished to the
see the free, great outside world hidden behind that wall of restriction.

Baba (Li’s father) said cynically, ... ‘A heathen woman (Li’s mother) can only have
heathen children...and even I have civilized you, you still behave like heathens’
(Alkali,1988:13). For Li’s father, her daughter is different than his other children as Li
always voiced out, opposed and protested her father’s action in controlling the behaviour and
life of his wife and children. Everything Li has done proves troublesome to her father who
otherwise strictly controlled the life of their children in order to be disciplined and obedient
to all of his orders. The author portrays the extraordinary bravery of Li that constantly butted
head with her father even at the tender age of 15 years old. No longer as the stereotypical
woman that obeys and follows the men’s bidding, Li no longer feared her father and she get
married on her own choice. Even after marriage, Li is still empowered by Alkali by allowing
her to live alone with the security of her education. When her marriage with Habu failed, Li
transformed the failure to succeed in education.

The author also depicted a number of traditions and patriarchal system that were
practiced in the village. One of them is placing women within the confines of kitchen. Alkali
portrayed the mother of Li, Awa and Faku as having little power to voice out and makes
decisions. In her village life that is controlled by men including her father, Li discovered that
the practices of polygamy, arranged marriage and gender discrimination have negative effects
towards women’s psychology. Within the same household, Li, Sule and Awa lived different
lifes. Sule has all the privileges and attention as a son while Awa who is a teenager were still
beaten by her father just because she’s a daughter. Gender discrimination has caused Li and
Awa to be confined to the home while Sule is free to go in and out of the house compound
and play with his friends. Li and her father have a complex relationship as Li has always been
inquisitive since birth and always acted on her own without being overshadowed and
controlled by her father.

Li as a character is created differently by Alkali compared to her mother and sister, Li
being visionary, matured and having clear grasp on her life. Even when her husband left her,
Li continues to be independent and live a joyful life taking control of her emotion and
feeling. Li as a Womanist exhibits emotional flexibility (Walker, 1983: xi). Li didn’t allow
sadness and sorrow to linger in her life but instead lived happily with Shuwa and the
education opportunity she received, exchanging tears with happiness.
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Conclusion

The transformation that occurred in Nigeria between the years of 1967-1970 due to
Civil War has led to economic transformation and emphasis on the importance of education
for women. Transformation in the nation’s economy and education of women has changed
the opinions men have towards women. Educated women began to highlight the uniqueness
and demand of black women which leads to solidarity among black women. The black
feminist movement that addresses the needs of black women, men and children can
strengthen the bonds with one other, deepen the sense of community and further Black
Liberation. African women began to have new-found appreciation and understanding of own
identity. Therefore, African women empowered themselves and felt the collective
responsibility in advancing women’s interests. The awareness of women’s role in national
development are further strengthened in the year 1995 arising from the impact of certain key
effective topics about Nigerian women during the 4" World Conference of Women held in
Beijing, China.

Based on the above discussion, it can be concluded that the novel The Stillborn has
described the story of Nigerian women in transition from the world of traditions to the world
of modernity. The rapid development of culture, economy, social and politics in Nigeria after
attaining self-government has left various impacts to women and men. Zaynab Alkali
presented the changes in women in the northern part of Nigeria experienced both externally
and internally. Changes such as job opportunities, traditions, life in the city as well as
introduction to new technologies have been accepted and adapted in women’s daily life. Li as
the protagonist symbolises enthusiasm for change in the life of Hausa women similar to
Nigeria’s spirit to be liberated from the history of being colonised. Changes and
developments experienced by Li happened concurrently with the changes and developments
in Nigeria. The various questions in Li’s mind about the village, the city and the education
system are among the various questions highlighted by Alkali to the rulers of Nigeria in the
post-colonial era.

Li’s success in achieving her dream as a teacher and her desire to return to Habu
demonstrates that the life and aspiration of Nigerian women cannot be equated to the women
in the West. Li’s decision to return to Habu is the desiderate and belief of Hausa women in
prioritising their family. The earlier refusal of Li to return to Habu is not because she hated
the marriage institution but Li’s passion to fulfil her dream and succeed without being reliant
to Habu. Even she had succeeded and capable of living independently, Li rediscover the
honour and strength of a Hausa woman is to live with family and respect the cultural and
traditional conventions being passed down from generation to generation by the mothers.
Education has shaped Li into a matured and serious woman but at the same time love and
respect culture and tradition.
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In order to pass down the traditions and culture of Hausa tribe to her child, Li has to
be the perfect daughter, wife and mother. To achieve such aspiration, Li desired to live with
Habu and build a generation of family that her child can be proud of. Alkali is unbiased to
male characters within the novel by not depicting Habu as a villain but give a space for Habu
to reconcile with Li. At the same time, Li didn’t choose to continue to live alone and didn’t
hate Habu Adam but want to return to Habu, a womanist act in which men and women
complete each other.

Not all literary works of female authors can be categorised as writings that has
liberation and rights of women as central theme or featuring women character that opposed
men (Coward, 1980: 63). In this novel, Li is a Hausa woman that seeks to preserve the
harmony of family life. The violence and injustice Habu done to her is forgiven because she
believes that human must be forgiving. According to Alkali, Li was never created to be a
feminist nor as a powerful woman that seeks to right the injustice men has done to her.
According to Alkali (as noted in Ismail: 2006), Li is not a feminist, and that as far as | am
concerned, I wasn’t creating a feminist character.

In general, men in Nigeria even after receiving education might still find it too
difficult to accept the concept of equality between husband and wife. Nonetheless, higher
education opportunities and exposures to modern life have given women the awareness to
depart from the structure of patriarchal system that demands women to be mother and wife
only.  Education opportunities have helped women to break out from the shackles of
traditions and to start thinking about the rights and liberation of women. As a result, middle
class Nigerian women began to demand for right of further education in order for them to be
independent and earn their own living. Women began to break away from the stifling control
of the societal system that restricts their progress with education that advances their social
status. Education has also opened the eyes of Nigerian women to explore their own identity
and status within the family institution, religion and societal system.

Li as a character has dismantled western feminists’ preconception that women
oppressed and mistreated under patriarchy must live independently to prove women’s
strength to succeed without the support of men. In this case, Li as character must observed
from the concept of Nigerian women and as a Womanist and not a separatist from Hausa
culture that nurtured her. The notion of Loves the folk is the pride of Hausa women as well as
Loves herself that allows them to choose what is best for them. Li’s anger to Habu is only on
a personal level and not towards the cultural, familial, marriage and traditional norms of
Hausa society. Habu is the man she loves, and she eventually returned to Habu which is not a
matter that hurts Li. Besides that, Li being 29 years old has become mature and she knows
what is good or bad to her from the life experience she had. The love for Habu has made her
choose to, ... I will just hand him the crutches and side by side we will learn to walk (ibid).
Such decision by Li is a decision that celebrates culture and lifestyle of Hausa society that
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values married life as husband and wife being a harmonious lifestyle that completes each
other.
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Abstract

This paper depicts a picture of inner psyche of existential characters in Anita Desai fiction. Desai
examined the predicament of women in wilderness by placing these characters for removed from
civilization, she has consciously examined the difficult situation and psyche of women in isolation. She
creates a believable world populated by a marginally smaller milieu, also she takes her turns at being
reflective, going deep into the psyche where things get moulded in a different form and characters. This
prediction leads her to examine the psyche of her character and draws her gaze towards the aspects of
life.

Keywords: Anita Desai, Psychological Exploration, Inner Psyche of Existential Characters,
Marginalized, alienation, psyche, isolated, predicament, fantasy, vision, sensitive.

In contemporary Indo-Anglian fiction, Anita Desai is indisputably a serious novelist of a very
high degree. In her novels, she skillfully explores the emotional ecology of her protagonists who, while
combating the ubiquitous forces of absurd realities, feel terribly oppressed with the burden of living
helplessly in contemporary chaotic conditions. Going deeper into the complexities of human existence,
she endeavours to evaluate the various formidable factors that make existence uncomfortable and
unendurable. Desai’s unquestionable existentialist concerns coupled with her commendable craft, have
distinguished her from other novelists, both of the older and the younger generations. Earnestly
committed to the novel as an art-form, she practices her craft with remarkable sincerity, skill and
seriousness. The richness of her multi-splendoured art and her never-dying themes call for a host of
critical studies from different angles.

A distinguished writer Anita Desai was born in Mussorie on June 24, 1937 to a Bengali father
and a German mother. Diverse influences fertilized her poetic and creative imagination even when she
was a child. Her parents, sisters and brother used German for conversation. At the age of seven, she
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began to write prose, mainly fiction, and published some small pieces in children’s magazines. The
family lived in Delhi where she had her education first at Queen Mary’s School, and then at Miranda
House, Delhi University where she took her undergraduate degree in English Literature in 1957. She is
said to have lived in various cities like Calcutta, Bombay, Chandigarh, Delhi and Poona - some of which
are well described in her novels.

Creative writers often deny the overbearing impact of their bet theories, as lovers do their
passions, though the facts may be to the contrary. It is true that a novelist does not always write a novel
according to some abstract ideas or a systematic plan. Believing in the organic concept of a work of art,
an artist allows the seed of a germinating ideas to sprout and grow into a plant. No matter how an artist
derives any belief in a theory of the novel, it exists in the form of his faith, his aim and his compulsions.
The very act of selecting one theme, one character, one incident and rejecting another involves some
guiding principle, whether by logic or by taste and the mere exercise of this choice is the beginning of a
theory of the novel. Unlike Poe, Hawthorne, Henry James, Eliot and Forster, Mrs. Desai is not both a
critic and a creative writer and as such, she has not propounded a systematic theory of her novels which
one could keep as a blue-print to measure her literary creations. However, his articles, interviews, replies
to questionnaires and letters do give an idea of what she aims at.

There are writers who definitely plan a great deal, make a summary of the plot of a rough sketch
of incidents and then write in a planned way. Anita Desai writes “instinctively”, carried away by her
compulsions, allowing the novel to sprout and grow freely like a tree under the blue sky, and then
trimming its ugly branches and uprooting weeds growing around it.

The object that triggers her imagination could be very insignificant — “a leaf dipping under a rain
drop, a face seen on the bus, or a scrap news read in the papers” (Ram 100). The idea, like a magnet,
drags around it a great mass of subsidiary material an incident which together form ‘the novel.’

“Writing” has a two-fold function. On the one hand, it is a safety valve to release the pressure
building up within the artist, and on the other, a reflector to project the picture of society.

Unlike R.K. Narayan, Mulk Raj Anand and Bhabani Bhattacharya who confined themselves
mostly to the portrayal of outward reality, Anita Desai goes to explore the inner reality, or to use her
own words, not “the one-tenth visible section of Iceberg that one sees above the surface of the ocean but
“the remaining nine-tenths of its that is below the surface” (Desai in Replies to the Questionnaire 1). She
prefers to delve “deeper and deeper in a character or scene, rather than going round about it” (Jain 66).

Anita Desai possesses one of the healthiest and psychologically most balanced minds in the
realm of Indo-Anglian fiction and the sanity of her tastes and attitudes, is almost exemplary, a point
worth emulation for her fellow-religionists in the field of writing. She has the sharpness and penetration
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of vision of extraordinary degree, cutting things clean and entering into the inside of things with perfect
ease. She seems to possess to a high degree the intuitive power of seeing into the nature of things. She is
likely to become one with a sparrow like Keats and peck about the gravel. The insightful working of her
vision is best evidenced in the intuitive origin and organization of symbols and metaphors in work after
work with amazing constancy. Her insightful intuitions into life spectacle help in elucidating a plan and
system inherent in the scheme of things in life. The harmony of sharpness and insight endow her with a
sense of divination so necessary for a subjective writer for unerring revelations at every stage.

Truly speaking, not much is known about her personal life and views on literature. She is
hesitant talking about her personal life and biases. In her opinion, the creative art is a secret one. As
sufficient material is not available, we can just frame a picture of Anita Desai as a writer on the basis of
various literary sources and her writings. Most of her novels are set in India and completely immersed in
Indian life. Her famous novels are 1. Cry, The Peacock (1963), 2. Voices in the City (1965), 3. Bye-Bye
Blackbird (1971), 4. Where Shall We Go This Summer (1975), 5. Fire on the Mountain (1977), 6.
Clear Light of Day (1980), 7. The Village by the Sea (1982), 8. Baumgartner’s Bombay (1989), 9.
Journey to Ithaca (1995) and 10. Fasting, Feasting (2000).

According to Professor Alan Lightman, Desai’s novels are distinguished by her focus on the
inner life of her characters and her concern with people previously marginalized in Indian fiction,
primarily women, children and the elderly. She prefers the private to the public. For her, literature is
neither a means of escaping reality, nor a vehicle for parading her political, social, religious and moral
ideas, but an exploration and an inquiry.

Her Cry, The Peacock is nothing but an externalization of the interior of Maya’s Cocoon while
Voices in the City is the reflection of the ratting reverberations of her sensitive characters under the
tyrannizing force of the city of Calcutta. Where Shall We Go This Summer and Fire on the Mountain
are lyrical outbursts of women seeking peace and quiet in life, while Clear Light of Day is the story of
the slow and reluctant maturing consciousness of a woman wrapped up in the world of fantasies and
visions. In none of these novels, Anita Desai imparts a message or preach morals.

A close observation of all Desai’s works proves beyond all shades of doubt that she is in
possession of a poetic talent of the most sensitive type. Her Mayas, Monishas, Sitas, Bims are all
keenest poetesses, although they are not termed as such by Anita Desai. She has imparted a bit of her
soul to all of them and partly lives and will live in them. She is gifted with an acutely keen imaginative
faculty with prolific power of creation of incidents, situations characters and plot-yarns. This is the first
manifestation of her creative imagination.

While being a subjective and psychological writer, she is often forced to peep into the inner
recesses of the psyche rather than in the outer spectacle of the world and the creative spirit of
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imagination is her unfailing reserve and security. Thus, the conception of Maya and her situation, in
spite of being rooted in some experience felt or fancied, must be primarily imaginative — a mystification,
increased to high proportion, and such may also be the case of Sita and Bimla Das. Universal sympathy
for the suffering souls is the hallmark of Anita Desai’s personality. The spectacle of suffering among
human beings and non-human beings draws her mind and heart. The very sight of human misery
lacerates her heart as deeply as that of a sparrow or any small bird. “She is more preoccupied with the
Somber than with the frivolous side of life” (Tripathi 4).

According to Anita Desai, a writer should have certain traits of head and heart which are
considered very essential for writing a novel. Besides having a creative genius, a novelist is expected to
be sensitive and to have a power of keen observation so that he could be give acute descriptions and
“pick up the tiny details that others might not notice” (Jain 63). The selection of characters has to be
according to the subject matter.

Since Mulk Raj Anand and Bhabani Bhattacharya were writing for life’s sake, they chose their
characters from amongst the economic and social victims and victimizers. But Anita Desai is concerned
primarily with the portrayal of a psychological reality and as such prefers characters who are peculiar
and eccentric rather than general. Delving deep into character and situation, working around the interior
landscapes of people, whether Indian or foreign, Mrs. Desai is said to have fashioned out of the
dynamics of ‘separateness’, a metaphor for certain aspects of the human condition. She admits;

“She prefers novels to short stories because the
form of the novel gives her a good deal of thought
and time (to) get round (the subject), see it from
different angle and aspects. Whereas a short story
demands something quite different. You have the
Whole of it quite clear in your mind and you

just put it down at one throw” (Shyam 155)

It is agreed that Desai is the writer who introduced the psychological novel falling in line with
the tradition of Virginia Woolf to India. Her novels are certainly reflective of social realities from a
psychological perspective. She closely examines the emotional world of womankind. “In dealing with
the interior landscape and the psychic odyssey of her characters, Desai has extended and enlarged the
thematic horizon of the Indian English novels. Dealing with the thoughts, emotions and sensations at
various levels of consciousness, Anita Desai found the technique used by D.H. Lawrence, Virginia
Woolf and Henry James, i.e. stream of consciousness technique and flashbacks in her novels” (Tandon
27).
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The most important aspect of Anita Desai’s art is the delineation of character. She depicts female
characters living in separate, closed and sequestered world of existential problems and passions with
remarkable ease and adoration. All her female characters — Maya, Monisha and Sita are obsessed with
the idea of death. Anita Desai is not interested in portraying every day, average characters but in
peculiar and eccentric characters. She writers:

“I am interested in characters who have not retreated or been driven into some extremity of
despair so turned against, or made to stand against, the general currents; it makes no demands, it
costs no efforts. But those who cannot follow it, whose heart cries out “the great No”, who fight
the current and struggle against it, they know what the demands are and what it costs to meet
them” (Desai 4).

Mrs. Desai’s basic interest lies in exploring the disturbed depths of the female psyche. She
portrays her characters as individuals facing single-handed the ferocious attacks of existence. The most
significant aspect of her fiction in her manner of individualizing the character. She presents each
individual as an unsolved mystery. Almost all her protagonists are oversensitive, solitary and lost in
thought. Her heroines are seen withdrawing into a world of isolation and solitude. Even if they enjoy
material prosperity, their emotional and intellectual aspirations remain unsatisfied. All heroines are
suffering individuals. They suffer because they refuse to conform due to the fact that they all possess
“abnormal consciousness.”

Anita Desai is the first to explore the modern Indian sensibility. As her preoccupation is with the
inner world of sensibility, she has tried to forge a style supple and suggestive enough to convey the fever
and fretfulness of the stream of consciousness of her principal characters. She excels in highlighting the
miserable position of highly sensitive and emotional woman, tortured by a humiliating sense of neglect,
of loneliness and of desperation. The existential problem of the alienated self finally emerges to be the
central theme of her novels. She does represent therefore “a set of new attitude and themes” associated
with modern Indian novel in English.

Her first novel Cry, The Peacock presents the story of Maya, a young sensitive woman obsessed
by a childhood prophecy a disaster, whose extreme sensitivity is rendered in terms of immeasurable
loneliness. The very beginning of the novel highlights the husband-wife alienation theme by unfolding
the relationship of Maya and Gautama. Maya is self-centred, egocentric, exaggeratedly fanciful and
unpractical. She is idle, self-indulgent, dreamy, living like an elfin in a grotto. She is trained to regard
everything as meant for her. That is the reason for the abnormality of her adjustment with her husband
and society and her love of seclusion. Her sensitivity to feeling, emotions and love is more than normal.
The tragedy is caused y the self-centred egotistical nature of Maya. The end thus is the consummation of
a process issuing from Maya’s complex personality. Psychoanalytical techniques are used to represent
Maya’s disintegration of personality. Gautama sees only the upper surface of her life; he is cold to her
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‘inside’ feelings and affections; there is mutual drying up of affections on both sides, increasing
bitterness, consummating in Gautama’s death, Maya’s abnormality. Desai’s artistic skill lies in making
insanity understandable.

Emotional alienation is the central problem of the novel and Maya. She lacks companion, life-
contact, relationship and communion. Maya’s obsession with her childhood prophecy makes her grow
insane and later becomes the victim of schizophrenia:

“Yes, I am going insane. I am moving further

and further from all wisdom, all calm and I shall

soon be mad, if I am not that already. Perhaps,

it is my madness that leads me to imagine

that horoscope, that encounter with the albino,

his predictions, my fate?” (Cry, The Peacock, 108)

Anita Desai’s presentation of the plight of the alienated Maya heralds the beginning of a new
kind of psychological novel. Thus, this first novel Cry, The Peacock incorporates Desai’s vision of the
self and goes a long way towards presenting the personal problems of a helplessly sensitive character
caught in the crisis of isolation and insanity. The novel does unfold the story of the married life of this
couple Maya and Gautama through Maya’s “stream of consciousness”. In Cry, The Peacock, Mrs. Desali
skillfully explores the turbulent emotional world of her neurotic protagonist, Maya. Neurotic Maya
smarts under an acute alienation and insanity. Her neurosis indicates a collective neurosis which ties to
shatter the identity of woman in our Indian society as it is dominated by man in which woman longing
for love is driven mad or she is left to commit suicide. Her neurosis is heightened by her awareness of
her horoscope and the macabre prediction of the albino astrologer. She is obsessed by the morbid sense
of death which continues throughout her life. She hurls Gautam down to death and ultimately herself

commits suicide. She has always in her mind the astrologer’s prediction:

“....my child, I would not speak of it if I saw it

on your face alone. But look at the horoscope.
Stars do not lie. And so it is best to warn you,
prepare you... Death to one of you. When you are
married and you shall be married young... Death —
an early one — by unnatural causes” (CTP 33).

Thus, the astrologer’s prediction assumes the existential dimension and an ominous obsession in
Maya. Maya’s moods, obsessions and agonizing abnormality are portrayed effectively through different
sets of symbols and images. They depict her aberrant mind and fast disintegrating personality adding to
the textual density.
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In Voices in the City, Nirode, Monisha and Amla are tortured by their meaningless and hollow
existence. Nirode is a typical Bengali youth who has gone bitter against all those well off. He, in his
heart of hearts, nurses a cynical grouse against the world. He is, in fact a rootless drifter without any
definite goals in life, obsessed strongly by failure. Like a true existentialist, he keeps on experimenting
with failures in search of an abiding meaning in life. This existential search of Nirode shows his
intellectual inevitability engendered by an emptiness. His existential dimension can be seen in the lines
that follow:

“He was wearied by his own unsureness in which he swept back and forth like a frog weed

undulating under water, a weed that could live only in aqueous gloom, would never rise and

sprout into clear day light. He was proud to the point of being a fanatic, he was intense enough to
be capable of whole-hearted dedication — yet a drifted, a shadowy Cipher, and his life consisted

of one rejection following another” (Voices in the City 63-64).

Endowed with remarkable talents, Nirode remains a rootless misfit. Nirode’s married sister
Monisha has shattered and miserable psychic life. She is also ascribable to an emptiness within and her
empty married life to Jiban is marked only by loneliness and in communication. Though she frantically
tries to search for a real meaning of her life, she ultimately fails. There is nothing in her life to sustain
her. The nothingness in her makes her an existential character:

“.... but I have no faith, no alternative to my confused despair, there is nothing I can give myself
to, and so | must stay. The family here and their surrounding, tell me such a life cannot be lived —
a life dedicated to nothing — that this husk is a protection from death. Ah, yes, yes, then it a
choice between death and mean existence, and that surely a difficult choice” (Voices in the City
122)

Monisha’s mental agony keeps her restless. She feels more and more tormented, puzzled and
bewildered. In her existential quest, she finally discovers that it is the absence of the element of love that
has made both brother and sister “such object rebels, such craven tragedians” (VIC 135). She suffers
from claustrophobia. Her lack of privacy, her incapacity to give birth to a child, her total in
communication with Jiban, and tormenting loneliness within tortures her mentally. She always shrieks in
agonized cry. Feeling that there is no escape from it, she finds futility of her own hollow existence and
that ultimately drives herself to suicide.

In the novel, Baumgartner’s Bombay is seen the loneliness and destitution of Hugo, whose
homelessness is stressed through the image of cats. Anita Desai excels in portraying the mind of
Baumgartner, his confusion, his maladjustment both in his own country and his adopted country. Deven,
the protagonist of the novel In Custody presents the stage in psychic balance and wholeness. He stands
at a crossroad, not knowing where to turn to. In the end, he finds strength in his inner self and restores to
face life as it comes to him. All through the novel, socio-economic factor colours his personality and
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moulds his psyche. Sarah in the novel Bye-Bye Blackbird is alienated from her parents. Anita Desai
treats Sarah with the sensitivity of a woman, always aware of those forces that change her destiny as a
female. The glimpses she gives us into Sarah’s inner struggle or that of her parents are full of pathos and
human sympathy. Even with all her acceptance Sarah remains an outsider in her own chosen world. In
Where Shall We Go This Summer, Mrs. Desai beautifully presents the predicament of a lonely married
woman who aspires to triumph over the chaos and suffering of her rather unusual existence. Sita, a
sensitive young wife is torn between the desire to abandon the boredom and hypocrisy of her middle
class and ostensibly comfortable existence and the realisation that the bonds that bird her to it cannot
easily be broken. The novel is a skillful dramatization of an unusual life situation of an anguished
woman who finds herself lonely and alienated from her husband and children. Sita’s alienation and
loneliness result from marital discord and maladjustments in her marital life. Sita was not at all happy
with her married life because it was based not on choice but on compulsions. Sita feels insecure and
unprotected. Tired, in one unconscious symbolic action as it were, she follows the trail of foot-prints of
Raman that he had laid out for her:

“She lowered her head and searched out
his foot-prints so that she could place
her feet in them, as a kind of game
to make walking back easier and so her
foot-prints mingled with his ...
(Where Shall We Go This Summer 150)

It is understood that Sita is a sensitive, emotional, middle aged woman getting alienated from her
husband and children. She undergoes acute mental agonies silently in isolation only because of her sharp
existentialist sensibility. She feels utterly lonely at heart wherever she is. In her case, there is an
incurable existentialist angst and agony. Like Maya of Cry, The Peacock Sita is a highly introvert
character. Her character consists of inwardness, introversion and psychic from the world around her
forces her to live in a dream-like world of fantasy which is the outcome of a serious psychological
confusion. At a deeper psychological level, Sita’s quest for her identity is an outcome of the husband-
wife conflict. Raman’s in sensitive nature causes serious libidinous problems to the mental life of Sita.
K.R. Srinivasa lyengar comments:

“Desai achieves the cohesive design of content and form in her psychological novels and bridges
a thought-provoking harmony over different streams of feelings and sensibility, found in
different settings of human society. On many places, she delves deeper and deeper in the inner
world of her characters and brings out many realistic truths of psychological interest. For Desali,
the inner climate, the climate of sensibility that lovers or dears or rumbles like thunder on
suddenly blazes forth like lightning, is more compelling than the outer weather, the physical
geography or the visible action” (P 464).

Language in India www.languageinindia.com ISSN 1930-2940 19:9 September 2019
Dr. C. Ramya, M.B.A., M.A., M.Phil., Ph.D.
Anita Desai - Psychological Exploration of the Inner Psyche of Her Existential Characters 34



http://www.languageinindia.com/

The novel Fire on the Mountain explores the inner emotional world of Nanda Kaul and Raka.
Desai draws a picture of the tragedy of Nanda leading a segregated life like a recluse in lonely hill hut.
In Clear Light of Day, again the heroine prefers to lead a solitary life in a decaying house. It is found
that Desai penetrates into the hidden depths of mind of her characters, who are obsessed by nostalgic
reminiscences of their past life and events. In this way, Anita Desai may be said to have heralded a new
era of psychological exploration of inner world in her novels. Brati Biswas says in Perspectives on
Anita Desai:

“By writing novels and stories that are psychological and purely subjective, she (Anita Desai)

was free to employ, simply the language of the interior. She further states even when two

characters meet, they use this particular type of language — the language of their thoughts of their

interior selves ...” (P 147).

Thus, Desai’s fiction is symbolic, sensitive and psychological. Her fictional world reflects her
concerns with the psyche of her characters.
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Abstract

Some fleeting moments: The Rabindranath Tagore-Stral3e in Berlin, the Max Mueller
Marg in Delhi — Basmati Rice and Mango Lassi in German supermarkets, Kinder joy eggs and
Ritter Sport in Indian departmental stores — Indian restaurants in almost every German city, the
Black Forest pastry in every Indian bakery — German cars on Indian roads, Indian craftwork in
German malls — German companies in India, Indian students, doctors and IT specialists in
Germany, Shah Rukh Khan in Germany, Walter Kaufmann in the All India Radio — Indology
in Germany, German studies in India — these and many more are only a few glimpses of spatial
interlinkages between an Indian and a so called “foreign” culture today.

It is quite evident today, that the distinction between the Global and the Local is a fuzzy
one. The term “foreign” language is therefore a misnomer, as it fails to reflect the
interconnectedness of the world’s peoples, their languages, and their cultures. It thrives on an
adversarial understanding of cultures and leads to their hierarchization. Added to this are the
challenges posed by the uncritical use of digital media information that leads learners to depend
on untested perceptions. Drawing attention upon a recent controversy over the inclusion of
German as a Foreign language in the Indian school curriculum as opposed to the existing Three
Language Formula, the present paper discusses the disadvantages of the attitude
of foreignness towards foreign languages at various levels of Indian Education in the Age of
Globalization.

Keywords: German as a foreign language in India, Globalization, multilingualism,
foreignness, attitude, language education policy

1. 2014: A Controversy Erupted

| would like to begin my paper with a controversy that arose in the year 2014 when
India’s Sanskrit Shikshak Sangh (SSS) began a legal action in Delhi's High Court, saying the
continued allowance of German in the school curriculum of the Kendriya Vidyalaya went
against the national education policy. The group also described the teaching of foreign
languages in Indian schools as "a Western conspiracy."' The Indian Ministry of Human
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Resources and Development headed by Smriti Irani refused to renew the MOU signed between
the Kendriya Vidyalaya Sangathan and the Goethe Institute in 2011 regarding the teaching of
German in the 1000 KV schools and declared it illegal. It was pointed out by the MHRD that
this Memorandum of Understanding (MoU) was against the Three Language Formula.!
Hereafter, German and all other foreign Languages have been relegated to an additional subject
that will not count to the final grade of the student. This decision affected teachers in the 250
Kendriya Vidyalayas and the 50,000 students' all over India who were learning German at that
time. Several parents and teachers from all over India signed in petitions to reset German to its
earlier status.

This also led the German Chancellor Angela Merkel to discuss the matter with the
Indian Prime Minister Narendra Modi. The outcome was that India and Germany signed a joint
declaration of intent regarding teaching of German as a foreign language in the Kendriya
Vidyalayas and the promotion of four Indian languages (Hindi, Sanskrit, Tamil and
Malayalam) in Germany. As a long-term measure, the MHRD thought it fit to appoint in
December 2014, a seventeen-member expert committee headed by Kapil Kapoor, former pro-
Vice Chancellor of Jawaharlal Nehru University, to have a fresh look at the language policy.
However, four years down the line, there is still no information available in the public domain
as to whether the Committee completed its task. Though according to the Indian Express, four
German Teachers from the Goethe Zentrum, Thiruvananthapuram, were sent to Germany in
order to teach Hindi and Malayalam™ for three weeks, there is still no confirmation whether
the languages are being formally offered in German schools. And the latest news headlines
stated that the CBSE was “Likely To Exclude "Purely Foreign' Languages From Three-
Language Formula” (8.10.2017, NDTV)."

2. What is “foreign”?

What catches one’s attention in the news headline is the term “purely foreign”. In one
of his papers, the German Linguist, Konrad Ehlich poses the question — What makes a language
foreign? Ehlich points out that foreign is a notion whose meaning is relative. In fact the German
expression “etwas ist mir fremd” — actually takes this into consideration. Foreignness is a
relational concept — something can be foreign with respect to something or someone. In this
way, the Other cannot be detached from the Self."!

Although languages conventionally are labelled as foreign by virtue of the fact that they
are taught to non-native speakers in a classroom setup, there are, as Ehlich rightly puts it,
different degrees of foreignness. These are, on the one hand, a consequence of formal features
such as syntactical, phonological or lexical differences, and on the other hand are determined
by the role languages play as markers of national identity. Furthermore, linguistic foreignness
is not only used as a means of demarcation between nations, but also for drawing up borders
within nations, especially to speakers of immigrant or minority languages. Ehlich argues that
this misuse of linguistic foreignness to sustain national identity is in conflict with recent trends
of global communication and transnational migration."!" Ehlich refers to the present state of
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education in the European Union, that is traditionally embedded in the monolingual habitus
that does not recognize the multilingual repertoire of the migrant students. The Indian
Germanist, Anil Bhatti (Professor emeritus, Centre of German Studies, JNU) looks at the
problem of cultural homogenisation and heterogenization from an Indian perspective and
pleads for an identity that is based on pluri-culturalism.

Pluri-culturalism, according to Bhatti, understands difference and otherness as being
basic constituents of culture, and not as being in conflict with the system. The understanding
of cultures as being adversarial, on the other hand, is dealing with difference as a disruptive
factor, and is relegating otherness. In this way, cultural monads are constructed and hierarchies
are fixed. As Jensen, Sandrock and Franklin so aptly put it, in the context of globalization, the
term foreign language is a misnomer, and the use of the term foreign to describe the field of
second- or third-language education fails to reflect the interconnectedness of the world’s
peoples, their languages, and their cultures. The word foreign also denotes exclusion, isolation,
and alienation, rather than a sense of acceptance, collaboration, and community. This
realization has caused educators in many states of the USA “to shift their thinking and, as a
result, to adopt the term world languages, renaming the discipline to reflect a world where
peoples and cultures are in a constant state of movement and interaction, and where knowledge
of world languages will enable students to think and communicate globally in their future lives
as citizens and workers.”V!!

3. Foreigners and Foreign Languages in India: How “Indian” are Indian
Languages?

In the words of Comparative literature scholar Rebecca Saunders, “primary among the
meanings of foreign is not belonging, a meaning that marks the negative, relative, and
dependent nature of foreignness and forces us to approach it a rebours: to understand
foreignness we must back up and investigate belonging” Truly, a discussion about
“Foreignness” is incomplete without reflections on what is considered to be the “Own”.

The question that needs to be addressed is then: how “Indian” are Indian Languages? In his
book Foreigners and Foreign Languages in India, Chaudhary writes “India has always been a
multiracial, multi-ethnic, multinational and multilingual country.”

First among the foreigners came from Europe the Greeks (yavanas) as traders and
military adventurers and returned soon leaving some of their clans behind. Then came the
Persians, the Arabs and the Turks. Later came the Portuguese, the Dutch, the English and the
French.

Indians too travelled to China and beyond, up to the remote islands of the Philippines
in the East and to Alexandria in the West. They went as merchants, missionaries and
mercenaries. They exchanged goods and thoughts. Benares, Champa, Cochin, Kakinada,
Masulipatnam and Surat were metropolises comparable with others of the time such as
Alexandria and Shanghai. During the Buddhist period, Takshashila and Nalanda became

Language in India www.languageinindia.com ISSN 1930-2940 19:9 September 2019

Dr. Shruti Jain, Ph.D. (German Studies, JNU, New Delhi)

How ‘Foreign’ are Foreign Languages? A Critical Look at India’s Current Foreign Language
Policy Through the Prism of Multilingualism 39



http://www.languageinindia.com/

known worldwide as seats of learning. They attracted thousands of students and scholars.
Rajgir, Vaishali and Sarnath had many foreigners and pilgrims.

During the Muslim rule too, India remained a centre of knowledge. Delhi, Patna, and
Jaunpur were known as centres of Islamic learning. During the British Rule, between late
eighteenth and mid-twentieth centuries, Calcutta, and then Bombay and Madras, attracted
foreigners in a similar manner. These foreigners interacted with the local population as both,
friends and invaders. Their contact extended to agriculture, arts and architecture, business,
commerce, crafts, culture, engineering, language and literature, law, marriage, medicine,
navigation, technology, war and more. And in all of these, words were lent and borrowed,
languages at home and those from abroad were used.*

Barring such exclusivist exceptions (mlechha) X' among the upper class brahmins, India
has predominantly been inclusivist in spirit. In fact, Chaudhary claims that there is hardly an
Indian Language today, that has no words of foreign origin. Tribal Languages are no exception.
Even Maithili, which is spoken predominantly in plains of Bihar and Nepal, has words from
many foreign languages (gaarii- Persian, baranda — Portuguese, ekspres — English, sipaahi —
Turkish, draaibhar — English.)

It is evident from the aforesaid, that the essence of languages lies in their non-essence
and fluidity. One needs to look at all Languages: foreign and not-foreign as a part of one’s
unitary repertoire from which one can draw upon depending on the situation. Perhaps one could
use a musical metaphor to comprehend this phenomenon. “The ability to deal with musical
material allows a musician to play freely. The musician can improvise, create variations,
change styles and tonalities. Multilingualism is something similar. It allows one to function
with a language repertoire in an environment where the purity of essentialized language is not
privileged. All attempts to sabotage multilingual situations wish to establish homogenized
languages that can negotiate between one’s “own” language and “foreign” languages.” "

4. The Queer Case of Indo-German Cultural Relations

Inda and Rosaldo point out rightly that owing to the “deterritorialization of cultures
in the era of Globalization, the traditional link between place and languages has been severed.
Culture is visibly dislodged from its particular locales. This is, however followed by a
simultaneous process of reterritorialization. Confirming these processes, are myriads of
diasporic communities all over the world today. In Germany alone live about 1,69,000 people
of Indian origin (2017 figures) including both German and Indian Passport holders. The Indian
diaspora mainly comprises of professionals, technocrats, businessmen/traders and nurses.
There has been an increase in the last few years in the number of qualified Indian professionals
in the fields of IT, banking, finance, etc. There are a number of Indian organizations and
associations active on the business/cultural front, cementing ties between India and Germany
at the people-to-people level. *

29XV
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However, the cultural interpenetrations between Germany and India go back to the 18%
Century. One could recall the Oriental Renaissance of the likes of the Schlegel brothers and
Herder and their commitment to self-discovery via India. Sanskrit was in fact highly looked
upon by the German Indologists. Max Miller, the co-founder of the Department of Indology
at Oxford, translated many ancient Indian texts into English. Paul Deussen and Schopenhauer
were among the many others who brought India closer to Europe. At the turn of the century,
one witnesses an increasing interest among Indian modern Thinkers in engaging with Germany.
Sri Aurobindo for instance, during his stay in England learnt Latin, Greek, German, Italian,
French, Arithmetic and Geography. ' Igbal came to Heidelberg specifically to learn the
German language. His tutor was Emma Wegenast. He wanted to speak German well enough
to successfully pass the oral examination of his doctoral dissertation at Munich University.*"!
Rabindranath Tagore took keen interest in German culture in his teens when he started to learn
German and tried to read Goethe’s Faust in the original. The bilingual edition of Goethe’s Faust
bearing Rabindranath’s pencilmarks on the German text is still preserved in the Rabindra Sadan
at Santiniketan.V'" Early 20th century is also marked by the beginnings of Teaching of German
around 1914 in Mumbai and in Pune by the philologist Pandurang. D. Gune. In 1957, the first
“Max Mueller Bhavan” was inaugurated in Kolkata. It was then opened in 1959 in Delhi, in
1960 in Madras as well as in Bangalore, in 1962 in Pune and in 1969 in Bombay.
With the aim of making German language, literature and culture accessible to Indian students,
the Jawaharlal Nehru University in Delhi opened its “Centre of German Studies” in 1971.%%

Migration and mobility have to be accepted as given today. It is these factors that have
led to spatial interlinkages all over the world. This, however, does not reduce diversity. In spite
of the spatial exchanges, the heterogeneity and the difference surprisingly remain intact, simply
because of their distinct and unique meanings in the particular cultures. Bollywood in India
and Bollywood in Berlin do not mean the same to Germans and to Indians. Why are Kinder
joy eggs in India packaged differently than the German Uberraschungseier? Where did the
idea of the Mango Lassi originate if not in the villages of Punjab? The
Schwarzwaélderkirschtorte does not taste exactly the same as the Black Forest pastry in Indian
bakeries. Why is that so? Why was a street in Berlin named after Rabindranath Tagore? What
was the reason behind naming the Max Mueller Marg after Max Muller? It is worth knowing
under what conditions Indology in Germany and German Studies in India flourished? The
increasing spatial overlapping and entanglements serve as an immediate food for thought for
any learner. It is the task of the language teacher to promote what | call the spirit of
investigation and self-discovery that ought to be an integral part of any cultural discourse,
thereby leading to the development of the situated, context-sensitive, historically-aware
multilingual subject. This alone can beat the attitude of foreignness that is based on a restricted
monolingual understanding of the Self.
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5. The Complex Attitude of Foreignness and its implications in Modern Foreign
Language Learning (MFLL)

Robert C. Gardner defines attitude as “an evaluative reaction to some referent or
attitude object, inferred on the basis of the individual’s beliefs or opinions about the referent.””*
Bartram writes, however, that attitude appears more strongly connected with the environmental
variables than individual attributes. According to him, environmental variables comprise of
educational and sociocultural influences. **

The attitude of foreignness is essentially a socio-cultural attitude that influences
learners’ perceptions about a particular language. The attitude of foreignness is based upon the
perceptions of language utility and difficulty - these perceptions, in turn exercise control over
the educational factors such as teacher-student relationship, curriculum, school ethos and even
institutional policies.

As suggested earlier, foreignness is also reflected in the exoticisation of languages.
Although there are Indian Universities such the Jawaharlal Nehru University that are inclusivist
and self-critical and therefore have a School of Languages where all languages — Indian and
non-Indian are taught under one umbrella, many Indian Universities still continue to have
names like School of Foreign languages (IGNOU) or English and Foreign languages University
(Hyderabad). Clearly, they choose to make out of their foreign language offerings a unique
selling point for the consumer who cannot think beyond the purely utilitarian or the purely
exotic.

Whereas globalization has its rewards, it also brings along underlying trends of
disembodied, objectified approach to language learning and commodification of languages
which is facilitated by

 the constant overflooding of unfiltered and uncontrolled information (mostly opiniated
knowledge)

 the lack of time to process the information and

+ the fear of losing one’s so-called own identity.

The overexposure of opiniated knowledge about languages leads to students already
having pre-conceived notions about languages, as a result of which, the human agency of a
teacher is not even given a chance in some cases. A glance at the question-answer-platform
Quora can provide information about the prevailing attitudes that exhibit the dominant
tendency of segregation and hierarchization:

“Which language has more scope, French, Chinese, Japanese, German or Spanish?””
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The perception of utility is almost always marked by a process of selection based on
the extrinsic worth of the language — which unfortunately forces teachers to act as marketing
agents of the languages that they teach.

Closely linked with the attitude of foreignness is the perception of difficulty. Blog titles
such as “Top 7 Easiest Languages to Learn for Beginners” *' flood the world wide web today.
Even before coming to class, students and parents want to know whether German is a difficult
language to learn without realising that difficulty is, as is foreignness, a relational concept.
Nothing can be difficult in itself. It is the learner who can possibly ascribe difficulty or ease
depending on his/her individual learning experience.

Even colleagues who teach content subjects happen to inadvertently fall prey to the
attitude of foreignness towards foreign language teachers, the dominant perception being that
language teachers do not teach, they conduct fun classes. The idea of language teachers being
perceived as working at the base of the pyramid of educational competence was interestingly
also echoed by the Applied Linguist Claire Kramsch * (Professor Emerita of German and
Education at the University of California, Berkley) in her talk on The Challenges of
Globalization in Foreign Language Education. She shares her experience of how a fellow
professor asked her to teach the form of the language and leave the critical thinking and
meaning to the realm of the content subject teachers.

6. Back to the Controversy: Glocal Challenges

Owing to the media intervention and sensationalization, the controversy of 2014
unnecessarily led to a polarisation between a so-called native language and a so-called foreign
language. The media never questioned why the Sanskrit teachers went to the High Court in the
first place. Was it really a western conspiracy that they were trying to uproot or was it an
existential threat that the Sanskrit teachers were facing due to the modern methods being
applied by their German counterparts which started to attract more students towards them?
A closer look at the Article 9.18.2 of the National Education Policy of India reveals how open
to interpretation the policy actually is. It states:

“Language being a highly emotive issue, no prescription will satisfy all. Maximum flexibility
needs to be given to state governments and local authorities in determining the choice of
languages to be taught in the schools. With the passage of time, the states have responded to
local aspirations and preferences voiced by parents who would like their children to possess
language and communication skills that can facilitate intra-state, intraregional as well as
global mobility.” v

Although the basic objective behind the ‘Three Language Formula’ was, and still is,
national unity and easy intra-state, inter-state and international communication,®' its
implementation suffers at the grass root level. Neither is Tamil or Malayalam being taught in
the Hindi speaking states as the Third Language, nor is Hindi being taught properly in many
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regional states. Added to this, is the fact that learning a foreign language as a fourth or fifth
language could make studies for school-goers rather burdensome. The Indian education policy
makers need to wake up to the challenges that the global and the local seem to now pose even
with greater immediacy. The already existing lack of support for the promotion of the Indian
languages in India has been aggravated by the increasing presence of foreign languages. The
solution to the problem, however, does not lie in forcing a new trend of foreign language
learning in schools into the closet, but to look at them as an asset and to allow them to flow
freely and contribute to the nation’s empowerment. Students need not wait till they enter
university to start learning a foreign language. At the same time, it is imperative to empower
the regional languages that suffer from a lack of worth in the present market driven economy.

7. Conclusion

The essence of languages lies not in their essentialization but in their fluidity. One needs
to look at all languages, foreign or regional, as a part of one’s unitary repertoire from which
one can draw upon, depending on the situation. Perhaps, one could use a musical metaphor to
comprehend this phenomenon. “The ability to deal with musical material allows a musician to
play freely. The musician can improvise, create variations, change styles and tonalities.
Multilingualism is something similar.” (Bhatti, 2014: 33) The term “foreign” language is a
misnomer, as it fails to reflect the interconnectedness of the world’s peoples, their languages,
and their cultures. It thrives on an adversarial understanding of cultures and leads to
unnecessary segregation and hierarchization. The need to learn and integrate foreign languages
or any other language into one’s being, should primarily arise from a situated, context-
sensitive, historical-awareness. It has to stem from the need of “the fulfilment of the self, that
is, the drive of the learner for physical, emotional, and social equilibrium” (Kramsch, 2009:
75). The goal of the foreign language education policy in India should not be reduced to
creating monoculturally restricted, information seeking disembodied language consumers. It
has to wake up to both- the global and the local challenges and be steered towards building a
confident youth strengthening their local roots and at the same time inviting them to come out
of their comfort zones of compartmentalized national identities and take a plunge into the
unknown, into the ‘foreign’ and still find themselves.
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Abstract

Derek Walcott, the Noble Laureate of the year 1992, is a Caribbean poet. He explores in
his writing the processes of identity making in the colonial and postcolonial Caribbean. The
intricate relationships between the colonized and the colonizer and the ways in which the
Caribbean self embraces, and is split between different places and loyalties are central themes of
Walcott’s writing. Colonialism has made a total or partial erosion of the colonized culture,
meditation of the identity and subjectivity of the colonized rejection by some elements among
the colonized of everything western as a form of reaction and protest against the colonizer.
Colonialism has changed everything. The paper is to analyze the plight of the colonialism in
Derek Walcott’s poem “Names” and “Return to D’Ennery; Rain”.

Keywords: Derek Walcott, colonialism, identity, colonizer, postcolonial
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Colonialism is the dominance of a strong nation over another weaker one. Colonialism is
the acquisition of the colonialist, extra resources of a raw material and manpower from the
colonies. The colonialist, while committing atrocities against the natives and territories of the
colonies, convinces himself that he stands on high moral grounds.

In defense of their actions the colonizers are of the opinion that the colonized are savages
in need of education and rehabilitation. The culture of the colonized is not up to the standard of
the colonizer and it’s the ethical duty of the colonizer to do something about polishing it. The
colonized nation is unable to manage and run itself properly and thus it needs the wisdom and
expertise of the colonizer.

Colonialism has made a total or partial erosion of the colonized culture, meditation of the
identity and subjectivity of the colonized rejection by some elements among the colonized of
everything western as a form of reaction and protest against the colonizer. Colonialism has
changed everything. In almost all cases of colonialism, the norms, beliefs and cultural values of
the larger power are forced upon all the natives by the colonizers. This is because the colonizer
believes that natives are “savages” and they need to be civilized. The natives have no choice but
to accept these new ways of life.

The colonizers have dominated the colonized. The colonizer claims privilege at the
expense of the suppressed or colonized and feels the need to justify this privilege by creating
their views towards the colonized. The colonizer becomes a virtuous, civilized man, whose
higher capabilities and industriousness make him worthy of his easily achieved position. The
relation between the colonizer and colonized was inherently exploitative, hierarchical and
conflictual. Fanon says “White men consider themselves superior to the black men and black
men internalize this inferiority and don white mask: My blackness was these, dark and
unarguable and it tormented me, pursued me, disturbed me, angered me” (177).
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Derek Walcott (1930-2017)
Courtesy: https://en.wikipedia.org/wiki/Derek Walcott
The purpose of the paper is to analyze plight of colonialism in Derek Walcott’s poems.
“Names” and “Return to D’Ennery; Rain”. Nobel Prize Laureate Derek Walcott, one of the
famous Caribbean writers, is noted for his works that explore the Caribbean cultural experience.
He is a poet who has been able to map the fractures within the postcolonial West Indian psyche
owing to a history ravaged by colonialism and slavery.

Derek Walcott has represented a victim of colonial legacy and he has represented the
conflicts in reference to Caribbean region with depth and self-evaluation through his writings in
his writings, explores the dilemmas of identity making in the colonial and post-colonial
Caribbean. Saint-Lucia, a Caribbean island has faced several centuries of colonialism under
French and British control. The intricate relationships between the colonized and the colonized
and the ways in which the Caribbean is gashed between different places and loyalties are the
themes focused in his writings.

In the poem “Names” Walcott traces the origin of the black races. Walcott’s poem
begins as:
My race began as the sea began,
With no nouns, and with no horizon,
With pebbles under my tongue,
With a different fix on the stars,
But now my race is her,

Language in India www.languageinindia.comISSN 1930-2940 19:9 September 2019
Dr. Vinila Dennis, M.A., M.Phil., Ph.D.
Colonialism in Derek Walcott’s Select Poems 50



http://www.languageinindia.com/
https://en.wikipedia.org/wiki/Derek_Walcott

In the said oil of Levantine eyes,
In the flags of the Indian fields. (1-7)

Walcott tells his race began as the sea began with no languages but now, he is thinking of
his race because he can see the colonizer’s flag in the Indian fields. His memory turned like acid
because the names are held in Valencia glows. Due to the colonization “The African acquiesced
/repeated and changed them” (61, 62). Walcott tells he has been proud of his race until the
European came there. But now he is not proud because everywhere they are suppressed by the
colonizer. Albert Memmi a critic aptly points out, “Colonialism denies human rights to human
beings whom it has subdued by violence and keeps them they force in a state of misery and
ignorance” (121). Later in the poem, the poet says:

A sea-eagle screams from the rock,
And my race began like the osprey
With that cry,

That terrible vowel,

That I! (23-27)

The Caribbean people have begun to cry like the osprey. They have begun to adopt the
English language and here started forgetting their own history and their names are just written on
the sand, which will be erased soon by the sea.

Behind us all the sky folded,

As history folds over a fish line.

And the foam foreclosed

With nothing in our hands

But this stick

To trace our names on the sand

Which the sea erased again, to our indifference. (28-34)

Thus, the history of the colonized is erased and buried. They do not care so much as the
colonizer in recording things and keeping them in the archives. In the European culture naming
is an important ceremony. The colonizer forces the Caribbean to follow their system.

In the poem “Return to D’Ennery; Rain” Walcott laments on the post-colonial identity of
the Caribbean as;

Imprisoned in these wires of rain,
This village stricken with a single street,
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Each weathered shack leans on a wooden crutch
Contended as a cripple with defeat. (1-4)

Colonialism has not only imprisoned the Caribbean but also crippled them. The poet recalls
their life before five years. The phrase “five years ago” (5) reminds one of the beginning lines of
Wordsworth’s “Tintern Abbey” as “Five years have past, Five summer, with the length of five
long winter” (1, 2). Here in the case of Walcott, he recalls the poverty undergone by the people
five years ago that “seemed sweet” (8). On the contrary, colonization has changed the situation
as “indifferent was this all” (61) with vain human actions. To Walcott that any human action
seemed a waste. The place seemed born for being buried there (8, 9). Colonization doesn’t erase
the old sorrows of the colonized. Walcott laments:

The rain sweeps slowly to the core of grief.
It couldn’t change its sorrows and be home.
It cannot change, through you become a man.
Who would exchange compassion for a drink?
Now you are brought to where manhood began
It’s separation from “the wounds that make you think”.
And as this rain puddles the sand it sinks.
Old sorrow in the gutter of the mind (21-28).

The rain is a metaphor used to compare colonization as it keeps into the lives of the
colonized, but it fails to change the sorrow but buries them deep in the “gutters of the mind”
The colonized are treated as secondary: “You are less than they are for you, truth” (31).

The unpalatable native’s memories of the past have revealed the overwhelming and
lasting violence of colonization. The colonizers have plundered the lands of the treated them as
animals and brought irreparable loss. Colonialism has created an everlasting wound in their
psyche, culture and identity. Walcott has attempted to wrap the memories of the Caribbean past
with the napkin of poetic imagination.

The poem chosen for the study clearly show how the colonizers have suppressed the
natives. As Walcott has understood best about his people and their personal experience, he is
able to portray them lively.
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Abstract
The role of pronunciation in teaching spoken English has come in for renewed praise
from some quarters and criticism in others. While proponents of linguistic human rights such
as Philipson (1992,1998), Suresh Canagarajah ( 1994,1999,2002) , Pennycook (1994) speak
in favour of teaching pronunciation which is comprehensible, others, such as Stern ( 1983),
Quirk( 1998), Hahn (2004), favour the teaching of native speaker norms to ensure mutual
intelligibility among and between native and non-native speaker users of English.

In India, which has been a generous host to English language, there appear traces of
support for the native speaker principle when teachers are advised to teach R.P. to students to
remove any trace of mother tongue influence (M.T.I).

At a time when Communicative Language Teaching (henceforth CLT) is still holding
forth, textbooks recommend the teaching of phonetics where students are put through a
battery of tests to check them for proper pronunciation, leading to a situation where students
find it rather difficult to cope with the challenges of spoken English. While the syllabus and
materials prescribe RP as norm, the onus is on teachers to teach only those aspects of
pronunciation that learners have use for.

To determine teacher views on teaching RP, a question was asked that established the
prevailing view about the necessity of teaching English with stress, rhythm and accent. This
was deemed necessary because any method or ideology is promoted or dispensed with
depending on the powers and logic the followers have in them.

The study revealed that we have come a long way since the time native speaker norms
were endorsed as the only way to teach or look at pedagogical practices.

Keywords: Role of Pronunciation, Teaching Spoken English, Communicative Language
Teaching, ELT, EFL, ESL, M.T.l., CLT, EIL, Nativeness, RP, ICT, ELCS.
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Introduction
Vivian Cook (1999) makes very appropriate observations about the prevalent
discourse in ELT with regard to teaching language in general and pronunciation in particular:

Language professionals take for granted that the only appropriate models for a
language’s use are those that come from its native speakers. Linguists look at the
intuition of native speakers or collect quantities of their speech; language teachers
encourage students to be like native speakers (p.185)

This is seconded by Jenkins (1998) who maintains that:

We no longer regard English as being taught mainly for communication with its
native speakers (the goal of EFL), or the target of pronunciation teaching as a native-
like accent, with the eradication of all traces of a ‘foreign’ accent, however unrealistic
that target always was. We acknowledge that the EFL-ESL distinction is beginning to
blur as the two merge into English as an International Language (EIL). Nowadays
English most frequently serves as a worldwide lingua franca for its vast numbers of
non-native users, and as Widdowson (1994) so forcefully argues, it is no longer the
property of its native speakers. However, faced with a lack of clear-cut alternatives,
we have not been able to move on in any practical way... (p.119)

Yet when it comes to classroom practices, ideological or sociological constraints are
brushed aside and teachers are either compelled to teach what they know in their heart of
hearts is not useful to students or forced to teach what they think is sensible without letting
the authorities know that they are violating the rules in the rule book.

It needs emphasising that for the sake of students one needs to adopt best practices
and employ common sense where rules fail or are illogical.

Method

20 teachers from four engineering colleges who had been teaching English for more
than a decade were asked to state their views on teaching stress, rhythm and accent to
students of engineering. This was because first year students have English Language
Communication Skills lab in addition to theory and one of the modules prescribed is
phonetics, where students are taught the rules of stress, rhythm and intonation. They were
given a questionnaire and asked to answer a question besides being asked to take part in an
informal interview with researcher who was collecting data for the purpose.
The questionnaire was adapted from Vishwanathan (2019) and Timmins ( 2011). The
questionnaire had just one question whoch wanted to know what kind of model they wished
to emulate and why.

Questionnaire for teachers
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Teacher questionnaire
I: Which teacher would you prefer to be like?
(Teacher A) : I want to sound like a native speaker to both native speaker and non-native
speaker students.
(Teacher B): | can speak English clearly, but I retain a clear accent of my state/country.
Please explain the reasons for your answer.

Analysis

Of the ten teachers data was collected from, only 4 teachers believed that students
need not be taught the nuances of rules of stress, rhythm and intonation since it was not
necessary for students, all of whom were non-native speakers of English.

Some views figure below:

Teacher 1: | would prefer teacher B for teaching pronunciation and motivating them to speak
and use English fluently, not emphasising certain standards of sounds, like RP. | strongly
believe that in the era of globalization and ICT, there is no such standard variety of
English.... And nowadays, English is used as vehicle of communication as proposed by
Widdowson. Therefore accent/pronunciation is not homogeneous .... Students need to be
orally proficient and they need to use English which is intelligible.

Sadly, this view of using English for communicative purposes and of RP being an
option was somehow not seconded by all teachers. Six of them or 60 % of teachers
maintained that to speak English one needed RP and the rules of rules of stress, rhythm and
intonation.

According to one teacher, “British accent is the standard for promoting speaking skills
of students. Starting from primary classes to PG, it is suggested that teachers should have
British accent. Listening oriented learning leads to better skills in speaking.”

But when asked if this teacher spoke English with a British accent, the answer was
studied silence, implying that the teacher was merely trying to endorse norms without giving
the idea of native speaker norm much thought. She was only trying to sound politically
correct by emphasising what the system had put in place.

Teacher Interviews

An informal interview followed the administration of questionnaire. Teachers were
also asked whether they actually taught suprasegmental features and surprisingly, only three
teachers claimed they did though six teachers spoke of the importance of teaching it.
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When asked why they did or did not teach suprasegmental features, some teachers
rightly answered that it was a waste of time and that students did not find any use for it after
lab hours. Those who taught it claimed they needed to do it because of the demands of
syllabus and also because they did not want to be seen as casual in their attitude to teaching.
Most students used Telugu or Hindi for speaking with their classmates and those who used
English never saw the necessity of speaking it with stress and intonation. Teaching stress,
rhythm and intonation was a waste of efforts, which could have been better directed
elsewhere, teachers felt.

Teachers also voiced their helplessness in not being able to avoid teaching units
prescribed for study since the colleges they worked for were not autonomous and they were
not at liberty to determine what could be taught and what omitted.

Conclusions
The following conclusions may be reached based on the small experiment with regard
to teaching phonetics to students of engineering as part of ELCS lab.

1. Itis very pertinent to record the observations of Levis, J.M (2005) insofar as
pronunciation teaching is concerned :

More fundamentally, pronunciation research and pedagogy have long been influenced by
two contradictory principles, the nativeness principle and the intelligibility principle. The
nativeness principle holds that it is both possible and desirable to achieve native-like
pronunciation in a foreign language. The nativeness principle was the dominant paradigm
in pronunciation teaching before the 1960s, but its influence was rapidly diminished by
research showing that nativeness in pronunciation appeared to be biologically conditioned
to occur before adulthood (Lenneberg, 1967; Scovel, 1995), leading to the logical
conclusion that aiming for nativeness was an unrealistic burden for both teacher and
learner. Despite extensive ongoing research into a critical period for acquiring
pronunciation, in practice very few adult learners actually achieve native-like
pronunciation in a foreign language. (p.370)

This is what teachers need to know about pronunciation teaching- that “(A)lthough
most native speakers of English speak neither General American nor Received Pronunciation
(RP), published materials rely on these accents for examples, giving a skewed view of
pronunciation that may not serve learners' communicative needs.” (Levis, J.M, 2005, p.371)

2. Students need to be able to use a dictionary to know how words are pronounced
and aim for a pronunciation that approximates the recommended model. For example, the
word onion is pronounced /anjan/ in RP. Indians tend to say / »nljen/. The difference in
pronunciation is not very marked and since everyone gets by with Indian English accent, not
much is lost. Teachers need to emphasise that the most important objective of learning and
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teaching pronunciation is clear communication, not native speaker like accent, which is
impossible anyway.

This is what teachers need to keep in mind when teaching phonetics: aim for spoken
English that is intelligible to the listener. Any brand or model that is both unattainable and
unrealistic must be discarded in favour of a model that is achievable and sensible.

3. Students need to be taught speech sounds- vowels and consonants- but not tone,
tonicity or tonality since 95 % of the time, Indians use English to communicate with fellow
Indians for which RP is neither necessary nor warranted. English has now acquired a status of
its own in India and we have Indian English which is English spoken and used by Indians in
India for a variety of purposes.

4. Teachers need to also understand that in CLT, learner-centeredness is important
and the needs of learners have to be respected. As all teachers replied that their students did
not see the necessity of learning suprasegmental features, it is enough if basic phonetics that a
leaner needs to speak well is taught.

5. Last but not least, it would be very instructive to cite a native speaker, Abercrombie
(1991) who speaks of teaching English that is both intelligible and comfortable to the listener,
i.e. “ pronunciation which can be understood with little or no conscious effort on the part of
the listener. “ (p. 93)
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Abstract

This paper is an attempt to highlight a national poet Bharathi, whose writings are
universally recognized, appreciated and considered as national literature, through his
writings, he attempts to project his fighting spirit for freedom of the nation and spreading the
message of freedom and liberty all over India. Bharathi’s radical views were originally
restricted, moreover he acquired full power to express his political fervour and humanitarian
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ideals. So, he foresees the world, which becomes enlightened and freed from ignorance,
sufferings, superstitious beliefs, corruption and fought for breaking up of all barriers.

Keywords:  Bharathi, Multi-dimensional Personality, Freedom, Love Patriotism,
Humanism, Spirit of Language, Liberty, Equality

Universally recognized as a national poet whose writings are now appreciated,
understood and recognized as national literature, Subramania Bharathi (1882-1921) occupies
a significant place carving out for himself a niche in the history of Indian literature and stands
supreme among poet-patriots. What is generally known and understood is that poets are those
who write and sing to please and enlighten people, while patriots serve their country. But
only a few are gifted with patriotic fervour and Bharathi is one among the few who sang and
wrote poems with patriotic fervour. Even though he lived only thirty nine years, he had left
behind a legacy of which the whole nation feels even now proud. In spite of his span of life
on this earth being very short, his impact and influence was found to be so great that the
twentieth century was labeled as ‘the Age of Bharathi’.

To attest to the fact that Bharathi was ‘a popular Makkal Kavignar’, such various
titles as ‘Puthumai Kavignar’, ‘Navayuga Kavignar’ ‘Poet of the New Age’, ‘People’s poet’
‘Marumalarchi Kavignar’ and ‘Makkal Kavignar’ were conferred on him. He is said to have
qualified himself in such languages as Sanskrit, Hindi, Urdu and English. He was gifted with
the art of translation. He did translations from English into Tamil and in due course, he
started writing in English. Those articles got duly published in New India, Common Weal
and Arya. His essays, poems, and translations were collected and published in two volumes
titled Agni and other Poems and Translations and Essays and other Prose Fragments. As a
journalist, Bharathi felt the dire need of spreading the message of freedom and liberty all over
India and so used translation as a media for translating his ideas into English. Moreover, he
wanted the cultural heritage of Tamils to be realized and felt all over the world. So, he made
an earnest attempt to translate some of the verses of Nammalvar, Andal and Arunagiri. His
English poems, though limited in number, did prove his mastery over the language.

Subramania Bharathi started his literary career very early in his boyhood. He is said to
have had a native flair for writing verses even at the age of seven and his verse compositions
won the admiration of the Raja and renowned scholars of Ettayapuram. The very title
‘Bharathi’, a name of Goddess of knowledge, was “conferred upon him by Sivajagna Jothi, in
appreciation of his ability to compose poems on any subject at any moment” (Sachithanandan
13). Like Kalidasa and Kumaraguruparar, Bharathi was not educated in a scholastic tradition
but he wrote verses rather effortlessly. Due to his admiration for Shelley, the English
Romantic poet, Bharathi formed an association of admirers of Shelley in the name of
Shelleyan Guild and he himself assumed the pseudonym ‘Shelley Dasan’. (BVN 124).
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It is understood from various sources that Bharathi began his literary career primarily
as a translator rather than as a creative writer by translating modern ideas into simple, lucid,
non-literary Tamil so as to make the common average Tamils understand rather clearly. His
enduring efforts and hard systematic work to give his translations, the quality of original
compositions of his made him proficient both in Tamil and English and enabled him to form
a unique style of his own in Tamil, thereby leading him to become the editor of the monthly
Chakkravartini published by Swadesamitran office. The very first poem of Bharathi, which
saw the light of publication as ‘Thanimai Irakkam’, in the form of a sonnet that came out in
the journal Viveka Bhanu from Madurai in 1904.

Nivedita, the disciple of Vivekananda, was chosen as a preceptor for Bharathi who
found Bharathia Devi in her, for he was out and out fascinated towards her rare vigour, force
of love and strength of wisdom and that is why he is said to have dedicated his national
poems to his guru, Nivedita, who “advised Bharathi to give importance to women’s
freedom”. As a result, Bharathi became interested in the emancipation of women. He praised
the lands like Russia where women folk were given due freedom and respectable position. He
made a plea “for such a freedom for the women of South Africa and passionately
sympathized with the Indian women folk in the plantations of Fiji lands” (VS 57). Luckily,
the Mandayam brothers, Thirumalachariar and Srinivasacharier invited Bharathi to be the
editor of their Tamil weekly India, that was published with the revolutionary motto, ‘Liberty,
Equality, Fraternity’. Bharathi’s radical views were originally restricted. But as the editor of
India, he acquired full power to express his political fervour and humanitarian ideals. He did
invariably exercise his imagination in order to make the paper more interesting and
instructive to the common man, for he was fully aware of the fact that continued propaganda
through the press was more effective than occasional platform speeches.

Besides being the editor of India, Bharathi published a daily called Vijaya. Along
with these two, he engaged himself as an editor of an English monthly titled Bala Bharathi
or Young India founded by Nanjunda Rao. Bharathi’s stay at Pondicherry for ten years from
1908 to 1918 might be described as the golden period of his literary career because most of
his famous, noteworthy productions were composed, during this period. Bharathi’s ‘Gnana
Ratham’, a highly imaginative prose fiction pictured an ideal world, created with all
fundamental principles of liberty, equality and fraternity. He was lucky enough to have to his
credit the composition of such four major works as 1. Panchali Sapatham, 2. Kuyil Pattu, 3.
Kannan Pattu and 4. Translations of The Bhagavad Gita into Tamil. He wrote poems,
stories, sketches and essays and also recognized Gandbhiji as the only dependable guide for
the achievement of Independence for India. He tried hard to bring out a collected edition of
all his own works so as to reach the hands of ordinary man. Bharathi’s composition of Long
Live the Indian Commonwealth in 1920 called for a new society that would hold all property
in common, a golden age for the humanity.
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Bharathi’s English, like his Tamil, had a native power as well as conversational ease
which enabled him to be a successful editor of an English monthly, Bala Bharathi founded
by Nanjunda Rao. Coming into contact with various political leaders of the time, Bharathi
had a firm belief in the emancipation of Indians and so predicted of Kruta-yoga, which would
give new life to his motherland. ‘Courage Terrible’ does resemble his own Tamil poem,
‘Achamillai, Achamillai’. In his poem, ‘Toil, Toil, Toil’, he reveals the necessity for hard
labour and prays for doing eternal work.

The article ‘The National Congress’ was published in 1914 in New India wherein all
are of one creed and one religion. Though he appreciated the exquisite beauties of English
literature, he still ascertained that no other literature could boast of works like ‘Kural’
‘Kamba Ramayana’ and ‘Silappadhikaram’. As a prophetic seer, Bharathi predicted that India
would be recognized by the world in course of time through his essay ‘India and the world’.
The essay ‘In Memoriam’ was considered to be a glorious tribute paid to Gokhale who
worked for Hindu-Muslim unity. Being influenced by sister Nivedita, Bharathi blew his
conch to announce the revival and uplift of women’s status and as such we have three articles
on ‘Place of Woman’, ‘Women’s Freedom’, and a poem namely ‘The Kummi of Women’s
Freedom’. As a devotee of Shakti-cult, he is said to have written an essay in English on
Mother-worship in the form of Matri-Puja. Greatly intoxicated by the songs of Andal and
Nammalvar, Bharathi translated some of the most famous songs from Tiruvaymozhi. Even
though he belonged to a very orthodox Hindu Brahmin family, various anecdotes from his
personal life prove that he was against such religious differences and caste demarcations.
Hence his essay titled ‘Patriotism and Religious Differences’ gave a clear picture of his
broad-minded nature in all respects.

Bharathi showed himself as the prophet of the age in his essay ‘The Coming Age’ in
which he anticipated the ideology of Bhoodan Movement. He defined socialism and dreamt
of Krita-yuga. Despite his indulgence in aesthetics, he made contributions to the political
field also. In the essay titled as ‘India and the War’, Bharathi elaborately explained the
reasons for India loving Europe and for being friendly to the cause of allies. Thus, Bharathi
was a versatile genius, who could write on any subject at any moment. In his essay
‘Reflections’, Bharathi revealed his admiration for Tagore and made an appeal for due
recognition of great journalists. Bharathi’s association with Aurobindo and Kullachami had
made him ponder over self-realization which resulted in the form of a dedication ‘To the
Being of Universe’. His deep faith and firm belief in Gita made him write about ‘Fatalism’,
combining religious element with that of the existing political situation. He went to the extent
of considering life, a rasa the key-word in which he found a harmonious blend of aestheticism
with culture and religion. Bharathi’s yearning to make his literary works immortal and his
thirst for freedom had made him translate two hymns to Kumara by Arunagiri.

As a journalist, Bharathi became well-versed with the currents and cross currents of
national life and political problems, which got well reflected by him in the columns of
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Swadesamitran. His political understanding was enriched by his discussions with his friends
like Doraiswamy lyer, Chakkarai Chettiar, Jayaram Naidu and G.S. Ragunatha Rao. Bharathi
was immensely inspired by the Russian Revolution of 1905. In Irish struggle for
Independence became a living example for Indians. Certainly, Bharathi’s vision extended
beyond Tamilnadu and he was far ahead of his contemporaries in realizing that the Indian
movement for freedom was a part of the world struggle against imperialism. “Bala Bharathi,
a journal of national resurgence come out in 1907 with its motto as ‘Arise’ awake and step
not till the goal is reached”. Being influenced by Swami Vivekananda, Aurobindo and Sister
Nivedita, Bharathi edited their speeches in this journal where Bharathi showed himself as a
class editor in English. Due to the prevailing conditions in British India, Bharathi was
compelled to go to Pondicherry to continue his work as a political thinker and as such, he
dedicated himself in working for various papers like Vijaya, Survodayam and Karmayogi. As
an editor, Bharathi understood so well that only captions and cartoons could convey patriotic
fervour and vigour better than long articles and speeches. During his stay at Pondicherry, the
poet came into intimate contact with the French language and literature. For the French,
liberty meant freedom from the tyranny and oppression of their rulers. Naturally, Bharathi
was attracted towards the slogan, ‘Liberty, Equality and Fraternity’. Dr. V. Sachithanandan
observes:

“As a dogged fighter for the Independence

of India, Bharathi used them as political
slogans to rouse his countrymen against

the tyranny and injustice of British rule” (109)

Bharathi resumed the use of the journal India for the propagation of patriotic ideas. In
1909, he wrote under the caption, ‘Love of the Motherland’:

“The thirst for freedom has of late become

acute in our country... out intense desire

is that India should be a free country and

no alien nation should dominate over it.

The flag of independent India should soon

be fluttering on the country’s flag mast” (Raju 22)

Bharathi was an ardent admirer of Lokamanya Bala Gangadhar Tilak, the leader of
extremists. When the First World War broke out in 1914 Tilak himself pleaded that India
should support the Allies against Germany. But his political opponents were clever enough to
use this opportunity, to criticise him severely and considered his attitude as a climb down of
the new party in their struggle against British imperialism. Tilak provoked Bharathi and he
wrote an article in support of Tilak’s plea on the ground that Britain would live up to the
promise of guaranteeing the freedom of the nations:
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“In peace of time, we shall be uncompromising
critics of England’s mistakes. But when
trouble comes, we shall unhesitatingly

stand by her and if necessary, defend

he against her enemies” (Agni 108).

Bharathi loved Gokhale too. He praised him as an inspiring example for every Indian
and said that Gokhale lived and worked for two ideals — Indian nationhood and Indian Self-
Government. He also worked with zeal and earnestness for Hindu-Muslim unity. Bharathi
proved himself to be unbiased because he wrote that a man must be respected and
remembered for his life work, though one may disagree with his opinions and doctrines. In
the letter titled ‘The National Congress’ published in New India, Bharathi proved to be a
skilful politician. He wrote:

“Party differences are inevitable in

all politics” (Agni 90).

But he was also a social reformer and a humanitarian. His versatile personality
strongly condemned politicians who brought religious sectarianism into their political life. He
firmly believed that in the service of the Motherland, we are all of one creed and one religion:

“If at all, the politicians bring in the caste

difference, they commit political suicide”
(Agni 91)

By this article, ‘The National Congress’, Bharathi made his Congress Party realize its
duty of giving importance to every citizen, thereby emphasizing the democratic principle to
be followed in future. Similar ideas opposing caste and creed differences find a place in
another article, ‘Patriotism and Religious Differences’ (88). In India’s struggle for freedom,
while politicians were fighting against the foreigner’s law and statute and armed might, the
poet fought the harder fight against the languor of the spirit. He gave his brethren the vision
without which people perish and the will without which a vision is but an idle dream. Like
Gandhiji, Bharathi wanted freedom to be wrought not through bloodshed, but through
peaceful means, the democratic means of conscious will and determined action, through force
of persuasion and disciplined organization. Bharathi was not unaware of the conditions that
had to be established in India if freedom was to come and remain forever. He was outspoken
in his condemnation of caste systems. R.A. Padmanabhan writes:

“His concept of Bharathi was a unified symbol,
It is not the geographical entity that he

sang about, but India, the mother of us all,

the sustainer, the savior” (Chitra Bharathi 502).
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No other compliment would be so effective as Sarojini Naidu’s message paid at the
time of the opening of the Bharathi memorial Building at Ettayapuram on 13 Oct 1947:

“Poet Bharathi has fulfilled the true
mission of a poet. He has created Beauty,
not only through the medium of glowing
and lovely words but has kindled the
souls of men and women by the million
to a more passionate love of freedom and

a richer dedication to the service
of the country” (qtd in Mahakavi Bharathiyar 21).

Bharathi’s humanistic approach deserves really appreciation. He lived upto the
definition of humanism as defined by Edwin H. Wilson who wrote thus:

“All humanists, ...... whether they are
Marxists, existentialists, liberals or Christians,
declare “that they are man, that they wish

to actualize human potentialities, enhance
human experience and contribute to
happiness, social justice, democracy and

a peaceful world .... That they are opposed

to authoritarian or totalitarian forces

that dehumanise man” (P 6).

On the whole, the humanist views man as full being and man in his universal
dimension. The chief concern for man, his growth, fulfillment and creativity. Bharathi takes a
step further for he attached more importance to love.

“We live because we love
Love is life” (Agni 87).

Bharathi felt one with Valluvar in the idea that the nucleus of life is love; “those
devoid of it are only bones overlaid with skin”. To Bharathi, life is holy, and love is its
greatest beauty and strength. Love kindles the sublime in the soul. Love being the aspect of
the divine in man becomes the symbol of immortality. In an article titled ‘To the Being of the
Universe’, he wrote:

“I may become Love Himself, that I may love all
men and creatures as Thyself, love my neighbours
and relatives as [ ought to ...” (Agni 56).
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In Bharathi’s vision of man, one can find the total recovery of humanity, its strength,
beauty and power by gently tapping the inner springs of love which remain hidden with
divinity. It was Bharathi who first raised the call for an equal status to womankind and an end
to the exploitation of women through child marriages and cruel discrimination and treatment
towards widows. Influenced by Shelley’s treatment towards widows. Influenced by Shelley’s
concept of womanhood, one can find resemblance between Shelley’s ‘Cythna’ and Bharathi’s
‘Puthumai Penn’ for besides being a devotee of Parasakthi, Bharathi was influenced by the
greatness of woman. In fact, the weaker section was not the weaker one but the source of
strength for man.

As a Sanskrit student of no mean scholarship, Bharathi could go direct to the fountain
head of Vedanta, The Upanishads and Gita. He was a vedantist by conviction, a deeply
religious Hindu who devoutly believed in the authority of The Vedas by calling himself a
vedantist of the Advaita School. Bharathi experienced Lord Krishna’s presence as the inner
truth in every relationship.

“In the raven’s sable hue
Nanda Laala,

The proper tint | view
Nanda Laala;

All nature’s lusty green
Nanda Laala

Reflects your divine sheen
Nanda Laala:

Every sound that comes to me
Nanda Laala,

Is a hymn in praise of thee
Nanda Laala” (Nandakumar 38).

Even the Alwars sang the glories of Krishna as a child and lover. But Bharathi’s
imagination was a new for he sang ecstatically of Krishna as a friend, mother, father, king,
servant, teacher, student, child, lover, lady-love and deity. This is a novel approach to God
showing that love dares anything, and God is omnipresent and omnipotent. He was able to
perceive God through intimate human relationships and to enjoy the bliss of union. Dwelling
deep into Vedantic philosophy, Bharathi developed a better understanding that the distinction
between ‘I’ and ‘Thou’ should be completely eradicated. He accepted the fall of his pride, for
the poem ‘Peace’ concluded with the proverbial saying: “The fear of God is the beginning of
wisdom” (46).
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As an ardent follower of Gita, Bharathi considered all religions of the world as
different paths leading to the same ideal, Truth. As a true vedantist, he accepted the divinity
of Christ and Allah. In an article entitled ‘The service of God’, he wrote:

“We find that the Aryan and Christian
realisations have been polar, denying
each other at their ends; while united
at the base” (Agni 57).

To conclude, as a reformer, politician, humanitarian, vedantist, patriot, Bharathi
fiercely fought for breaking up of all barriers — political, social and religious and in the true
vedantistic spirit, he sang of the coming age in which he anticipated a joyous world free from
sufferings, a world of enlightenment unmarred by ignorance, a world which rejected
superstitions, a world of progress without corruption.
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CHAPTER 1

INTRODUCTION

Communication is the focused activity of information exchange between two or more
participants in order to convey or receive the planned meanings through a shared system of
signs and semiotic rules. Communication is a synthesis of three components: message,

information and understanding.

Language is the main vehicle for communication. Language is a set of arbitrary symbols used
by a group of people for the purpose of communication, understanding of language requires

the explanation of terms, symbol and arbitrary. (Owens, 2008)

Semantics, A component of language is a system of rules governing the meaning or content

of words and word combination. (Crystal, 1995)

Semantic intention is defined as the present purposes being constituted by an independent
attempt as renowned from simple spontaneous behaviour to represent through some

cognitively detained material a different object than the material itself.

Semantic relations are meanings intended by the child’s verbal expression during two word

combination stage.
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Researchers have noted that at the first word level, words are conceptualized as semantic
intentions and when children combine these semantic intentions at phrase level, they are

referred to as semantic relations.

Leonard, Bolder and Miller (1976) examined semantic relation reflected in language usage of
normal and language disordered children and comparisons were made for both utterance
length and age condition. They found out that the disordered language children used reflected

semantic relation consistent with that earlier level of development.

Brackenbury (2005) studied semantic deficits in children with language impairments, issues
for clinical assessment and results showed that the semantic deficits of these children may not

receive the attention they need.

Bailoor and Rao (2013) studied semantic intention and relation in children with intellectual
disabilities of 4 to 7 years of mental age and found no significant difference in performance

with normal children and frequency of use.

Haritha and Kumaraswamy (2013) studied semantic relation in 4-5 years old Malayalam
speaking children and found significantly in conversation, monologue and story narration in
relatively decreasing order respectively. The study concludes that all the parameters of
semantic relation are already acquired in 4-5 year old Malayalam speaking church.

Understanding speech intelligibility and relation development in children is important for
screening, diagnosis and intervention of language. Description of semantic intention and
relation has been attempted in Indian language such as Kannada (Rao, 1995), (Bailoor and
Rao, 2013), (Pradyumn and Goswami, 2008), (Chitra and Prema, 2008) Tamil (Krupa and
Perumaal, 2009) and Malayalam (Haritha and Kumaraswamy, 2013), (Mohan and
Kumaraswamy, 2011) and Konkani (D’souza and Kumaraswamy, 2014). The scientific
studies related to semantic intention and relation in children with intellectual disability and
children with hearing impairment have not been carried out in Malayalam language. The
present study will helps SLP’s in identifying the semantic relation and intention in children
with intellectual disability and hearing impairment and it can also be used for screening,

diagnosis and further intervention.
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CHAPTER 2
REVIEW OF LITERATURE

Language is a complex and dynamic system of conventional symbols that is used in various
modes for thought and communication. Contemporary views of human language hold that
language evolves within specific historical, social and cultural context; language as a rule
governed behaviour is described by at least 5 parameters: phonologic, morphologic, syntactic,
semantic and pragmatic; language learning and use are determined by the interaction of
biological, cognitive, psychological and environmental factors. Effective use of language for
communication requires a broad understanding of human interaction including some
associated factors as non-verbal cues, motivation and socio cultural role (American Speech

and Hearing Association, 1982).

Semantics is the study of meaning. Within modern linguistics the most important area has
been lexical (structural) semantics which has concerned itself with structural relationship in
the vocabulary, for example, autonomy, hyponymy and truth conditional semantics. This is
an approach to sentence meaning which hold that (at least part of) sentence meaning is
characterized in terms of conditions (in the real or possible word) under which a sentence can

be hold to express a statement that is true.

The development of semantic knowledge in children consists of building up the lexicons until
their words match that of an adult. Children start using a word in a restricted setting,
eventually use it in a larger semantic network and ultimately learn to detach it from the
situation in which they gained the knowledge. Semantic development studies the relationship
between language and individual’s perception of the world, including the things and actions
within it. (Robert, 2008)

American Association of Intellectual Developmental Disabilities (AAIDD) in 2013 defines
Intellectual Disability (ID) as characterised by significant limitations in intellectual
functioning and adaptive behaviour, which is expressed in conceptual, social and adaptive

skills originated before the age of 18.

Diagnostic statistical manual (DSM-V) places less emphasis on the degree of impairment and

more on the type of intervention needed. About 85 percent of people with ID fall into the
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mild category and may even achieve academic success. People with moderate ID have fair
communication skills but cannot typically communicate on complex levels. People with

profound ID require round the clock support and care.

International classification of impairment disability and handicap (1980) defined hearing loss
as a combination of hearing impairment (the dysfunction measured in laboratory or clinic),
hearing disability (the everyday problems experienced by an individual like following a
conversation or telling the location of events) and hearing handicap (the non- auditory
consequences which flow from disabilities such as high stress level or restriction in social

involvement.

Gilbertson and Kamhi (1995) examined new word learning skills in children with mild to
severe hearing loss and concluded that poor performance was noted in children with hearing
loss. Stelma, Hoover and Lewis (2005) investigated rapid word learning skills in children
with hearing impairment, resulting in children with normal hearing having better word

learning and retaining the newly studied word learning.
SEMANTIC INTENTIONS:

The meanings intended by children using words or gestures can be called as semantic

intentions. The common intentions expressed by children are:

EXISTENCE: The child recognizes the existence of an object or event and expresses this
through a look gesture or vocalization. For example: seeing the mother, the child says

‘amma’.

DISAPPEARANCE: The child comments on the disappearance of a person or object by

using a look, gesture or a word. For example: says all gone when water is over, or says poi

when father goes out.

RECURRENCE: Child expresses that an object existed disappeared and reappeared.

Child may also request repetition of an action. For example: when the child wants more juice,

he says inim inim (more).
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NON EXISTENCE: The child indicates that an object does not exist where he expects it
to be either non- verbally by a look, gesture, vocalisation or by a sign or a word such as no,
gone or the name of the object. For example: child opens a box and finds no chocolate,

remarks mittayi illa (no chocolate).

LOCATION: The child comments on the position of an object a person or an event or
requests that an object be placed in a certain location by look, gesture, vocalisation or a sign
or word such as there, on etc. For example: when the child wants his father to take a toy and

give him he says ‘athu’ (that) simultaneously pointing and looking at the adult.

POSSESSION: Child comments on relationship between an object or person and
themselves. For example: When he and another child are playing he may suddenly pick up a
toy car and may say ‘ente’ (mine). When another adult says adult says | will take away your

daddy he may say mine.

REJECTION: The child communicates that he does not want an object, adult or event, or

that he wants an activity to cease by look, gesture, vocalisation, sign or a word such as no,
stop, bye-bye. Child pushes away adults hand with sticky dough.

DENIAL.: The child denies a proposition by look, gesture, vocalisation or a word or sign

such as no or didn’t, for example, child takes chocolate when adult is not watching. Later

when the adult blames the child nods his head with full mouth in disagreement saying no.

AGENT: child tries to communicate about the person or object (agent) doing the action.
This may be by look, gesture, a word or even by vocalisations. For example, when she wants
to show her mother that brother spilled the milk, she will scream and when mother comes she
will point at milk on floor and says brother.

OBJECT: That is the object or person that may be affected by an action. The child can
convey this by a look, gesture, word etc. for example, child may touch a glass of hot coffee
and may jerk his hand back and say ‘ha’ indicating it is very hot. When a child sees a dirty
dog may say chi..chi to communicate that it is dirty and needs a wash.
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SEMANTIC RELATION
Meanings intended by the child’s verbal expression during two word combination stage.

Semantic relation in two word level:

Agent + Action Eg: Amma varu (Mummy come)

Action + Object Eg: Paalu Kudikku (Drink milk)

Agent + Action Eg: Amma chappathi (Mummy chapathi)
Agent + Location Eg: Irikku kaserayil (Sit-chair)
Possessor + Possession Eg: Ente paava (My teddy)

Entity + Attribute Eg: Valiya maram (Big tree)
Demonstrative + Entity Eg: Aa pusthakam (That book)

WESTERN STUDIES

Leonard, Bolders and Miller (1976) examined the semantic relations reflected in the language
usage of normal and language disordered children and the results are interpreted as
supporting the notion that the disordered language usage reflected semantic relations

consistent with an earlier level of development.

Duchan and Erickson (1976) examined the normal and retarded children’s understanding of
semantic relations in different verbal contexts and found no significant difference between
the performance of mentally retarded language disordered and normal children on the verbal
comprehension task. Both groups of children performed best on the possessive, next on the
agent-object, then actor-action, and poorest on the locative relations. Finally, nonsense
telegraphic and expanded contexts did make a difference in the children understandings with
expanded being the best, telegraphic next, and nonsense contexts poorest. Theoretical and

clinical implications are discussed.
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Truman (1979) described relational meaning encoded in the two word utterances of stage 1
Down’s syndrome children and suggested that Down’s children demonstrate as much
diversity in their use of relational meanings as normal at the same linguistic stage. These
findings are discussed with respect to what Down’s children know about the world as they

begin to produce two word combinations.

Lyaton and Baker (1981) reported description of semantic- syntactic relations in an autistic
child. This longitudinal study investigated the language acquisition strategies employed by an
autistic child learning sign language. The child’s core vocabulary and developing semantic
syntactic relationships were compared with language acquisition in normal children. There
were specific deviations in language development noted, in spite of providing the child with

appropriate sign language training.

Fokes and Konefal (1981) indicated a developmental trend in the use of case relations and
showed manipulation tasks enhanced the use of case relations by the language disordered
group whereas the observations task was more effective for normal groups in a study done to
the production of agent + action + object + locative relations by 3; 6 and 5; 6 year old normal

children and language disordered children.

Stan and Mosley (1988) examined semantic encoding by mildly retarded and non-retarded
persons and concluded that mildly retarded person had poor performance which attributed to
the lack of semantic organization in permanent memory and also inefficiency in the use of

episodic memory.

Stockman (1992) concluded in his study that differences in the semantic properties of
language impaired and normal children utterances may go undetected unless a fine grained

analysis is performed on the types of expressions used within a global relational category.

Cardoso- Martins, Mervis and Betrand (1997) did a study and concluded that children with
Down syndrome and willies syndrome extend the meaning of words in the similar way like

normal children.
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Kittler, Sharon, Krinsky- McHale, Darlyme and Devenny (2004) studied on Semantic and
phonological loop effects on Verbal Working Memory in middle age adults with Mental
retardation and Down syndrome and reported that recall was poorer for physiologically
similar, semantically similar and long words compared to recall of dissimilar short words.
Compared to their peers, participants with Down syndrome had poorer recall in all categories
except phonologically similar words. Most interestingly, semantic similarity lowered recall
scores only in participants with Down syndrome. This selective effect of semantics reflects an
influence of long term memory on working memory and points to the need for additional
explanations outside phonological loop processes to completely account for the relative

impairment of verbal working memory among individuals with Down syndrome.

Brackenbury (2005) studied on Semantic deficits in children with language impairments:
issues for clinical assessment and results showed that the semantic deficits of these children
may not receive the attention they need. This article explores the word-learning, lexical
storage and lexical access skills of children with language impairments and the theories that

account for their performance.

Goodrich and Lonigan (2018) examined automatic language processing among Spanish-
speaking language minority children and the results indicated that these minority children
rely on translation from their less proficient language to their more proficient language to

access meaning.

Canizo, Coalla and Cuetos (2019) investigated the role of previous semantic and
phonological knowledge on the formation of orthographic representations and the results
showed that the formation of orthographic representations, as the length effect was
significantly lower than in the other conditions which also improved the children’s reading

performance.
INDIAN STUDIES

Subba Rao (1995) opined that mentally retarded subjects do not differ significantly from their
normal counterparts at semantic intentions at word level and semantic relation at 2 word level

constructions. Higher Mental age group performed better than lower Mental age group.
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Pradyumn and Goswami (2008) analysed semantic and phonologic priming in children with
learning disability and the result obtained for children with learning disability showed no

significant difference between semantic and phonological priming tasks provided.

Chitra and Prema (2008) did a study on lexical semantic organization in bilingual children.
This study aimed at investigating the lexical semantic organization in Kannada- English
bilingual children using a repeated word association paradigm task. The study maintains the
theory that in young children as young as 6 years associated words syntagmatically and
children of 8 years associated words paradigmatically. The spurt in growth of the
organization occurs maximally at the age of 7 years, where the children are transiting from

the pre operation stage to concrete stage in Piagets cognitive theory.

Mahesh, Merlin and Subba Rao (2008) evaluated the semantic intentions of severely mentally
retarded children in play context and the results support the view that along with the overall
delay in language development there are differences among the chronological age matched
normal and MR children. In the older group, the semantic intentions were significantly better
when compared to younger mentally retarded children.

Mohan and Kumaraswamy (2011) did a study on semantic in 8-13 year old Malayalam
speaking children and concluded that 8-13 year old typically developing children displayed a
variety of semantic intentions. Children may seek to direct another’s intention for different
reasons to express interest in an object or simply to provide information. Frequency of usage
found more on conversation, may be attributed to the environmental stimulation given. On

elicited speech, the intentions were noted to be less.

Bailoor and Rao (2010) studied semantic intentions and relations in children with intellectual
disability in the mental age range of 4-7 years and reported that children with intellectual

disability show a wide range of speech and language problems.

Krupa and Perumaal (2009) compared the semantic intentions across the age group in
normally developing children, chronological age(CA) matched and mental age (MA)
matched children with mental retardation and reports the semantic intentions up to 2years of
age ; children with mental retardation (MA and CA matched) continued to have similar
performance by 3-4 years of age, MA matched children showed the performance than CA

matched children due to the super cognitive skills, by 4 years of age MA matched children
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with ID showed similar response normally developing children, which was in contrast to the
CA matched children with ID. Thus the cognitive development influences language
development to the greater extent. However cognitive development and language
development do not have linear relationship.

Haritha and Kumaraswamy (2013) studied semantic relation in 4-5 years old Malayalam
speaking children and found significantly in conversation, monologue and story narration in
relatively decreasing order respectively. The study concludes that all the parameters of

semantic relation are already acquired in 4-5 year old Malayalam speaking church.

Shetty, Hariharan and Rao (2014) reported performance of verbal autistic children relating to
semantic intentions and relations. This study supports the view that meaning intentions both
at word and phrase level are present in the conversational samples of 4-5 year mental aged
verbal autistic children. The challenge for SLP’s is to provide aspects of morphology and
syntax to use the semantic aspects and also to expand the nature of social communication of

pragmatics skills.

D’Souza and Kumaraswamy (2014) studied semantic relations in 3.1 — 5 years old typically
developing Konkani speaking children and the results showed that children until age 5
continues to use semantic relations, although the syntactic knowledge has emerged and is

inadequately used in different situations.
NEED OF THE STUDY

Understanding speech intelligibility and relation development in children is important for
screening, diagnosis and intervention of language. Description of semantic intention and
relation has been attempted in Indian language such as Kannada (Rao, 1995), (Bailoor and
Rao, 2013), (Pradyumn and Goswami, 2008), (Chitra and Prema, 2008) Tamil (Krupa and
Perumaal, 2009) and Malayalam (Haritha and Kumaraswamy, 2013), (Mohan and
Kumaraswamy, 2011) and Konkani (D’souza and Kumaraswamy, 2014). The scientific
studies related to semantic intention and relation in children with intellectual disability and
children with hearing impairment have not been carried out in Malayalam language. The

present study will helps SLP’s in identifying the semantic relation and intention in children
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with intellectual disability and hearing impairment and it can also be used for screening,

diagnosis and further intervention.
AIM

The present study aimed to understand the usage of semantic intention and relation in
Malayalam speaking children with intellectual disability and hearing impaired children with

matched mental age of 4-8 years.

Language in India www.languageinindia.com ISSN 1930-2940 19:9 September 2019
Nithina Alice Boban and Satish Kumaraswamy

Semantic Intention and Semantic Relation in Children with Intellectual Disability and
Hearing Impairment 79



http://www.languageinindia.com/

CHAPTER 3
METHODOLOGY

AIM:

The study aimed to understand the usage of semantic intention and semantic relation in
Malayalam speaking children with intellectual disability with mental age of 4-8 years and

mental age matched children with hearing impairment.
SUBJECTS:

The study group consisted of 20 Malayalam speaking children; 10 children with intellectual
disability with mental age of 4-8 years and mental age matched 10 children with hearing

impairment. All the children who participated in the study were attending special schools.
PROCEDURE:

Conversation sample of each subject was recorded in a well illuminated sound proof room
with a microphone placed at a distance of 1 feet which was in turn connected to an HP laptop.
Before the recording, rapport building was established in-order to make the child

comfortable.
ANALYSIS:

The recorded sample were transcribed and checked for semantic intention and semantic
relation, each correct intentions and relations were scored ‘1’ and meaningless intentions and
relations were scored ‘0’. Further statistical analysis was carried to compare and find

statistical significance and the obtained results are discussed in the next chapter.
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CHAPTER 4
RESULTS AND DISCUSSIONS

The present study aimed to understand the usage of semantic intention and semantic relation
in Malayalam speaking children with intellectual disability and hearing impairment to find

the usage of the semantic intention and semantic relation.

The obtained data was statistically analysed and results are discussed below:

SEMANTIC INTENTION:

INTELLECTUAL DISABILITY

No: of subjects %
Existence 10 100.0%
Disappearance 3 30.0%
Recurrence 0 0%
Non-existence 6 60.0%
Location 6 60.0%
Possession 3 30.0%
Rejection 0 0%
Denial 2 20.0%
Agent 9 90.0%
Object 8 80.0%
Action 7 70.0%
Attribution 2 20.0%

Table 4.1: Showing the percentage scores for semantic intention in general
conversation among children with intellectual disability.

From table 4.1, it can be seen that the semantic intention in general conversation, Existence
and Agent yielded high score with more than 90% whereas Non -existence, Location, Object

and Action yielded more than 50% scores and Disappearance, Recurrence, Possession,
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Rejection, Denial, and Attribution yielded less than 50% scores for semantic intention in

children with intellectual disability.

HEARING IMPAIRMENT
No: of subjects %
Existence 10 100.0%
Disappearance 8 80.0%
Recurrence 10 100.0%
Non-existence 10 100.0%
Location 8 80.0%
Possession 9 90.0%
Rejection 9 90.0%
Denial 4 40.0%
Agent 10 100.0%
Object 10 100.0%
Action 6 60.0%
Attribution 10 100.0%

Table 4.2: Showing the percentage scores for semantic intention in general
conversation among children with hearing impairment.

From table 4.2, it can be seen that Existence, Disappearance, Recurrence, Non- existence,
Location, Possession, Rejection, Agent, Object, Attribution yielded high scores of more than
80% whereas Denial and Action yielded less than 50% scores for children with hearing

impairment.
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INTELLUCTUAL HEARING testing
DISABILITY IMPAIRMENT proportions: Z test

Count % Count % p value %

SEMANTIC INTENTION

Existence 10 100.0% 10 100.0% - NS
Disappearance 3 30.0% 8 80.0% .037 sig
Recurrence 0 .0% 10 100.0% .000 HS
Non-existence 6 60.0% 10 100.0% .038 sig
Location 6 60.0% 8 80.0% 342 NS
Possession 3 30.0% 9 90.0% 013 sig
Rejection 0 .0% 9 90.0% .001 HS
Denial 2 20.0% 4 40.0% 342 NS
Agent 9 90.0% 10 100.0% 318 NS
Object 8 80.0% 10 100.0% 153 NS
Action 7 70.0% 6 60.0% 645 NS
Attribution 2 20.0% 10 100.0% .002 HS

Table 4.3: Showing the percentage and significant scores for semantic intention in
general conversation among children with intellectually disability and
hearing impairment.
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Figure 4.1: Showing the percentage rating for semantic intention in general
conversation among children with intellectually disability and
hearing impairment.

From the above figure 4.1 and table 4.3, the semantic intention of intellectually disabled
children and hearing impaired children were compared and it can be seen that most of the
semantic intention was absent for children with intellectual disability and present for children

with hearing impairment.

SEMANTIC RELATION:

INTELLUCTUAL DISABILITY

No: of students %
Agent+ action 6 60.0%
Action+ object 10 100.0%
Agent+ object 7 70.0%
Action+ location 4 40.0%
Possessor+ possession 6 60.0%
Entity+ attribute 4 40.0%

Table 4.4: Showing the percentage scores for semantic relation in general
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conversation among children with intellectual disability.

From table 4.4, it can be seen that Action+ Object yielded 100% score whereas Agent+
Action, Agent+ Object, Possessor+ Possession, Demonstrative+ Entity yielded less than 50%
scores and action+ location, entity+ attribute yielded 40% scores for semantic intention in

children with intellectual disability.

HEARING IMPAIRMENT

No: of students %
Agent+ action 6 60.0%
Action+ object 3 30.0%
Agent+ object 3 30.0%
Action+ location 0 .0%
Possessor+ possession 2 20.0%
Entity+ attribute 0 .0%
Demonstrative+ entity 2 20.0%

Table 4.5: Showing the percentage scores for semantic relation in general
conversation among children with hearing impairment.

From table 4. 5, it can be seen that, Agent+ Action yielded 60% score, whereas Action+
Object, Agent+ Object yielded 30% scores. Possessor+ Possession, Demonstrative+ Entity
yielded 20% scores and Action+ Location, Entity+ Attribute yielded 0% score for semantic

relation in children with hearing impairment.
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INTELLUCTUAL HEARING testing proportions:
DISABILITY IMPAIRMENT Z test

Count % Count % p value %

SEMANTIC RELATION

Agent+ action 6 60.0% 6 60.0% 1.000 NS
Action+ object 10 100.0% 3 30.0% .004 HS
Agent+ object 7 70.0% 3 30.0% .090 NS
Action+ location 4 40.0% 0 .0% .038 Sig
Possessor+
) 6 60.0% 2 20.0% .085 NS
possession
Entity+ attribute 4 40.0% 0 .0% .038 Sig
Demonstrative+
) 5 50.0% 2 20.0% 177 NS
entity

Table 4.6: Showing the percentage and significant scores for semantic relation in
general conversation among children with intellectually disability and
hearing impairment.
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Figure 4. 2: Showing the percentage rating for semantic relation in general
conversation among children with intellectually disability and hearing
impairment.

From the above figure 4.2 and table 4.6, it can be seen that the semantic intention of
intellectually disabled children and hearing impaired children were compared and most of the
semantic intention was absent for children with hearing impairment and present for children

with intellectual disability.
DISCUSSION

Semantic Intention and Relation is a crucial phenomenon of communicative behaviour. The
absence of semantic intention and relation control distinguishes reflexive behaviour from true
communication. In the present study, children with intellectual disability and hearing
impairment displayed a variety of semantic intention and relation. The results of the present
study reveals that, Existence and Agent yielded high score with more than 90% whereas Non
-existence, Location, Object and Action yielded more than 50% scores and Disappearance,
Recurrence, Possession, Rejection, Denial, and Attribution yielded less than 50% scores for
children with intellectual disability in semantic intention and Existence, Disappearance,
Recurrence, Non- existence, Location, Possession, Rejection, Agent, Object, Attribution

yielded high scores of more than 80% whereas Denial and Action yielded less than 50%
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scores for children with hearing impairment for semantic intention. In semantic relation,
Action+ Object yielded 100% score whereas Agent+ Action, Agent+ Object, Possessor+
Possession, Demonstrative+ Entity yielded less than 50% scores and action+ location, entity+
attribute yielded 40% scores for semantic relation in children with intellectual disability and
Agent+ Action yielded 60% score, whereas Action+ Object, Agent+ Object yielded 30%
scores. Possessor+ Possession, Demonstrative+ Entity yielded 20% scores and Action+
Location, Entity+ Attribute yielded 0% score for semantic relation in children with hearing

impaired.

A highly significant difference was seen for semantic intentions such as recurrence (0.00),
rejection (p=0.001) and attribution (p=0.002) and significant difference was seen in
disappearance (p=0.37), non-existence (p=0.38) and possession (p=0.13) whereas in semantic
relations a highly significant difference was seen in action + object (p=0.004) and significant
difference was seen in action = location (p=0.38) and entity and attribute (p=0.38).

It was seen in spite of delayed syntactic acquisition, usage of acquired language was
effective. Semantic aspects both intentions and relations also point out varied performance in
children with intellectual disability; similar trend was seen in children with hearing

impairment also.

This study is in correlation with the study done by Subba Rao (1995) which reported that
most of the semantic intentions and relations were reduced in intellectual disability children

when compared with normal.
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CHAPTER S

SUMMARY AND CONCLUSION

Understanding semantic intention and relation development in children is important for
screening, diagnosis and intervention of language disordered children and there are no
published studies done previously on semantic intention and relation in children with
intellectual disability and hearing impairment in Malayalam language. Hence the present
study was undertaken with the aim of to understand the usage of semantic intention and
relation in Malayalam speaking children with intellectual disability and hearing impairment

in the context of general conversation.

Twenty Malayalam speaking children were further divided into 10 children with intellectual
disability with mental age of 4-8 years as per the school records and 10 mental age matched

children with hearing impairment attending special schools in Kerala.

Conversation sample of each child was recorded in a well illuminated sound proof room with
a microphone placed at a distance of 1 foot which was connected to an HP laptop. Before the

recording rapport building was established in-order to make the child comfortable.

The recorded sample was transcribed and checked for semantic intention and semantic
relation, each correct intentions and relations were scored 1 and meaningless intentions and

relations were scored O.

The results of the present study reveals that in semantic intention, Existence and Agent
yielded high score with more than 90% whereas Non -existence, Location, Object and Action
yielded more than 50% scores and Disappearance, Recurrence, Possession, Rejection, Denial,
and Attribution yielded less than 50% scores for children with intellectual disability and
Existence, Disappearance, Recurrence, Non- existence, Location, Possession, Rejection,
Agent, Object, Attribution yielded high scores of more than 80% whereas Denial and Action

yielded less than 50% scores for children with hearing impairment.

Action+ Object yielded 100% score whereas Agent+ Action, Agent+ Object, Possessor+
Possession, Demonstrative+ Entity yielded less than 50% scores and action+ location, entity+

attribute yielded 40% scores for semantic intention in children with intellectual disability and
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Agent+ Action yielded 60% score, whereas Action+ Object, Agent+ Object yielded 30%
scores. Possessor+ Possession, Demonstrative+ Entity yielded 20% scores and Action+
Location, Entity+ Attribute yielded 0% score for semantic relation in children with hearing

impaired.

A highly significant difference was seen in semantic intentions such as recurrence (0.00),
rejection (p=0.001) and attribution (p=0.002) and significant difference was seen in
disappearance (p=0.37), non-existence (p=0.38) and possession (p=0.13) whereas in semantic
relations a highly significant difference was seen in action + object (p=0.004) and significant
difference was seen in action = location (p=0.38) and entity and attribute (p=0.38).

It was seen in spite of delayed syntactic acquisition, usage of acquired language was
effective. Semantic aspects both intentions and relations also point out varied performance in
children with intellectual disability; similar trend was seen in children with hearing

impairment also.

This study is in correlation with the study done by Subba Rao (1995) which reported that
most of the semantic intentions and relations were reduced in intellectual disability children

when compared with normal.
LIMITATION OF THE STUDY:

e Sample size was inadequate
e Mental age range was restricted

e Task was limited
FUTURE SUGGESTION:

e To include more number of subjects
e Can compare with chronological age
e Studies can be conducted in other Indian language

e Can be done with respect to picture description or monologue at different word levels.
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Abstract

Cosmetic advertisements have almost always been synonymous with women being
objectified. They are portrayed in different forms for audience attention as well as attraction. It
IS obvious that this portrayal is in accordance to the prevailing socio cultural conditions of the
target audience. In India, the society has been rapidly changing; emergence of a growing middle
class has brought in a totally new culture hitherto unknown to the Indian masses. So, has the
cosmetic advertisements portraying women changed over time. At each point of time, the
advertisement is made to appeal the target audience through different modes. In the current study,
we seek to analyse how and what strategies are employed by the advertisers to connect with the
masses. The approach we use is Critical Discourse Study, within which we use Teun A. van Dijk’s
Sociocognitive model (van Dijk, 2015). The model is beneficial in analyzing text with respect to
the prevailing socio cultural conditions as well as the cognitive models of the target audience and
the advertisers. Through the analysis, we seek to study if there is a change in the perceived identity
and roles of women in society. An attempt is also made to study what modes other than words are
used to portray women in a specific way and thus, appeal to the target audience and who actually
form this target audience. We use a comparative study of two advertisements by Lakme, endorsing
foundation. The two advertisements relate to two different times.

Keywords: Portrayal of women, advertisements, Critical discourse Analysis, Sociocognitive
model.

Introduction
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Advertising refers to the communication between the producer and the consumer of
products. Typically, the producers are the businesses that need to promote and thus, achieve higher
sale of their products. Consumers are the masses that buy and use these products. Between them
is the advertising agency that makes advertisements lucrative so that it appeals and attracts, at the
same time convincing, the consumers towards the promoted product or service. It is believed that
women are used as easy objects for the aforementioned purpose. Nonetheless, along with/apart
from women there are a number of modes that are explicitly/implicitly designed to catch the reader
attention. At the same time, these modes can be analysed to study what kind of audience is being
targeted and how.

In the present paper, we focus on cosmetic advertisement. Cosmetics can be defined as
any product that is supposed to improve appearance on its application. The desire to look good
and attractive can be presumed to be an innate desire, more so in women (Grogan, 2008).
Therefore, there is a range of female beauty products in the market. Interestingly, in order to gain
higher buyership, advertisements resort to telling women that they need to improve in terms of
looks!

Globalisation and Cultural Needs

Globalization coupled with widespread corporate sector has led to an unprecedented
growth of the middle class. It comprises of the working population with a different set of needs
and preferences. There is a dearth of time and women now need and prefer products that are handy
and lasting. The new office culture promotes a natural and perfect look. Women have received a
boost in confidence as they become independent. They know their needs better and are more
inclined towards customization than following, rather imitating, the so called standard.
Advertisers seem to minutely understand the shift in culture. As a result, the promotional
advertisements seem to precisely address the newly found needs and preferences.

Earlier, advertisements were a sort of celebrity endorsement campaigns. Celebrities were
portrayed as some standard that people should aim to achieve (Apejoye, 2003). Portrayal can be
defined as the process of depicting someone/something in a dramatic fashion through speech,
gesture or other modes. Women were supposed to imitate the standard set by these celebrities
(Kuldip et al, 2018). They were encouraged to shine like them once in a while. Clearly, the daily
need of looking perfect did not exist.

In this paper, we try to analyse and thus proof/disproof the points mentioned above. We
take two advertisements promoting Lakme foundation. They belong to two different times. We
attempt to analyse what identity and roles of women are assumed and addressed. Also, we aim to
evaluate if such portrayals can have a long term impact on the target audience in terms of the
identity and roles assigned to them.

Language in India www.languageinindia.com ISSN 1930-2940 19:9 September 2019
Sana Haider, Research Scholar and Hiba Sabri, Research Scholar
Portrayal of Women in Cosmetic Advertisement: A Critical Discourse Study 95



http://www.languageinindia.com/

What is CDA/CDS?

CDA seeks to “effectively study relevant social problems, such as those of sexism, racism,
colonialism and other forms of social inequality” (van Dijk, 1995) as well as the differential power
equations existing in the society. It is interesting to note that CDA is no method/methodology. It
is rather a perspective or attitude (van Dijk, 2015) that uses a multidisciplinary approach and thus,
methods from different areas of humanities and social sciences. In regard to this particular
approach, van Dijk uses the term Critical Discourse Study (CDS). In this paper, henceforth we
would be using CDS. CDS seeks to explain how language is involved in the process of power
creation and maintenance and how hegemonic attitudes are propagated.

Locke (2004) describes the three terms separately. Discourse, according to him, is
language in use. Fairclough (2003) states language with a particular viewpoint is discourse. For
instance, a mother giving fruits to the boy and not being able to give to the girl can be interpreted
as (1) girl being denied equal status—feminist discourse (2) poor economic condition of the
family—socio economic discourse. It is believed in CDS research that discourse is not just
representative of the society it is produced in. It is also an instance of signification which affects
the cognition of people.

Critical means taking nothing as neutral (Hasnain, 2012). A critical approach tends to
problematize everything questioning its creation as well as its effect on the society. Likewise,
CDA seeks to find out effects a particular discourse has on society. If there is no contestation to
the effect a discourse has on cognition, the effect in due course of time becomes ideology. This
ideology controls further (re)production of that discourse. This is the process how a given
discourse becomes naturalized.

Being Analytical means a detailed systematic examination with an intention to derive at
the underlying meanings.

What Is the Sociocognitive Model?

Van Dijk presents a triangle of discourse (text and talk), mind and society. The component
of mind (or memory) takes a central position in this model. Memory is divided into Working
Memory (WM)/ Short Term Memory (STM). It is the area where the ongoing experiences are
continuously processed. The other component is the Long Term Memory (LTM) which in turn is
made up of Episodic Memory (EM) and Semantic Memory (SM). EM is the area where knowledge
about the personal/autobiographical experiences are stored. SM stores the social cognition, that
is, knowledge shared by the social community we live in. It comprises of social attitudes,
knowledge and ideology. This component is the most crucial in studying how group attitudes can
be manipulated by covertly appealing to the ideology.
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Whenever we encounter a new experience, it is processed in light of the knowledge already
stored in the EM and SM. The new knowledge gained becomes part of the EM, if it is of personal
nature, and becomes part of the SM, if it is of social nature. Once this knowledge is integrated in
the system of LTM, it gains power to influence further perception of experiences. The most
striking part is that knowledge in the LTM becomes a naturalised discourse, that is, it becomes
something naturally occurring or given and is thus, almost never questioned. It requires immense
effort and struggle to realise the working of this ideological knowledge and even greater effort and
struggle to amend its unethical usage. Thus, it is of utmost importance to study and disseminate
information about how minds can be captured, and opinions manufactured so much so that it is
hardly ever perceptible. The language of advertising is a powerful example of such capturing of
ideology. This is because it uses crisp, pithy and often melodious language. Keiko Tanak appoints
out that language in advertisements often use eye catching puns which tend to stay longer in
memory.

Knowledge in EM is stored in the form of mental models. These are a hierarchical structure
of spatiotemporal nature. These mental models are multimodal, that is, they have information not
just in terms of language but also other modes of expression.

The next major component of the model is the social component. It mainly deals with the
notion of power. Power is defined as the phenomenon of control, when one mass of population
controls the other mass of population. Power can be overt when the actions are controlled. This
is the Social Dimension of power. Or, it can be covert when it controls the mind, ideology and
mental models. This is the Cognitive Dimension of power. A population can become powerful
when it has a privileged access to resources of discourse formation. For instance, producers of
advertisements are powerful for they have access to producing a definitive discourse that would
ultimately benefit them. What we seek in this paper is to study in what way the power is exerted
by this powerful mass on the general population, here the consumers of advertisements.
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What's shooting?

Rekha in 1 akme

= » Rekha used only imported

l_x]k—rl](f"; make-up. The bo;s,!.mn we

Satin Glow Liquid Make-Up. gave her Lakmé. " Too muchl,
Ultra-Silk Face Powder she said. She couldn’t tell

the difference. Nor will you.
andiCorupacts e Look, that's Rekha with

a Lakmé face. Find out
what Rekha discovered.
Find yourself a Lakmé face.

The Beauty Maker
M

Discursive Analysis of Advertisement 1
Language

In the given advertisement, the most noticeable aspect is too much text and the relative non
fluidity of each mode with the theme. In the very first instance, the producer assumes the reader
has time to go through so much text and the detailed experience of Rekha, even her replies
verbatim! The very first part is dialogic asking a question. It automatically assigns the reader a
subject position where they presumably answer (may be unconsciously accepting) ‘Rekha in
Lakme’. According to Fairclough, assigning subject position is a way of establishing and
stabilizing a particular discourse type. The term ‘lakme’ is repeated thrice in different fonts,
colours and backgrounds, reifying its importance. Words like ‘satin glow” and ‘ultra silk’ clearly
indicates the advertisement is for ladies and for special occasions where one needs to shine like
satin and silk. In the description of Rekha’s experience, imperative constructions are used like
“Look that’s Rekha with a Lakme face, Find out..., find out yourself’. Such constructions are
either command or request. In both the cases, the reader is asked to do something that is in favour
of the text producer. Therefore, the text producer automatically assumes a powerful position and
relegates the reader to a specified subject position. Lastly, the products are called ‘THE BEAUTY
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MAKER’. Thus, they are assigned power the standard of which is ‘Rekha in Lakme’. Reiteration
of ‘lakme face’ reemphasises it is an entity that women out there need to possess for this is ‘what
is shooting’.

Layout

Various elements of the advertisement seem to have been brought together and dropped in
one background. The picture of Rekha occupies, quite meaningfully, the central position of the
advertisement. It becomes very clear what the real agenda of the ad is. The products that should
have been the theme are relegated to the downside of the whole text. There are two products
advertised in one commercial. Indeed, no specialization in the choice of product is assumed except
for the coveted celebrity look. The products are not highlighted, like Rekha’s portrait, with a white
outline. There is text scattered in all corners. The most important and meaningful text comes at
the top. It reifies what the central portrait of the celebrity tends to hint. In her portrait, Rekha does
not sit in a formal posture, but can be noticed giving an attractive pose. She sits in a formal dress.
However, her jeweled image speaks of a special occasion. She looks straight into the camera,
which is a mark of confidence, probably because now she has a ‘lakme face’.

Colour

The background is green in colour that invites a soothing feeling of peace and calm. The
text is mostly in black and white. Rekha too wears black and white. This may be an attempt to
create a classic look. Also, black in itself indicates confidence, robustness, strength. White, on the
contrary, white is a marker of simplicity, innocence and peace. The combination can be vividly
described with the system of Rekha’s clothing. She is confident from inside but simple on the
outside.

Social and Cognitive Analysis of Advertisement 1

The advertisement looks and reads more like a celebrity endorsement activity. Indeed,
Lakme would not endorse a celebrity unless she brings profit to them. Hence, the two are placed
in association, eg. ‘Rekha in Lakme’. The two most striking components of the ad are the first
two sentence dialogue and the portrait of Rekha. Both reemphasise each other. Rekha is given a
powerful central position and all texts along with the products sit around her. Use of imperatives
gives power to the discourse producer.

Nowhere do the elements speak of a woman’s identity and what she wants. She is instead
encouraged to discover what the, here powerful, celebrity experienced. Clearly, the advertisement
is designed to appeal to women at home who sometimes want to shine in special occasions. This
is indicated by the rarely used satin and silk as well as jewelry. The identity of woman is spoken
about only till the point she is beautiful like the ‘lakme face’ for Lakme is the ‘beauty maker’.
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Too much text indicates it is assumed women have time to invest. Beyond doubt, women are not
considered working individuals. Moreover, there is just one shade shown of the foundation as well
as the compact. It is implicitly implied beauty cannot be dark.

If these pieces of implicit knowledge are accepted without contestation, they form part of
the LTM. Thus, they now have the power to generate mental models which assumes women as
non-working, once-in-a-while shining people who have too much time to invest in beauty products
and look like a celebrity! At this point, this implicit knowledge becomes dangerous for it will
influence future perception of events. Also, it helps stabilize and ideology of celebrity worship.
Based on this ideology is the attitude to look someone you are not. Therefore, in the long run, in
the socially generalized meaning, someone with a standard complexion, pose and looks only can
be beautiful.

An effortless product that biends into your
skin to conceal imperfections in a8 matte
finish that lasts through the day

e |

Discursive Analysis of Advertisement 2
Language

This advertisement has minimum text. Nonetheless, it is a powerful composition. The
term ‘effortless product’ creates a mental model where the person requiring it is in dearth of time.
‘easily blends into your skin’ indicates the product is something that adjusts to you. You do not
put in effort as it is customized according to your needs. What are these needs supposed to be?
Why are there these needs? It ‘lasts throughout the day’ this same quality is stated with ‘9 to 5’
written on the product. The target audience is either the office going or the college going women.
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Lastly, it ‘conceals imperfections’. What are these imperfections? The advertiser telling someone
of their imperfections assumes a powerful position where it points finger and the reader is relegated
to a subject position of obeying to ‘conceal’ them.

The foundation is ‘weightless’ and comes in a range of different shades. Different shades
can be interpreted as giving women a strong image. They know what exactly they want and so the
product is customized in different shades.

Layout

This advertisement is a carefully crafted composition. It has minimum text but all elements
flow into each other, creating a powerful impact of the theme on the cognition of readers. The
background is white, and all elements are placed on it without any extra highlighting (as in the
case of Rekha’s portrait in the last advertisement). Nonetheless, the celebrity occupies a major
position on the left. English readers tend to focus on the left first and thus, remember it. The
celebrity gives a close up with a straight-into-the-eye look. There is, therefore, no focus on her
celebrity status but the texture and quality of her skin. She wears a very simple nude makeup. The
advertisement definitely does not talk about special occasions (as in the case of jeweled Rekha and
her attractive pose). The product is also given a central position. There is just the text highlighting
its concrete quality, there is no unnecessary aggrandizement. The product itself speaks of its
‘weightlessness’. Lastly, the text occupies the top position. Although less, it is given an important
position. There are higher chances that it would be read as well as remembered.

There are just three elements used. Each of them is given an important position; none
suffers at the expense of others. Each of them is directly linked to the theme and concretely yet
implicitly effects the cognition.

Colour

Colours used are the major resource of creating the created impact. Every elementis in a
nude shade. There are two effects of'it: 1. It can masterfully ‘conceal imperfections’ 2. It highlights
the nude shades available in the product. It should be noticed that all shades of the foundation
mentioned create a psychological impact of strength and dependableness.

Social and Cognitive Analysis of Advertisement 2

The advertisement evidently assumes the addressees to be working women. These women
lack time and thus, need effortless products. Also, it is assumed that in their tight schedule these
women need something that ‘blends’ with their schedule. Working women need something that
lasts for the day and so is done by the advertised product. However, it is to be understood that the
advertiser takes up the powerful position because the working women are in need of some thing.
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Secondly, the text overtly tells women that there are ‘imperfections’ they need to ‘conceal’.
Ethically, no one has the right or should have the power to state what counts as imperfections.
More unethical is to ask someone to conceal them.

One positive side of the advertisement is that it acknowledges a strong and independent
identity of women. They are presumed to be educated people who are aware of the subtleties of
their cosmetic needs. They know how to choose what shade according to their skin tone. All
shades of colours used emphasise this strong image of women and how the product is in accordance
to this image. However, one shortcoming is that all shades are nude. What about the needs of a
dark skin?

The advertisement may appeal to the working, strong women as a specially customized
product. However, its underlying assumption of power relegates women to the subject position.
In case, she accepts the theme being conveyed multimodally, her LTM is affected. In future too,
she would produce mental models that tell her that she needs to look flawless for the whole day.
She has issues that society categorises as ‘imperfections’ and so she needs to conceal them with
the product best suiting her skin tone.

Conclusion

Both advertisements have been quite suggestive and vivid. They addressed women identity
and roles according to the times they were produced in. The new advertisement did acknowledge
the independence and strength of women. Nonetheless, both advertisements implied that women
need to either be like someone or at least conceal their ‘imperfections’. The continuous growth
and sale of beauty products indicate that such regressive discourse has found a connect with the
audience’s ideology. Van Dijk (2008) says “ideologies are largely (re)produced by text, talk and
communication”. Women do feel the need to look flawless and thus, to try on cosmetics that make
them naturally perfect!

We, therefore, feel there is a need of a new paradigm of research. It should not only analyse
advertiser strategies, but also study if it is possible to attract audience with the same intensity if
such a regressive discourse is completely avoided. Moreover, strategies could be suggested that
can catch audience attention by only addressing the strength of their identity.
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Abstract

A critical study of discourse represented in conversational form will reveal many lexical
elements which play the role of implicatures and do not convey the exact meaning which the
speaker wants to mean directly. It depends on the hearer’s/ addressee’s capacity to extract the exact
semantic value of such elements which the speakers want them to be interpreted. Interpretative
failures lead to communication gaps and irrelevant or wrong derivation of meaning. This study
will look into the conversational dramatic discourse of William Shakespeare’s tragic play
Macbeth. The aim is to understand and look at how the speakers with their references to clothes
and images of clothing in their conversation throughout the play convey messages that are
important to the course of the dialogue exchanges that take place. The garbs in the play, apart from
their own inherent semantic value of being pieces of clothes meant to cover one’s body, have added
connotations in tune with the contextual circumstances and speaker’s wish to transfer implicated
ideas and thoughts to the hearer/ addressee.

Keywords. Dramatic Discourse, Garbs, Elizabethan, Macbeth, Conversational Implicature,
Semantics, Conversation, Images.

Introduction

The dramatic representation of the Elizabethan society and narration of a social event on
stage and in tune with the popular tradition, customs and beliefs of the period is incomplete without
the actual use of props and equipment. The tools not only bring a scene closer to real life
representation but also add richer and symbolic meaning to the conversations of the participants.
A broader semantic dimension is given to the spoken discourse with the aid of such tools without
much elaboration of verbal expressions in every context. The tools, therefore, have a language of
their own which when deciphered complete the understanding and interpretation of conversation.
This study aims to examine the function of such devices so as to facilitate a closer understanding
of what is essentially not said but conveyed. In this regard, H.P. Grice’s notion of implicature
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comes into the picture. The part of conversation which is suggestive and not communicated
literally must be deciphered by the hearers/addressee for successful communication. The complete
meaning which the interlocutor wants to convey is facilitated by the tools and imageries used by
the addresser during a conversational discourse in their utterances.

Conversational Implicature

Conversational Implicature addresses two questions that are integral to issues in semantic
interpretation of the discourse of communication. First, the way a speaker tries to convey
something specific without using strings of lexeme(s) that would have actually represented.
Second, how the addressee/hearer deciphers the exact meaning the speaker tries to highlight.

Paul Grice explains in this regard that the speaker/addresser and hearer/addressee are
always cooperative with regard to communicative exchanges. The cooperative characteristic is
governed by Cooperative Principles based on certain maxims. These maxims of quality, quantity,
relevance and manner make any conversation successful and portray the rationality of the
interlocutors. The implicatures growing out of conversations are purely pragmatic inferences that
are context dependent and in accordance with the communication agreements between the
participants. These inferred meanings are majorly predictable and resultant of the understanding
of beyond what is ‘just said’. According to Grice, any communicative event is ruled by a principle
that makes it effective to the maximum capacity and in equation with logic and reason. The
principle, as Paul Grice defines, is

‘Make your conversational contribution such as is required, at the stage at which it occurs, by the
accepted purpose or direction of the talk exchange in which you are engaged.’

Connecting Dialogues - Norms of Conversation

A conversational exchange is always guided by certain norms of conversational behavior,
which otherwise would lead to disconnected and irrelevant trading of thoughts and ideas between
the interlocutors. These norms are always adhered to by the participants of conversation and are
mutually known. They prevent the exchange of dialogues from being ‘a succession of disconnected
remarks.” Moreover, the rules organized by Paul Grice facilitates conversational moves strictly in
adherence to the formulated categories, thereby, making the exchange successful. The categories
are termed as Maxims of Conversation which can be divided into the following four categories:

i) Maxims of Quality

- Prevention of false statements.
- Avoiding statements which do not have adequate evidence to support the claim.
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i) Maxims of Relation
- Consideration of relevant and connected dialogues.

i) Maxims of Quantity
- Informative contribution should be made as per the direction of talk exchange.
- Informative contribution should be as per requirement and not excess.

iv) Maxims of Manner

- Avoiding of obscure and ambiguous statements.
- Maintenance of order and chronology in the dialogues.
- Briefness and directness should characterise the speech.

Semantic Interpretation of Device from Selected Dialogues

The semantic interpretation analyses the way the speakers make references to clothes and
images of clothing in their conversations throughout the play to convey messages that are
important to the course of the dialogue exchanges that take place. The garbs, apart from their own
inherent semantic value of ‘garments’, has added connotations in tune with the contextual
circumstances and speaker’s motivation to convey certain implicated ideas and thoughts.

The dialogues have been methodically selected which convey ideas and messages beyond
what is just said. The chosen dialogues have lexemes semantically related to ‘clothes’ which do
not just convey the perception of a piece of fabric meant to cover one’s body but also added
multiple connotations which make the conversations complete and appropriate in the dramatic
conversational discourse of William Shakespeare’s Macbeth. The following are the selected
dialogues from the entire discourse of the play which suit the aforesaid notion. The quotations
which are actually in the form of dialogues by participants of conversation are represented here as
per their occurrence in the play in the scheme -

(Act)X. (Scene)Y. (Line No) Z: ‘<dialogue>’.

1.111.106: ‘The Thane of Cawdor leaves. Why do you dress me in borrow’d robes?’

The images of clothing in the entire course of the play have significant semantic values and
not just are lexical items for decorative syntactic presentation. As Ross informs Macbeth about
his newly acquired title, he responds back and questions the reason behind attributing the new title
to him which is not his. He attaches the symbol of clothing with a specific title of 'Thane of Cawdor'
and therefore comments on why Ross is being unreasonable and dressing him in the gown that is
not his.
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1.111.143-145: ‘New honours come upon him
Like our strange garments, cleave not to their mould,
But with the aid of use.’

In the very same scene, there is an exchange of dialogues between Macbeth and Banquo.
Banquo referred to Macbeth’s new title as ‘strange garments.” The image depicts Banquo’s view
that just the way new clothes get fitted to our body with use so will be Macbeth's new
responsibility. Though there will be no actual difference in the way Macbeth dresses after
acquiring the title but only added responsibility, Banquo predicts a change in Macbeth’s outlook
towards life and society.

1.VV.63-64: ‘To beguile the time,
Look like the time, bear welcome in your eye,’

Lady Macbeth urges Macbeth to take up the look that suits the purpose and not let others
interpret his inner self which is filled with tension and anxiety. By uttering ‘look like the time’,
Lady Macbeth does not indicate the wearing of some dress and presenting oneself in tune with the
situation. Rather the imagery is suggestive towards adaptation of a look through facial expression
that does not represent the mental state.

1.VI11.34: ‘We will proceed no further in this business.
He hath honour’d me of late, and I have bought
Golden opinions from all sorts of people,

Which would be worn now in their newest gloss,

Not cast aside so soon.’

Macbeth says before Lady Macbeth that he is unwilling to proceed with the plan of killing
King Duncan. He declares that he wishes to enjoy his newly acquired honours from Duncan just
as one enjoys the feeling of new clothes. Yet again William Shakespeare uses the imagery of
garments to convey an idea that is not directly connected to the prescribed notion. Here, he equates
honours/ titles as new ‘garments’ for deriving pleasure of some imperial achievement.

I.VI1.37: ‘Was the hope drunk
Wherein you dress’d yourself?’

Following this, herein Lady Macbeth questions Macbeth’s earlier wish to rise to power as
a ‘hope’ that was worn in the moment of drunkenness. Shakespeare skillfully attributes to this
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'hope’ an image of clothing that Macbeth might probably have put in a state of excitement having
heard the evil predictions of the three witches which he now desires to shed off.

11.11.73: ‘Get on your night-gown, lest occasion call us
And show us to be watchers.’

Having committed the crime and being in a state of anxiety and despair and moral
conscience pricking Macbeth, Lady Macbeth comes to the purpose of setting things normal. He
urges Macbeth to quickly associate himself with the needs of the situation. Yet again the image of
a particular attire 'nightgown’ is brought in. The dress actually will indicate the couple’s complete
unawareness of the heinous crime that had been committed and will portray an outward appearance
of innocence.

V.11.20: ‘Now does he feel his title
Hang loose about him, like a giant’s robe
Upon a dwarfish thief.’

Angus accuses Macbeth of taking away Duncan’s power unfaithfully by murdering him.
He attaches the image of the robe that Macbeth is wearing with kingly power. According to him,
such majestic robe of power and responsibility is not suiting him at all, rather hanging loosely on
him. Critic Cleanath Brooks in this regard comments,

‘The crucial point of the comparison, it seems to me, lies not in the smallness of the man and the
largeness of the robes, but rather in the fact that—whether the man be large or small—these are
not his garments; in Macbeth's case they are actually stolen garments. Macbeth is uncomfortable
in them because he is continually conscious of the fact that they do not belong to him. There is a
further point, and it is one of the utmost importance; the oldest symbol for the hypocrite is that of
a man who cloaks his true nature under a disguise.’

(Cleanath Brooks (1956). The Well Wrought Urn: Studies in the structure of poetry)

Conclusion

The paper presents the semantic interpretations of dramatic devices which contribute much
more than just what is said. It is important for the hearer/addressee to understand such connotations
in an utterance that go beyond the conventional direct lexical meaning. A successful exchange of
dialogues is therefore chiefly guided by the maxims of conversation and hearer’s linguistic,
communicative and diverse semantic interpretive competence. The conversational discourse in
Macbeth has such multifaceted meaning variation through the usage of the imagery of ‘clothes.’
The study brought out such shades of meaning of a particular device which the speakers used in
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his/her utterances and thus wished to convey ideas at various points of discourse that were
dependent on the context and direction of talk exchange.
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Abstract

Error analysis is one of the least important areas among the teachers of English in India.
Errors are still considered an ailment by majority teachers. Errors are considered as a stepping-
stone to perfection only by a few EFL/ESL teachers. We still live in a society where errors in
second language acquisition as a punishable offense and our teachers do penalize students with
their grading system which lands the readers in a big inhibition towards learning English. This
may be one of the prime reasons that many students in India struggle to speak and write fluently
in English despite learning the language for a decade and a half. This paper is an attempt to review
the perceptions of errors and error analysis by linguists around the world. The objective of this
article is to disprove the wrong perception among ESL teachers about errors.

Introduction

Gone are the days when a person could remain complacent with the working knowledge of
his mother tongue alone. With population explosion, depleting resources and shrinking of the
world as a global village, the need to learn a second language or more languages that could
facilitate movement across countries in search of employment or to increase trade has become
almost a compulsion.

The problem faced by the second language teacher is the frequent errors committed by the
learner in his speaking as well as writing. To train the students in using the second language, the
need has come for the teacher to acquire mastery in error analysis. Error analysis is concerned with
the compilation, study and analysis of errors made by second language learners. It is a branch
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of applied linguistics which aims at investigating aspects of second language acquisition. Error
analysis is a way for linguists, researchers, and educators to identify errors made by second
language learners. Error analysis research pursues the path of devising methods and materials to
help teachers and learners to aim at fluency in speaking and correctness in writing.

Language Learning

Language as a tool of communication has been practiced and mastered by human beings
over millennia and language is one aspect which differentiates human beings and animals. The
mankind stands divided on the Origin of Language and has been discussing whether language was
God’s Gift or the result of human effort in the process of evolution. The Lockean assumption of a
“Clean slate” led to the “Behaviorist Theory” and this theory dominated language learning in the
mid 19th century. Skinner (1957) declared that language is learned through a process of ‘habit-
formation' and 'verbal behaviour'. The arrival of linguist Chomsky on the scene restored a balance,
in that it favoured a pre-programming prior to learning. According to Chomskyan theory children
are born with an innate capacity for acquiring language.

Second Language Learning

Carroll J. B. in his book, “Language Development in Children” (1960), was one of the first
to distinguish “language acquisition” (learning the mother tongue) from foreign or second
language learning. He asks whether first language learning is learning at all, or whether it is rather
a biological process of growth, or as Chomsky would say, “genetic maturation” or “linguistic
competence”.

Error Analysis

S.P. Corder states, in the introduction in his book “Error Analysis and
Interlanguage ”(1982) Oxford University Press, that “people now believe they had a principled
means for accounting for these errors, namely that they were the result of interference in the
learning of a second language from the habits of the first language ”. Corder points out that the
development of generative linguistics and interest in psycholinguistic research had initiated a shift
of emphasis in language teaching from its preoccupation with teaching towards the study of
learning. The new interest led naturally to a comparison between first language (LI) and second
language (L2) learning, and to the question of whether the apparent differences between the two
represent two different processes of learning.

Contrastive Analysis Theory

In the 1950s, American linguist Robert Lado began to study errors systematically and
developed theories about errors. Contrastive analysis hypothesis claimed that the principal barrier
to second language acquisition is the interference of the first language system and that a scientific
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and structural comparison of the two languages in question would enable people to predict and
describe the problems.

Contrastive analysis is helpful in locating those problematic areas and finding out solutions
to them. On the whole, contrastive analysis has a prognostic value i.e. to predict the errors,
difficulties and problems faced by learners, while learning a second language.

Interlingual Studies

Research (Mackey, 1960, Brown, 1973, Krashen, 1982 and Berko, 1958) in the field of
language acquisition has proved that there is a universal order of acquisition despite differing
socio-cultural backgrounds of the learners. The order of acquiring proficiency in the first language
remains constant in children from all strata of society. It is clear from the various studies in first
language that children do not only initiate and reproduce but construct their own rules. The
interlingual study tries to prove that the process of learning second language is the same as first
language. Corder says that at any point in their learning of a Target Language (TL), learners use a
system that can be described in linguistic terms and from which the researcher can discover the
learners' “transitional competence”.

Interlanguage

The term ‘Interlanguage’ coined by Selinker (1972), was first introduced into the literature
in an influential paper published in the International Review of Applied Linguistics in 1972. It is
used to denote the ‘second’ language system that is developed by the learner on the basis of his
first language. This system is what Selinker calls Interlanguage. A number of terms have been
coined to describe the perspective which stressed the legitimacy of learners’ second language
system. Corder (1971) used the term “idiosyncratic dialect” or “learners’ language” (1978) and
Nemser (1971) called it “approximate system”. Interlanguage refers to the separateness of a
second language learners’ system that has a structurally intermediate status between the native and
target languages.

Understanding Errors

The error shall be considered as inevitable in the development of second language learning.
Dulay and Burt (1974) are of the view that "you cannot learn without goofing" (Stern, 1987: 354).
Errors should not be taken as an ailment that needs to be eradicated. On the whole, it is an important
tool to diagnose and assess the progress made by the learner. One important implication of the
Interlanguage hypothesis is the fact that errors are accepted as inevitable. The Interlanguage
hypothesis sees errors as evidence of L2 learners' strategies of learning, rather than as signs of
interference or as the persistence of "bad habits" which should be eradicated as quickly as possible
through practice, drill and over-learning of the correct forms.
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Error Analysis in the Classroom

The field of error analysis may be defined as dealing with the differences between the way
people learning a language speak, and the way adult native speakers of the language use the
language. The primary aims of error analyses are (i) to identify types and patterns of errors and (ii)
to establish error taxonomies.

Need for Teacher’s Mastery of the Two Languages

S.P. Corder argues, “There have been two schools of thought in respect of learners’
errors. Firstly, the school which maintains that if we were to achieve a perfect teaching method
the errors would never be committed in the first place, and therefore the occurrence of errors is
merely a sign of the present inadequacy of our teaching techniques”.

He juxtaposes the argument of the other school of thought, “The philosophy of the second
school is that we live in an imperfect world and consequently errors will always occur in spite
of our best efforts. Our ingenuity should be concentrated on techniques for dealing with errors
after they have occurred”. What may be an embarrassment to the teaching community is the charge
of inadequacy. But, Corder defends them saying that in a classroom, for the learner the “input
is 'what goes in’, not ‘what is available for going in’, and we may reasonably suppose that it is
the learner who controls th