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Abstract 

This study undertakes an evaluative analysis of the Macmillan New Primary English textbooks, 

which are approved by the Universal Basic Education (UBE) programme for use in middle 

primary classes (Primary 4-6) under the Enugu State Ministry of Education in Southeastern 

Nigeria. The primary objective is to assess the extent to which these textbooks align with the 

goals of English language education at the middle primary level. Employing a mixed-method 

approach to data analysis, the study focuses on the Nsukka Central Local Government Education 

Area of Enugu State. Data were elicited from fifteen (15) English language teachers using a 

structured checklist adapted from AbdelWahab (2013). In addition to teacher input, classroom 

observations were conducted, and a detailed content analysis of the textbooks was undertaken. 

Findings indicate that the textbooks generally reflect the objectives of English language 

instruction as prescribed for the Nigerian middle primary curriculum. However, certain aspects, 

particularly those related to listening and pronunciation skills, require pedagogical enhancement. 

These areas, if improved, would better support the comprehensive realization of the UBE 

English language education objectives. 
 

1. Introduction 

In the Nigerian educational system, every child who embarks on Western education is required 

to study English for a minimum of twelve years; six years in primary education and six years in 

secondary education. Throughout this period, English remains a compulsory subject and is a core 

requirement for progression across educational levels. Given this centrality, learners must 

receive high-quality English language instruction at the foundational stage, as this serves as the 

bedrock upon which subsequent learning is built. 

http://www.languageinindia.com/
http://www.languageinindia.com/
mailto:gloria.obasi@unn.edu.ng
mailto:chukwuma.okeke@unn.edu.ng


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:4 April 2026 

Gloria Tochukwu Okeke and Chukwuma Onyebuchi Okeke  

Text evaluation of Macmillan New Primary English as English textbooks at the middle basic primary in 

Southeast Nigeria  11 

 

The 9-Year Basic Education Curriculum (BEC), structured into three categories: Lower Basic 

(Primary 1–3), Middle Basic (Primary 4–6), and Upper Basic (Junior Secondary 1–3), is 

designed to support the objectives of the Education for All (EFA) initiative. The overarching aim 

is to deliver “relevant, dynamic and globally competitive education that would ensure that 

learners at the Basic Education level are capable to compete favourably anywhere in the world” 

(Igbokwe, 2015, p. 32). 

 

To achieve quality education, specific critical components must be addressed, one of which is the 

provision of effective teaching materials. As Nur and Hesty (2022) emphasise, instructional 

materials play a pivotal role in the teaching and learning process, particularly in language 

education. Alongside teaching materials, the roles of the teacher and the learner are equally 

indispensable. Kelishadi and Sharifzadeh (2013) conceptualise these three elements, the teacher, 

the learner, and the textbook; as a “triangular net of elements in language learning” (p. 60). 

 

Cunningsworth (1995) distinguishes between two types of instructional materials: teacher-

generated materials, which include classroom aids such as hand-drawn charts and visuals, and 

commercially produced resources, including textbooks, workbooks, audio-visual aids (e.g., CDs 

and tapes), and digital content. Among these, textbooks play a particularly central role in shaping 

curriculum delivery. According to Richards (2001), textbooks provide both the structural 

framework and syllabus for language programmes. 

 

The selection of appropriate textbooks is, therefore, a critical decision in language pedagogy. It 

involves aligning the content of instructional texts with educational goals, classroom context, and 

the teaching methodology employed. As such, careful evaluation of textbooks is necessary to 

ensure that they meet both curricular expectations and learner needs. 

 

This study presents an evaluative review of selected Universal Basic Education (UBE)-approved 

textbooks used in teaching English at the Middle Basic level (Primary 4–6), with a focus on 

public primary schools within the Nsukka Central Local Government Education Area in Enugu 

State, Nigeria. The evaluation centres on Macmillan New Primary English (MPE) Books 4–6, 

authored by Biola Odejide, Wale Osisanwo, Agatha Bajah, Ikechukwu Kanu, and Mohammed 

Audu. These texts were developed to enhance learners’ communicative competence in English, 

with a specific focus on developing reading, listening, speaking, writing skills, and grammatical 

accuracy. The analysis assesses the extent to which the textbooks align with the goals of the 

UBE curriculum and supports the broader objectives of foundational English language education 

in Nigeria. 

 

2. Approaches to text evaluation 

Some scholars have proposed varying approaches to text evaluation. Among these scholars is 

Cunningsworth (1995), who presents two approaches to evaluation: impressionistic and in-depth 

evaluation methods. According to Cunningsworth (1995), impressionistic evaluation involves: 
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• forming a quick overall impression of a book by glancing through the book, 

• forming a general notion of the strengths and weaknesses of the textbook, and 

• observing evident significant qualities of the book. 

 

McGrath (2002) opines that an impressionistic method is a sweeping examination of a text to 

determine the teaching method, objectives and practicality of the textbook. An in-depth 

evaluation, according to Cunningsworth (1995), is a more penetrating evaluation, and beyond 

seeing what is prominent and conspicuous in a textbook, an in-depth evaluation examines how 

individual items are handled, especially those that are related to learners’ language needs and 

syllabus requirements. 

 

McDonough and Shaw (1998; 2003) propose an evaluation framework comprising three stages – 

external, internal, and overall evaluation. The highlights of external evaluation are issues relating 

to the target audience, learners’ language proficiency level, how the units are organised and 

presented, the context, language learning process and methodology of the book, physical 

appearance, local availability, layout and design and supporting/supplementary materials like 

audio-visual cassette/CD and teacher’s book. According to McDonough and Shaw (1998; 2003), 

internal evaluation is also concerned with content, grading and sequencing issues. Internal 

evaluation looks at language skills in the textbook and how they can help the learner use the 

target language outside the classroom. An overall evaluation looks at a textbook’s usability, 

generalisability, adaptability and flexibility (see Nguyen, 2015). 

 

There are three approaches to text evaluation proposed by AbdelWahab (2013): impressionistic, 

checklist and in-depth. Impressionistic evaluation involves reading the blurb and browsing 

through the textbook to gain a general impression of the textbook. Checklist evaluation evaluates 

a textbook by systematically verifying criteria on the list (checklist) one after the other. In other 

words, a textbook is being assessed against an already designed list of criteria. Finally, the in-

depth approach of AbdelWahab (2013) is a careful assessment of representative features of one 

particular unit, exercise or the handling of specific language elements. In other words, an in-

depth evaluation involves a comprehensive assessment of one or two selected aspects, units or 

chapters of a textbook. 

 

There are several textbook evaluation approaches; however, this study adopts AbdelWahab’s 

(2013) checklist evaluation. The study adapts the items on the efficient outlay of objectives to 

elicit information from fifteen (15) teachers who used MPE. In order to support the checklist 

evaluation, content analysis of the MPE 4-6 and classroom observation are also used. 
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3. Previous studies on text evaluation 

Seyede and Amin (2015) evaluated the American English File series within the Iran English as a 

foreign language context using twenty-three (23) experienced teachers who had Master’s and 

Doctorate degrees and were between the ages of 24-37 years. The checklist used in Seyede and 

Amin’s evaluation is a forty-item checklist adapted from Litz (2000), and by subjecting the data 

collected to descriptive and inferential statistics, Seyede and Amin (2015) discovered that 

American English file series are suitable for language teachers to achieve their pedagogic aims. 

The series had an even distribution of activity varieties, encouraging adequate, meaningful 

communication practice, individual, pair and group work and promoting creativity. They, 

however, noted that the teachers agreed that the design and layout of the series were 

inappropriate and not entirely organised. The series did not contain a sufficient vocabulary list, a 

set of evaluation quizzes and testing plans, review sections and exercises. Seyede and Amin 

(2015) and the current study all focus on evaluating English textbooks; however, while the 

former is yet another text evaluation within the Iranian context, the latter is a text evaluation 

within the Nigerian context. 

 

Harbi (2017) was a text evaluation of English as a foreign language textbook in Saudi public 

secondary schools from the perspective of the teachers using one hundred and seventy three 

(173) teachers teaching secondary students in Madinah and Dowadmi cities, who also had 1-5 

years of experience in teaching. The checklist used by Harbi (2017) was designed to evaluate 

five criteria: layout and design, objective, teaching methods and activities, language skills and 

assessment. The findings showed that the textbook’s objectives are not effectively treated, and 

the respondents also observed that the application of teachers’ teaching theories and practices 

was complex due to how the book’s content is presented. Moreover, there were no valuable 

procedures for assessing learners’ achievement at the end of teaching and learning. Harbi (2017) 

concluded that there was a serious need to improve the use of English textbooks in Saudi 

secondary schools. Though Harbi (2017) and the present study evaluate English language 

teaching textbooks, they do not evaluate the same textbooks, and their educational contexts 

differ. 

 

Muhammad, Opik and Suhardi (2019) evaluated Interlanguage: English for senior high school 

students XII, English as a foreign language (EFL) to determine the extent to which the textbook 

met the requirements of a good textbook for EFL. The study focused on layout and physical 

appearance, content, objectives, language type, skills, activities and tasks, structure and 

vocabulary, cultural values and teacher’s needs, drawn from Cunningsworth’s (1995) evaluation 

checklist, modified by Al-seat (2012). The study findings showed that, among other things, the 

layout and physical appearance, the content and the objectives of the textbook meet the 
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requirements of the target learners. However, the study discovered flaws in the textbook’s 

language type, skills, structures and vocabulary, teacher’s needs, activities, tasks, and cultural 

values. 

 

Nainggolan and Wirza (2020) evaluated English in mind to ascertain if the activities and tasks in 

the textbook promote students’ critical thinking skills. That qualitative study used the critical 

thinking framework of Litz (2000) and interviews with a teacher who uses the textbook. The 

study focused on implicit questions and found that many of the questions (102 of 168) examined 

promote critical thinking skills in students. The study findings also revealed that clarification 

tasks, reason and evidence, viewpoints, predictions, and assumptions dominated the textbook. 

Nainggolan and Wirza finally recommended that teachers, textbook writers and school 

stakeholders modify tasks and activities to promote students’ skills in critical thinking. Both 

Muhammad et al. (2019) and Nainggolan and Wirza (2020) were studies on text evaluation, but 

they studied different texts, used different evaluation criteria and had different educational 

contexts. 

 

4. Evaluation of Macmillan new primary English 

Based on Abdelwahab’s (2015) checklist, this section evaluates the study texts following the 

objectives of teaching and learning English in the middle basic primary in Nsukka Central Local 

Government Education Area. 

Table 1: Mean showing the extent to which Macmillan new primary English addresses the 

objectives of teaching/learning English at the middle basic primary 

Items MPE (Decision) 

Textbook  fulfils the general objectives of 

teaching the English language in the UBE 

3.11 (HE) 

 

Subjects and contents are appropriate 

 

3.07 (HE) 

  

It improves listening ability 1.25 (VLE) 

  

It improves speaking ability 2.96 (HE) 
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It improves reading ability 3.19 (HE) 

  

It improves writing ability 2.97 (HE) 

  

It improves vocabulary ability 2.51 (HE) 

  

It improves grammar ability 3.04 (HE) 

  

It improves pronunciation ability 2.83 (HE) 

  

Summary 2.85 (HE) 

Source: 2024 Field Survey 

Note that: VLE stands for Very Low Extent and HE stands for High Extent 

  

In this analysis, the actual limit mean decision criterion is used. This means that the mean of 1 to 

1.4 is a Very Low Extent, 1.5 to 2.4 is a Low Extent, 2.5 to 3.4 becomes a High Extent, and the 

mean of 3.5 and above is a Very High Extent. Therefore, the minimum mean score is 2.5 to show 

that the respondents accept that the textbooks address UBE objectives; while any score below 2.5 

shows that the textbooks do not address the objectives. As could be observed in Table 1, the 

respondents, to a ‘high extent’, indicated that the textbooks fulfilled the general objectives of 

teaching the English language. According to them, the subjects and contents were appropriate; 

the textbooks improved pupils’ speaking, reading, writing, vocabulary, grammar and 

pronunciation ability. 

 

In the same way, the table shows that teachers, who used MPE, to a very low extent, indicated 

that the textbooks improved the listening ability of pupils. This necessitated the mean of 1.25, 

which implies that the respondents, to a very low extent, indicated that their textbooks improved 

the listening ability of pupils. On the other hand, the summary mean fell to a great extent. This 

indicates that, to a great extent, the textbooks addressed the objectives of teaching/learning 

English at the middle basic primary. 
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An assessment of the textbooks’ blurbs shows that the authors of MPE asserted that they were 

guided by the Nigerian Educational Research and Development Council (NERDC) 9-year Basic 

Education Curriculum for the English language (see Figure 1 below for details on the objectives 

of the MPE). It shows that the authors tried to ensure learners’ proficiency in their use of English 

by incorporating the four basic language themes of reading, listening and speaking, grammatical 

accuracy and writing in their textbooks. Learners were expected to develop four language skills 

(speaking, listening, reading, and writing), which align with the aim of English studies specified 

in the 9-year Basic Education Curriculum. 

 

 

Fig. 1: Page showing the objectives of MPE 

         Macmillan new primary English book 6 p. vii 
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Furthermore, the content analysis of the textbooks shows that the MPE 4-6 covered various 

topics from different fields of endeavour. The content of MPE was also appropriate for Nigerian 

learners of English. The subjects covered in the texts were relevant to different aspects of human 

life such as culture, family, history, celebrations, religion, farming, science, etc, and, as 

recommended in the curriculum, they also had some passages on agencies like the United 

Nations International Children’s Emergency Fund (UNICEF). These topics were carefully 

presented in the text’s narratives, dramas, and poem passages. The contexts against which the 

passages in the textbooks were hinged were real-life contexts as found within Nigerian contexts. 

No English cultural contexts were represented in MPE except for two different reading passages 

in Book Four. This corresponds with Jacobs and Goatly’s (2000) recommendation that textbooks 

should contain ‘environmental’ topics which relate to real-life situations in society. Such topics 

motivate and inspire learners to participate in topics outside the class environment as they test 

their competence in practical situations. In other words, the lessons do not just teach the aspects 

of the language intended for it but also enlighten the learner on the social subject through which 

the aspect of the target language is taught. Consequently, MPE covered subjects relevant to 

Nigerian learners of English. 

 

As stated earlier, MPE 4, 5 and 6 incorporated the four basic language skills. There is significant 

attention to vocabulary building. Pupils were introduced to several new words. The vocabulary 

exercises involved completing expressions using the appropriate word, synonymy, antonymy, 

etc. In Figure 2 below, the vocabulary activity entails pupils choosing the synonyms of the words 

on the left from three lists of words provided on the right. Several vocabulary-building lessons 

used ‘word bank’ in books 5 and 6 but not in book 4. However, book 4 of MPE also taught 

vocabulary and sentence building. 
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Fig. 2: Page showing how MPE teaches vocabulary 

         Macmillan new primary English book 6 p. 76          

 

MPE books also used pre-reading activities where pupils were expected to discuss and answer 

questions on specific highlights of the passage. For instance, in Figure 3 below, the reading 

comprehension on My Future and the pre-reading activity expected the pupils to discuss their 

various experiences about finding their futures before reading the passage. There were questions 

meant to guide the pupils in that discussion. Learners are expected to read the passage and 

answer the comprehension questions after they have completed the pre-reading activity. The use 

of pre-reading activities in MPE encouraged self-expression and helped the pupils to think 

critically; the reading activities were appropriate for engaging pupils in active reading. It also 

helped in developing their reading and comprehension abilities. The lengths of the 

comprehension passages were also moderate according to the expected ages of the pupils meant 

to use the textbooks. The contents to be read were authentic and appropriate for the ages of the 

pupils they were meant for. 
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Excerpt 3: Page showing how MPE teaches reading 

         Macmillan new primary English book 6 p. 77 

 

Writing activities in MPE were often preceded by ‘pre-writing activities’ that expected pupils to 

look up some words in the dictionary, provide answers to some questions, or talk about some 

highlights concerning the topic to be written on. The lesson in Figure 4 below teaches an 

expository essay on the use of drugs. The first task in the lesson is a pre-writing task, where the 

pupils are expected to find the dictionary meanings of words like immunisation, prescribe, 

analgesic, etc, discuss some highlights in groups and jot down points. Then, in the second task, 

they are expected to write three paragraphs on the Effects of regular and excessive use of drugs. 

In MPE, lessons on writing covered descriptive writing, debate writing, formal invitation writing, 

different types of letter writing, etc. Finally, the writing activities moved from simple to 
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complex, and there were engaging and appropriate writing activities aligned with the 

curriculum’s learning objectives. 

 

Fig. 4: Page showing how MPE taught writing 

         Macmillan new primary English book 6 p. 81 

 

Macmillan’s New Primary English also taught pronunciation of English phonemes and 

intonation but not in detail. There often needed to be more information on what the learner was 

expected to learn in lessons meant to teach speech sounds, intonation, or stress. In Figure 5 

below, the lesson is meant to teach speech. However, aside from writing ‘speech (1)’ against 

‘lesson 3’, there is nothing else (including the subsequent tasks) to guide both the learner and the 

teacher through the lessons on what the learner is expected to achieve at the end of the lesson. 

 

Excerpt 5: Pages showing how MPE taught speech 
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         Macmillan new primary English book 5 p. 23-25 
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Also, in teaching intonation, MPE needs to provide information to guide the teacher in correctly 

intonating the expressions in the conversation. Classroom observation of this lesson in Figure 6 

below showed that some teachers needed help understanding the proper intonation patterns for 

the expressions. As a result, it could have been more efficiently taught. There needed to be a 

pronunciation guide for the listening and speaking activities to ensure the target competence for 

listening and speaking as specified in the curriculum. Apart from a lack of information that 

would guide the teaching and learning of listening, speaking, and pronunciation, MPE needs to 

have audio/visual materials to expose users to the pronunciation of expressions and lexical items. 

Consequently, teaching and learning these lessons mainly depended on the competence of the 

teacher, a second language speaker that another language speaker taught. On the other hand, the 

speaking activities were presented in a way that encouraged pupils to learn how to interact with 

people, especially in real-life situations. 
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Fig. 6: Page showing how MPE taught intonation 

         Macmillan new primary English book 5 p. 17 

 

The preceding shows that the teachers who used MPE acknowledged that the textbooks not only 

addressed the objectives of teaching and learning the English language in middle and basic 

primary schools, but also aligned effectively with the UBE's goal for the English language 

teaching and learning. It did that using context that could be found within the Nigerian setting.  

 

The objectives of MPE can be summarised as follows: 
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1. Equipping pupils with the basic and systematic knowledge of present-day practical 

English that is commensurate with their ages; 

2. Providing pupils with the basic language skills of speaking, listening, reading and writing 

to enable them to communicate in simple English and 

3. Developing pupils' vocabulary, intellectual ability and study skills. 

 

To achieve these objectives, MPE presented lessons in different areas of the English language 

study using different subjects that covered some current and recurrent societal issues. This is in 

line with the recommendations of the revised 9-Year Basic Education Curriculum presented by 

the Nigerian Educational Research and Development Council (NERDC), which recommends 

that the subject should infuse education information on road safety, disaster risk reduction, 

consumer education, and climate change. 

 

5. Summary of the findings 

 

Macmillan's New Primary English books 4-6 covered the four basic language skills – speaking, 

listening, writing and reading. The speaking tasks were meant to help learners learn how to 

interact with people even outside the classroom, and the reading tasks were also appropriate to 

engage the learners in active reading and developing their reading comprehension ability. There 

were equally lessons on writing, which covered various kinds and aspects of writing to help a 

learner develop his/her writing skills. The textbooks did not have audio/video material that 

would allow the learners to attain the standard of spoken English specified in the curriculum. So, 

the learners only depended on the teacher, a second-language speaker of English, who probably 

had no first-hand experience with the language for his/her listening skills. MPE also taught 

English sound segments, suprasegments, vocabulary, and grammar rules. However, MPE 

provided very scanty information on pronunciation. The textbooks' lessons meant to teach 

grammar rules and vocabulary were apt. Therefore, there were suitable lessons for teaching 

speaking, writing, reading, vocabulary and grammar in MPE, but the lessons meant to teach 

listening and pronunciation skills to learners were incongruous. They were not appropriate to 

improve the pronunciation ability of learners. Summarily, this study shows that: 

 

• Macmillan's New Primary English addressed the aims of teaching English in the middle 

primary. 

• The contents of Macmillan's New Primary English were relevant to Nigerian learners of 

English. 

• The lessons, tasks, and exercises meant to teach speaking, writing, grammar, reading, and 

vocabulary in MPE were appropriate. 

• There needed to be appropriate lessons, tasks or exercises to teach listening and 

pronunciation skills to learners using MPE. 
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6. Conclusion 

 

Textbooks are undoubtedly a central element in second language teaching and learning. Apart 

from guiding the teacher in achieving the subject's objectives and helping in knowing the areas to 

focus on during the lessons, the textbook provides standard instruction. Second language 

teaching and learning experts advise that textbook developers or those who make textbook 

selection or adoption decisions should ensure the quality of teaching materials through critical 

textbook evaluation before using them on a large scale. Consequently, it is necessary to 

constantly evaluate textbooks to make appropriate decisions and achieve desired results. This 

study has, therefore, evaluated Macmillan new primary English, a UBE-approved English 

textbook used in primary schools within the Nsukka education zone, to ascertain the extent to 

which the textbook addressed the UBE goal for English language teaching and learning at the 

middle basic primary. The study uses a combination of checklist evaluation, content analysis and 

classroom observation of the MPE 4-6. The result of this study shows that despite some 

observable areas of weakness, MPE addresses the target goal of ensuring all-inclusive education 

at the middle primary in the study zone. 
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