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Abstract 

This paper investigates how language functions as a vehicle for culture and identity in R. K. 

Narayan’s short-story collection Malgudi Days (1943). Through a linguistically informed stylistic 

and sociolinguistic analysis of selected stories, the study explores how narrative voice, dialogue, 

register, idiom, and deixis construct local cultural worlds and social identities in the fictional town 

of Malgudi. Drawing on sociolinguistic theories of language and identity (Edwards, 2009; 

Bourdieu, 1991), postcolonial frameworks (Ashcroft, Griffiths & Tiffin, 1989; Bhabha, 1994), and 

stylistics (Leech & Short, 2007), the paper argues that Narayan’s linguistic choices do cultural 

work: they naturalize an Indian socio-cultural worldview, present layered identities (regional, 

caste/class, generational), and negotiate Anglophone literary forms with indigenous narrative 

content. The paper concludes that Malgudi Days is a fertile site for examining the interplay 

between language, culture, and identity in Indian English fiction. 

Keywords: R. K. Narayan; Malgudi Days; language and identity; sociolinguistics; stylistics; 

postcolonial literature; Indian English. 

Introduction 

Rasipuram Krishnaswami Narayan (1906–2001) is one of the foundational figures of Indian 

English fiction. His Malgudi stories — concentrated, economical, and rooted in a small South 

Indian town — register the everyday using deceptively simple language that conceals complex 

cultural meaning (New Yorker, 2006). Scholars have long commented on Narayan’s characteristic 

irony, humane realism, and his ability to represent “Indianness” without rhetorical excess 

(Mukherjee, 2000; Narasimhaiah, 1969). This research focuses on Malgudi Days as a linguistic 

text: how do lexical choices, dialogue patterns, narrative stance, and pragmatic implicature in the 

stories work to construct local culture and individual/social identity? Research questions guiding 

http://www.languageinindia.com/
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this paper: 

What linguistic devices does Narayan employ to represent Malgudi’s social and cultural 

world? 

How do dialogue and register encode social identities (class, age, gender, caste/ritual roles)? 

In what ways does Narayan’s English negotiate colonial/Anglophone literary forms while 

retaining local cultural sensibility? 

Literature Review 

Scholarship on Narayan has addressed his narrative technique, portrayal of the Indian milieu, and 

cultural thematic concerns (Narasimhaiah, 1969; Raizada, 1969; Mukherjee, 2000; 

Raghavacharyulu in Naik, ed., 1985). Meenakshi Mukherjee’s essays emphasize the “anxiety of 

Indianness” in Indian writing and the strategies by which Indian authors write culture into English 

(Mukherjee, 2000). C. D. Narasimhaiah’s critical studies foreground Malgudi as a microcosm of 

Indian society (Narasimhaiah, 1969). Stylistic studies of Narayan often note his use of free indirect 

discourse, irony, and vocabulary selection to articulate social nuance (Parameswaran, 1974; 

George, 2013). Studies that explicitly link language and identity in Indian fiction (e.g., Rosemary 

Marangoly George, 2013) show how language choices contribute to national and regional 

imaginaries. The sociolinguistic literature provides key concepts for analysis. John Edwards 

(2009) conceptualizes identity as multiple, dynamic, and constructed through language; Pierre 

Bourdieu (1991) explains the relationship between linguistic practices and social power; Claire 

Kramsch (1998) emphasizes the cultural meanings encoded in language. Postcolonial theory 

(Ashcroft et al., 1989; Bhabha, 1994) further helps interrogate Narayan’s negotiation of colonial 

language and indigenous worlds. Although many critics have analyzed Narayan’s themes and 

narrative techniques, fewer studies focus specifically on the fine-grained linguistic means by which 

culture and identity are enacted in his short stories. This paper aims to address that gap. 

 

Theoretical Framework 

The theoretical framework of this study is grounded in the interdisciplinary perspectives of 

linguistic stylistics, sociolinguistics, and cultural linguistics, which together provide a 

comprehensive approach for analyzing language as a vehicle for expressing culture and identity in 

R.K. Narayan’s Malgudi Days. According to Michael Halliday’s Systemic Functional Linguistics 

(SFL), language is a social semiotic system through which meaning is shaped by context, culture, 
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and interpersonal relationships. This framework enables the examination of how Narayan uses 

linguistic structures—such as dialogue, lexical choices, and narrative voice—to represent the 

socio-cultural environment of South India. Additionally, Dell Hymes’ Ethnography of 

Communication theory, which emphasizes the significance of speech community and 

communicative competence, supports the exploration of how characters in Narayan’s stories 

reflect local cultural norms through language patterns, idioms, and speech acts. The study also 

draws on Edward Sapir and Benjamin Lee Whorf’s Sapir-Whorf Hypothesis, which argues that 

linguistic forms shape cultural perception and identity, thus suggesting that Narayan’s use of 

Indian English and indigenous vocabulary construction reflects a uniquely Indian worldview 

within colonial and post-colonial linguistic influences. In the area of stylistics, the concepts of 

foregrounding and deviation proposed by Geoffrey Leech and Mick Short help analyze Narayan’s 

narrative strategies and stylistic creativity rooted in regional culture. Furthermore, Stuart Hall’s 

concept of cultural identity, which views identity as fluid, dynamic, and socially constructed, 

supports the interpretation of how Narayan’s characters negotiate tradition and modernity through 

their linguistic behavior. By integrating these theoretical perspectives, the study investigates how 

Narayan’s fictional world employs language not merely as a communicative instrument but as a 

symbolic structure reflecting the collective identity, cultural values, and social realities of Indian 

life. This study synthesizes three strands of theory: 

Stylistics and Narrative Linguistics: Leech and Short (2007) and Toolan (2001) provide methods 

for close linguistic reading of narrative texts: lexical frequency, register analysis, deixis, point of 

view (narrative stance), and discourse pragmatics (implicature). These tools reveal how linguistic 

form produces interpretive effects. 

Sociolinguistics of Identity: John Edwards (2009) and Penelope Eckert (2000) conceptualize 

identity as formed in interaction; language varieties and choice index membership in social groups. 

Bourdieu’s (1991) idea of linguistic capital helps explain how certain registers mediate prestige 

and cultural authority. 

Postcolonial Cultural Theory: Ashcroft, Griffiths & Tiffin (1989), Homi Bhabha (1994), and 

Stuart Hall (1990) assist in analyzing how postcolonial writers negotiate language, hybridity, and 

cultural representation. Narayan’s English is a case of language negotiation: Indian content and 

Anglophone literary forms interact to generate identity effects. 

Methodology 

http://www.languageinindia.com/
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This paper uses a qualitative, text-based methodology combining close stylistic analysis, pragmatic 

discourse reading, and sociolinguistic interpretation. Selection: five representative stories from 

Malgudi Days were chosen for close study — “An Astrologer’s Day,” “The Guide” (note: novel, 

but Narayan’s stories like “The Guide” theme recurring), “Swami and Friends” stories 

(representative short pieces), “A Horse and Two Goats,” and “The Blind Dog.” (Where necessary 

I cite the precise story.) These stories illustrate recurring patterns: narrative voice, use of dialogue, 

interplay of English and vernacular idioms, deixis and spatial anchoring of culture, and identity 

construction. 

Analytical steps: 

Lexical analysis: recurring words/phrases, idioms, and culturally keyed lexical items. 

Dialogue/register analysis: examine how characters’ speech signals social roles. 

Discourse pragmatics: identify implicatures, irony, and narrator’s stance. 

Cross-referencing with theoretical sources to interpret how linguistic choices enact identity 

and culture. 

Linguistic Features & Cultural Representation in Malgudi Days 

R.K. Narayan’s Malgudi Days demonstrates how linguistic features can function as powerful tools 

for representing regional culture and social identity in Indian society. Narayan employs Indian 

English, colloquial expressions, culturally embedded idioms, and code-switching to authentically 

reflect the speech patterns of ordinary South Indians. For example, in “The Missing Mail,” 

Thanappa’s conversational tone—“Why, what is the hurry? They are young people, they can 

wait”—illustrates the Indian English discourse marker “why” used to express informal intimacy 

and solidarity, revealing a culture where personal relationships are valued over institutional duties. 

Similarly, “An Astrologer’s Day” employs exaggerated idioms such as “Your life was nearly cut 

short”, reflecting the persuasive rhetorical style of street astrologers and a cultural belief in fate 

and prophecy. Narayan also uses cultural vocabulary and code-switching, such as “bhajan,” 

“pipal leaf,” and “charas” in “Naga,” inserting indigenous lexical items that foreground Indian 

ritual and folk practices while preserving authenticity. The hierarchical structure of Indian society 

is revealed through politeness strategies and speech acts, such as the mistress’s imperatives—

“Come here. Do this.”—and the servant’s deferential response “Yes, Amma” in “A Willing 

Slave,” demonstrating power distance and culturally conditioned respect norms. Additionally, 

Narayan incorporates India’s oral storytelling tradition through rhythmic repetition and hyperbole 

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  9 

in “Ishwaran the Story-Teller,” where Ishwaran’s dramatic claim “He could make you see ghosts 

where there were none” highlights folk narrative performance. Cultural wisdom emerges through 

metaphors and proverbs like “Words are like arrows; once they are released, they cannot return” 

in “Under the Banyan Tree,” symbolizing traditional values of restraint, dignity, and moral 

responsibility. Through these linguistic techniques, Narayan presents language as both a 

communicative tool and a cultural archive that preserves the identity, beliefs, and lived experiences 

of the people of Malgudi. 

Narrative Voice and Cultural Distance: Narayan typically employs a third-person, mildly ironic, 

and omniscient narrator who balances sympathy and distance. This narrative stance often positions 

the reader as both insider and observer, enabling a cultural hermeneutic: we are introduced to local 

rituals and idioms but are guided to interpret them humanely (Narasimhaiah, 1969). The narrator’s 

occasional glosses of vernacular terms act as paratextual translations that keep the cultural flavor 

while making it accessible in English (Leech & Short, 2007). 

Example: In several stories the narrator uses restrained irony to present social foibles — this 

pragmatic modality (tone) is achieved through syntactic brevity and understatement rather than 

explicit moralizing. The result is a cultural intimacy that both preserves local specificity and meets 

Anglophone readership expectations (Mukherjee, 2000). 

Dialogue: Register, Indirectness, and Social Roles: Dialogues in Malgudi Days often 

demonstrate sociolinguistic stratification: lower-status characters speak in more colloquial, 

elliptical turns with localized idioms; more educated characters use slightly elevated English with 

conventional politeness formulae. Narayan’s dialogues use indirectness, euphemism, and 

formulaic proverbs — features that reflect local communicative norms (Edwards, 2009). For 

example, in “An Astrologer’s Day,” the interchange between the astrology client and the astrologer 

relies on ritualized politeness and indirectness; the characters encode social identity in their speech 

acts (speech acts of consultation, bargaining, and face-work). Analysis of back-channeling, 

interruptions, and hesitations (represented in the text) reveal power differentials and cultural 

expectations regarding respect and authority (Bourdieu, 1991). 

Code, Lexical Choices, and Indian English Features: Narayan’s English is predominantly 

standard, but it incorporates Indianized lexical items (e.g., “sari,” “babu,” “benares”), culturally 

loaded metaphors, and proverbs that index the regional culture. The occasional use of untranslated 

vernacular provides authenticity and signals local identity. Scholars (Mukherjee, 2000; Iyengar, 
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1973) have noted Narayan’s subtle use of “Indianness” in English: he avoids heavy register mixing 

but allows localized lexical markers to evoke cultural specificity. Narayan’s frequent use of 

diminutives and colloquial terms in dialogue (“uncle,” “Aiyah,” “sir”) produces affective closeness 

and social hierarchy simultaneously. This dual function aligns with sociolinguistic models of 

identity construction: language choices both reflect and constitute social belonging (Edwards, 

2009). 

Deixis, Spatial Anchoring, and Malgudi as Cultural Microcosm: Deictic expressions 

(here/there, this/that, names of places) in the Malgudi stories root events in spatially specific 

cultural settings. Malgudi functions as a semiotic space whose material landmarks (station, lamp 

post, temple, tea shop) are consistently evoked. These spatial deictics stabilize cultural meaning 

and provide a sense of community continuity (George, 2013). Malgudi is simultaneously particular 

and archetypal: through repeated, minutely observed deictic anchors, Narayan constructs a town 

whose cultural rhythms are intimately expressed in language — the market’s calls, temple bells, 

and schoolroom discourse each have characteristic registers. 

Pragmatics, Irony, and Cultural Critique: Narayan’s pragmatic devices — irony, 

understatement, and implicature — often effect gentle cultural critique without alienating 

sympathy. The narrator’s ironic remarks are subtle and typically delivered by understatement 

rather than invective, inviting readers to infer cultural norms and tensions. For example, 

characters’ failure to act ethically in petty social contexts is often represented by dry, ironic 

narration that highlights human foibles but preserves dignity. 

Identity: Individual, Social, and National Dimensions: Narayan’s characters inhabit multiple 

identity positions simultaneously: local (Malgudi resident), religious/ritual (Hindu roles, caste 

cues), occupational (shopkeeper, teacher), and increasingly national (subject to colonial 

modernity). Language mediates these identities: the use of formal English registers often marks 

institutional roles (teacher, clerk), while vernacular speech marks familial and community identity. 

Postcolonial theory helps read Narayan’s negotiation of Anglophone literary language: Narayan 

writes in English but constructs a local voice, representing a hybrid identity that mirrors the in-

between space described by Bhabha (1994). Narayan’s restraint and local focus complicate binary 

readings of colonial mimicry; instead, his language enacts a selective assimilation of English forms 

to render regional Indian identity (Ashcroft et al., 1989). 

Case Studies: Close Readings 
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Below are two short close readings to illustrate the analytical method. 

 “An Astrologer’s Day” — Face-work and Pragmatic Deception 

“An Astrologer’s Day” (Malgudi Days) narrates an astrologer who, through a chance encounter, 

recognizes a man he once thought he had killed. The story’s climactic irony is enacted through 

controlled dialogue and narrative perspective. Linguistically, the astrologer’s speech mixes ritual 

formulae and commercial pragmatics, demonstrating the hybrid social role (religious advisor and 

small-businessman). The narrator’s minimal intrusions heighten dramatic irony: the reader is given 

enough pragmatic cues to infer the astrologer’s internal state even as the surface dialogue remains 

formulaic and conventional. The use of indirect speech and polite formulae masks the power of 

revelation. Pragmatic implicature does the narrative’s heavy lifting: the astrologer’s measured 

responses, the client’s evasions, and the narrator’s detached reporting combine to produce layers 

of identity (public face vs. private history) (Leech & Short, 2007). 

 “A Horse and Two Goats” — Cross-cultural Miscommunication 

In “A Horse and Two Goats,” Narayan dramatizes a cross-cultural misunderstanding between an 

American tourist and Muni, an impoverished villager. Linguistically, the story foregrounds 

communicative failure: divergences in register, referential frameworks, and cultural 

presuppositions lead to dramatic hilarity and pathos. The American’s formal, lexicalized English 

fails to map onto Muni’s local discourse; the mismatch in deixis and cultural scripts results in 

mutual misinterpretation. Here language indexes both global asymmetry (modern/postcolonial) 

and local identity rooted in folk life. This story shows how Narayan uses literal and pragmatic 

contrasts to dramatize identity collisions. The narrative’s humor emerges from language mismatch, 

but the underlying commentary is on unequal power and the re-framing of local value through 

global markets (Ashcroft et al., 1989). 

Finding and Discussion 

The findings of this study reveal that R.K. Narayan’s Malgudi Days employs language as a central 

device for constructing cultural identity and representing the socio-linguistic realities of Indian 

life. The analysis demonstrates that Narayan’s use of Indian English, colloquial idioms, culturally 

specific vocabulary, and pragmatic speech patterns reflects the everyday spoken language of South 

Indian society, thereby strengthening the sense of familiarity and authenticity in his fictional world. 

The study finds that Narayan intentionally incorporates deviations from standard British English 

to assert an indigenized linguistic identity, supporting the postcolonial view that language can be 
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reclaimed to express localized experience. Examples such as Thanappa’s informal utterance “Why, 

what is the hurry? They are young people, they can wait” in “The Missing Mail”—illustrate 

conversational rhythm and the cultural value placed on interpersonal warmth over bureaucratic 

protocol. Similarly, idiomatic and dramatic expressions like “Your life was nearly cut short” in 

“An Astrologer’s Day” reveal the persuasive and performative nature of culturally embedded 

verbal traditions. The presence of indigenous lexical items including “bhajan,” “pipal leaf,” and 

“charas” in “Naga” demonstrates how code-switching functions as a marker of cultural identity, 

resisting linguistic homogenization while embedding Indian conceptual worlds within English 

narrative space. 

The study also finds that Narayan’s linguistic choices reflect social hierarchies and cultural norms, 

especially through politeness strategies and power-based speech acts. In “A Willing Slave,” the 

contrast between the mistress’s curt imperatives “Come here. Do this” and the servant’s 

submissive reply “Yes, Amma” illustrates deeply rooted structures of class, authority, and 

patriarchy that shape identity positioning. Moreover, the oral storytelling rhythm observed in 

“Ishwaran the Story-Teller”, marked by exaggeration and sensory imagination, reflects the 

performance culture of Indian folk narratives, emphasizing entertainment, bonding, and communal 

memory. Another significant finding is Narayan’s use of cultural metaphors and proverbs, such as 

“Words are like arrows; once released, they cannot return” in “Under the Banyan Tree,” 

reinforcing collective moral and ethical values. These textual patterns confirm that Narayan 

represents culture not through explicit social commentary but through the subtle workings of 

speech, interaction, and shared wisdom. Thus, language in Malgudi Days emerges as both a 

structural and symbolic force that articulates the everyday life, emotional experiences, and cultural 

worldview of the Indian middle-class community. 

Overall, the findings demonstrate that Narayan creates a linguistic bridge between English and 

Indian cultural identity, challenging linguistic colonialism and validating local speech as a 

legitimate narrative medium. Through realistic characterization and culturally embedded dialogue, 

Malgudi Days portrays identity as relational, dynamic, and shaped by community belonging rather 

than individualistic self-assertion. The discussion suggests that Narayan’s language use is central 

to his literary contribution, establishing English not merely as a borrowed colonial tool but as a 

medium of indigenous consciousness and cultural affirmation. The linguistic analysis reveals three 

principal findings: 
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Language as Cultural Index: Narayan’s lexical and pragmatic choices reliably index 

Malgudi’s culture. Minimal vernacular insertion, culturally loaded proverbs, and spatial deixis 

cohere to create a vivid cultural world that feels authentic without heavy translation. 

Language and Social Stratification: Register and dialogue patterning enact social identities 

and hierarchies (occupation, age, gender). Narayan’s language encodes subtle social signals 

rather than explicit social critique, making the stories fertile ground for sociolinguistic reading. 

Negotiation of Anglophone Form: Narayan’s use of English is a strategy of negotiation: he 

uses a predominantly standard English narrative voice but allows localness through idiom and 

speech. This reflects the hybrid identity of Indian English literature: locally grounded yet 

globally readable. 

These findings support the idea that Narayan’s fiction constructs cultural identity not by overt 

theorizing but by doing cultural work through language itself. 

Conclusion 

R. K. Narayan’s Malgudi Days demonstrates the capacity of narrative language to perform cultural 

and identity work. Through careful lexical choice, conversational realism, narrative stance, and 

pragmatic nuance, Narayan encodes the cultural rhythms of South Indian small-town life and stage 

identities at multiple scales. The stories exemplify how Indian writers use English to preserve local 

specificity while engaging with global literary readerships. Future research might apply corpus 

linguistics to Narayan’s oeuvre to quantify stylistic features across stories, or compare Narayan’s 

language strategies to those of his contemporaries (Mulk Raj Anand, Raja Rao) to trace differing 

linguistic enactments of Indianness. This study establishes that R.K. Narayan’s Malggudi Days 

demonstrates how language functions not merely as a communicative tool but as a cultural and 

identity-forming force within literary representation. Through his strategic use of Indian English, 

culturally rooted idioms, indigenous vocabulary, and oral storytelling techniques, Narayan 

successfully indigenizes English and reshapes it into a medium capable of expressing the social 

realities, emotional landscapes, and cultural values of ordinary South Indian life. The analysis 

reveals that Narayan’s linguistic choices authentically portray the rhythms of daily conversation, 

community relationships, social hierarchies, and traditional belief systems, thus forming a vivid 

cultural tapestry anchored in the fictional town of Malgudi. His characters express identity through 

their speech patterns, politeness strategies, and narrative discourse, illustrating how language 

negotiates the tension between tradition and modernity in postcolonial India. By embedding 
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cultural concepts and local expressions within an English narrative space, Narayan reclaims the 

language of the colonizer and transforms it into a voice of indigenous self-representation. 

Ultimately, Malgudi Days affirms that language, culture, and identity are inseparable components 

of human experience, and Narayan’s linguistic craft stands as a significant contribution to Indian 

literature in English, offering a profound model of cultural authenticity and literary sovereignty. 
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ABSTRACT 

This paper will discuss the ways in which The Hungry Tide by Amitav Ghosh and The Glass 

Palace conceptualize what this paper is conceptualizing as the ‘silent language of nature’, a method 

by which the natural world speaks agency, memory and resistance through material processes, 

time and ecological impact not through human language. As an active and interactive object, 

foregrounding nature is a subject that questions the readings which objectify the environment as a 

background or symbolic asset. The paper is based on the work of Rob Nixon on the issue of slow 

violence, Jane Bennett on the theory of vibrant matter, and Christopher Manes on the silencing of 

nature in the discourse of the West, and to explain why the landscapes of Ghosh, tides, mangrove 

forest, unstable islands, and exploited teak plantations, can be viewed as an instance of 

environmental resistance. In The Hungry Tide, the expression of resistance is vivid as tides and 

storms disturb human dominance in order to overcome it whereas in The Glass Palace it is seen in 

a sense of environmental depletion and material residues of colonial removal. The paper develops 

more-than-human conceptions of voice, agency, and resistance through close reading, which is 

part of postcolonial ecocriticism. 
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INTRODUCTION 

The late twentieth century and the beginning of the twenty-first century have seen an unparalleled 

combination of ecological destruction and human culture experiencing anxiety over the connection 

between man and the non-human world. Climate change and biodiversity loss, the build-up of 

toxic waste, and desertification of previously fertile areas have been some of the most basic 

challenges to the intellectual foundations of modernity especially the idea that nature presents itself 

as a passive resource that can be extracted and used indefinitely. Ecocriticism, in turn, has 

developed as a crucial form of literary and cultural criticism, which acknowledges the ability of 

literature to communicate ecological affiliations and thus to reveal the ideological presuppositions 

of environmental degradation and to envision other ways of being-in-the-world. According to 

Cheryle Glotfelty, in The Ecocriticism Reader, ecocriticism introduces the earth-centredness of 

literary studies where the question is not how nature is represented in writing, but how narratives 

are formed to inform us about the wilderness, agency and responsibility to the environment.  

However, the ecocriticism cannot be enough in the situation when it comes to the specific snarl of 

the environmental annihilation with the histories of imperialism, colonialism, and developmental 

violence. The field of postcolonial ecocriticism that introduces ecocritical understanding to the 

discussion with postcolonial theory has developed as a way to fill this very gap. It is quite evident 

that colonialism, just like Graham Huggan and Helen Tiffin illustrate, was an environmental 

project besides being a political and cultural project. European conquest and settlement were based 

not solely on the dispossession of the aboriginal population but also on the ecological imperialism 

of the colonized territories through the introduction of the alien species, exploitation of natural 

resources, and the dictation of Western economic principles according to which nature is pure 

commodity. More importantly, this kind of environmental imperialism did not end with formal 

decolonization: modern development discourses, as Arturo Escobar suggests, are still recreating 

postcolonial landscapes and societies according to the model of extraction and dispossession under 

different titles. This is a major political and ethical challenge to understand how literature 

documents this intersection of ecological and imperial violence.  
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Amitav Ghosh is one of the most important modern voices, which express the entanglement of the 

environmental crisis, imperialism legacies, and postcolonial consciousness. His fiction 

consistently revisits the issue of how landscapes and ecosystems witness the histories of violence, 

uprooting, and extraction how, in other words, non-human nature is implicated in, opposes to, and 

is ultimately haunted by human histories of power. The Hungry Tide (2004) and The Glass Palace 

(2000) are two related studies of this theme, in which each of them is framed by geography that is 

both historically related and geographically precarious, and which is marked by remnants of 

imperial control.  

The Hungry Tide plunges the readers into the world of Sundarbans, the large mangrove tidal delta 

which covers the border of India and Bangladesh. The tidal rhythms, influenced by cyclonic 

storms, and inhabited by tigers whose predatory existence is not symbolic or peripheral but central 

to the ecology of the novel get the novel moving. The Sundarbans provides Ghosh with a landscape 

in which the agency of nature is too evident: tides rise and fall, twice per day, transforming the 

land; storms bring destruction upon it; the tiger preys on people just as much as it preys on deer, 

putting human beings in the structural position of prey, not of sovereign objects. Piya Roy, the 

protagonist of the novel, is an American cetologist who goes to the Sundarbans with the aim of 

observing Irrawaddy dolphins scientifically and employing a scientific approach to the research. 

But the landscape as such with its tidal power, its animal caprice, its irreplicability in the hands of 

human beings, slowly tells of the inadequacy of such constructs, of how knowledge is developed 

not by looking out at the landscape but by the living experience of the land itself, which has a logic 

of its own.  

The Glass Palace, in its turn, is based on the history of Burma (Myanmar) as the time of the British 

colonial expansion and its aftermath. The novel follows the simultaneous lives of three families in 

the course of the twentieth century, starting with the collapse of the Burmese royal court and the 

exile of King Thebaw to the postcolonial independence period and further. But the story woven 

through this human story is the systematic cutting of the teak forests of Burma by the British 

colonial companies, the massive ecological change which this cutting brought, and the ways in 

which landscapes had quietly and continually resisted imperial appropriations of everlasting 

possession. The woods that had rendered Burma economically useful during the period of empire 

slowly wore themselves out; the land starts to restore what colonial violence had deprived it off. 
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The opposition of nature in The Glass Palace is not dramatic: in the tidal agency of The Hungry 

Tide, nature confronts with its own tides; instead, it is becoming gradual, attritional, almost 

unnoticed in the clamour of human political rivalry.  

The Silent Language of Nature 

New critical vocabulary is required in both novels. In order to read them, we need a frame that is 

able to address non-human nature not as a background, icon, or environment, but as a subject that 

talks, opposes and continues beyond the discourses of human language and discourse. This paper 

speculates the theorization of this by what I refer to as the silent language of nature, a phrase which 

refers to those forms of non-verbal expression by which landscapes are agentic, damage-inflicting, 

and challenging to their anthropocentric subjugation. The term is based on the original criticism 

of nature by Christopher Manes that nature is forced to keep silent in the discourse of the West. 

Manes makes the point that western humanistic culture has actively silenced nature by giving the 

status of speaking subject to humans; nature is only seen as mute object, to be used and explained 

in an instrumental way. However, the framework suggested by Yves Manes is also essential, but 

it also bears the danger of viewing silence as nothing more than a lack of voice, as a dulling. The 

paper suggests rather than to interpret silence as a significant ecological signifier one by which 

nature speaks in material practices, temporalities, bodily influences and aftermaths that exceed the 

ability of human discourses to contain them. The silent language of nature functions according to 

a number of registers: according to the tides which shape everyday life in the Sundarbans, 

reminding human residents of the fact that they live in a rhythm that has not been created by them; 

according to the roar of the tiger which silences all other sounds, insisting on dominion through 

power and not through language; according to the storms which break human plans, regardless of 

whether they resist or not; according to the gradual disappearance of forests which are exploited 

by the colonialists, leaving traces of violence in the landscape long after the logging business is 

over. In both situations, nature does not speak, it acts in ways that cannot be shunned, evaded or 

retold without being left out. 

Research Gap and Research Question 

As of now, the novels of Ghosh have been greatly ecocritical. His account of Sundarbans ecology 

has been studied by scholars, the novel has been discussed as one that criticizes developmental 

violence and environmental injustice, and how Ghosh predicts indigenous and marginalized 
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environmental knowledges are. Nevertheless, there is still a very serious void: nature in such 

readings is usually treated as a backdrop, thematic concern, or symbolic register within which a 

play of human conflicts takes place. What has not been well studied is the fact that nature may 

well be a resisting and communicating entity that non-human agents may have their own agency, 

logic and modes of expression that are not dependent on how humans recognize and learn about 

them. The following research questions are used to fill this gap in this study:  

1) In what ways do The Hungry Tide and The Glass Palace treat at different levels the agency of 

nature and why? The Sundarbans is an ecological agency with overt and dramatic manifestations: 

two times a day, tides redefine geography, storms blow down human edifices, tigers hunt humans 

with deliberate, calculating intelligence. The landscapes of The Glass Palace teak forests, degraded 

soil, post-imperial decay, also demonstrate this, but with less obviousness, in terms of attrition, 

slow transformation. What is the role of the landscape adopted in the novel in formulating theories 

of resistance of nature?  

2) In what ways does the idea of slow violence by Rob Nixon help shed light on the form of silence 

that we can discern in these readings? Slow violence refers to violence that arises unnoticed over 

a long period of time and spread throughout space, usually not detected by the people who are not 

directly involved in it. Do we as a society learn about silence as a loss of a means of communication 

or do we learn about silence as the obliteration of some forms of violence that are mediated by the 

official discourse of narration and representation?  

3) How can we leave behind anthropocentric conceptualizations of agency and voice through 

more-than-human frameworks (especially the vibrant matter of Jane Bennett and the nature and 

silence of Christopher Manes) Supposing that we accept that nature has its own forms of agency 

that do not necessarily coincide with human agency and are nevertheless constitutive and 

consequential how does this re-frame our view of Ghosh novels and of the ability of literature to 

write of non-human worlds?  

The main methodology used in this study is close textual analysis, which is based on three 

theoretical complementary approaches namely: (1) concept of slow violence and environmental 

degradation dispersed through time proposed by Rob Nixon; (2) theory of vibrant matter and the 

distributed agency of non-human assemblages that are proposed by Jane Bennett; and (3) 

genealogy of nature silence in Western discourse that is suggested by Christopher Manes. These 
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structures enable us to interpret the landscapes of Ghosh not as a backdrop, a location of the human 

practice but as a more-than-human conversation of resistance, persistence, and change. The next 

paragraph of the paper will continue with The theoretical foundations, where each of the three 

major concepts will be articulated and the combination in which they lend each other to help 

uncover the silent language of nature. Then the textual studies of the two novels as reading The 

Hungry Tide tidal and tempestuous landscapes as explicit registers of ecological force and The 

Glass Palace forests and post-imperial decay as less expressive but equally decisive means of 

resistance. An ecological comparison excavates how varying ecological settings the unstable 

Sundarbans and the depleted plantation of Burma produce various registers of silence and speech, 

though they are held together in their denunciation of the anthropocentric modernity. A conclusion 

finally restates the importance of reading nature as a speaking and protesting presence and reflects 

on the potential to apply implications to postcolonial ecocriticism, environmental justice and 

theories of voice and agency in literature more generally.  

THEORETICAL FRAMEWORK 

The idea of slowness of violence by Rob Nixon provides a critical theory to the temporality and 

invisibility of ecological harm in postcolonial situations. According to Nixon (2011), slow 

violence is a type of violence, which is not spectacular or instant, but rather gradual and largely 

unnoticed, where the poor populations of the world have contributed the least to ecological crises 

that endanger them. Contrary to sudden disasters that take the center-stage of the media and 

political action, slow violence is perpetuated over long periods of years, decades, even generations, 

and can only be attributed to a combination of causes, actors and choices. It is this time-based 

dispersion that makes slow violence rather non-existent in official discourses of development, 

progress, and modernity.  

Slow violence is specifically fruitful in terms of comprehending environmental imperialism in 

Ghosh novels. Colonial forestry exemplifies slow violence: the fact that the teak forests of Burma 

were being systematically exploited under British management was not a demonstration of 

violence but of good management of the resources, economic growth, and civilization of 

enterprise. The forests became depleted slowly; soils became eroded; biodiversity was destroyed 

gradually. Generations had elapsed before the carnality became noticeable, and the discourse 

transformed to one of postcolonial sovereignty and national development, as opposed to colonial 
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guilt. In equal measure, the gradual process of human habitation, river damming and diversion of 

the streams in Sundarbans symbolize slow violence accentuated by climate change and rise in sea 

levels. This violence is recorded in the mangroves themselves as they strive to preserve themselves 

in more and more unfriendly environments. The disappearance of islands at a very slow pace, the 

salinization of soil over an extended period, the gradual eviction of fisher populations these are the 

material residues of slow violence that the official discourse of development dismisses as natural, 

as inevitable, or non-consequential to the issue of progress.  

Important to slow violence is the association to the visibility and representation. According to 

Nixon (2011), slow violence "threatens to become a story only the poor tell themselves, in the 

shadows of the official narrative" (p. 2). The poor are bearing an unjust share of the environmental 

degradation, but without their voices being heard in the dominant institutions, where, to their 

credit, they are not paid or even listened to. It is exactly at this point of representational silence 

that Ghosh novels enter: they make visible through their narrative, through their attentive 

atonements to landscape and incarnated knowledge the sluggish, diffuse injuries concealed by 

development discourse. This intersection of slow violence and official invisibility can be seen in 

the Morichjhapi incident of The Hungry Tide, where the refugee settlers are trying to cultivate an 

island, but when they are displaced violently by the state, they become officially invisible. None 

of the environmental destruction caused by displacement, the health consequences of toxic 

exposure over the long term, the psychological trauma of permanent displacement of possessions 

is dramatic or even life-threatening but it is a continuum of violence and their results shape life 

and community. The ecological imagination of Ghosh serves to restore the visibility of what in 

most cases is made invisible by slow violence. In this method, nature perceives as itself even 

responding to gradual violence environmental loss, extinction, changes of tidal and climate cycles, 

and it is slow, diffuse, and hard to trace to any single cause. However, in the story by Ghosh, we 

can read these gradual ecological changes as kinds of agencies, the inscription by nature of, and 

reaction to, colonial and postcolonial violence.  

Jane Bennett's concept of vibrant matter provides a philosophical framework for recognizing non-

human entities not as passive, inert objects but as active agents possessed of what she terms "thing-

power" or "vital materiality" (Bennett, 2010). Bennett criticizes the Western philosophical original 

distinction between subjects (humans, with agency, interiority and status in the moral sense) and 
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objects (all other things, which are treated as resources or scenery). Rather, she suggests that every 

material being animals, plants, minerals, weather systems, even trash and waste have their own 

possibilities of acting, influencing, and changing. Vibrant matter is sentimental, 

anthropomorphising nature is not; it is a serious engagement with the material force of non-human 

things to start, resist, shape the outcome, and engage in unpredictable unions with other players.  

Applying to The Hungry Tide, the idea of vibrant matter essentially alters the way of reading the 

Sundarbans terrain. The tides are not only the backdrop or time frame of human drama; they are 

themselves actors and have their own power and logic. The tides form and redefine the land twice 

a day, dictating where the human will be able to live and where not, spreading resources and toxins, 

sowing seeds and debris over long distances. The tiger also has its own intelligence that it learns 

human behavior, differentiates between masks and faces, computations of risk and reward. Tiger 

is not a freak case, but it is a structural aspect of Sundarbans ecology, it is a predator, which stands 

at the top of the food chain where human beings are the prey (Ghosh, 2004). The dolphins, 

according to Piya are not facing the scientific direction to the north but they swim in embodied 

response to the rhythmic logic of the tidal landscape. The cyclone that kills off boats and kills 

Fokir is an exercise of atmospheric agency is not a metaphor of human vulnerability but an actual 

agent, which operates in its own thermodynamic logic, not concerned with human interests or 

moral claims.  

Being aware of vibrant matter is to give up the temptation to reduce them to symbols or tools of 

human being meaning-making. Tiger is not a representation of the power of nature or even a divine 

retribution; it is an animal, having its own hunger, awareness and control. The mangrove forests, 

in The Glass Palace, are not metaphors of colonial exploitation, they are life systems that have 

their regenerative ability of gradually, persistently reclaiming land used by exploitation. This 

reclaiming is not the healing of nature (an anthropocentric metaphor that suggests being restored 

to some previously existing condition) but rather a non-concern of the human claims of everlasting 

domination. Through attending vibrant matter in Ghosh novels, we read the ecological 

representation not as an allegory but as a document of existing non-human agencies, which 

transcend and are basic to the human designs, knowledge, and sovereignty.  

Christopher Manes's genealogy of nature's silencing in Western discourse provides historical 

grounding for understanding how Western culture has systematically reserved the status of 
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speaking subject for humans alone (Manes, 1992). Manes follows this repression of the Middle 

Ages Christendom, through Renaissance humanism, into the science of today: nature is the silent 

object, it can be interpreted, exploited and used as an instrument. Such silencing is not incidental 

but conceptual which makes it possible to construct the legal and conceptual fictions that make it 

appear okay to treat nature as property, as resource, as the backdrop of human history. The history 

of the silencing of nature then turns out to be a history of Western modernity itself, and has far 

reaching consequences on the ethics, law, and politics of the environment.  

Nevertheless, the framework created by Manes runs the risk of being misunderstood as suggesting 

that we merely need to give voice to nature, and render it in a human language and representation. 

This paper hypothesizes to the contrary that the silent language of nature is not silence as 

nothingness to be filled in with human words but silence as a rich and fruitful register. Nature mute 

functions as material force, as repetitive rhythm, as embodied affect, as effects, which cannot be 

told away, denied. When the tiger cries it is not speaking human speech, it is making itself heard 

by means of sound, by the sound which makes all the other noise still, by the sound which makes 

them listen, by the sound which makes them hear, by the mere sound of it. By maintaining their 

existence in salty soil, the mangrove forests create a sort of resistance by altering the material, with 

the gradual build-up of biomass, by root systems to hold the sediment, and by evolutionary 

strategies to endure the hostile environment. The silence is not in vain but rather is full of meaning 

that cannot be absolutely expressed or represented in the words of humanity.  

When we read The Hungry Tide with its landscapes being spoken (its tides, roars, and storms, 

which make themselves heard and felt in a material way) and The Glass Palace with its muted 

landscapes (its exploited landscapes, its post-imperial disintegration, its gradual reclamation) as 

places where the lack of sound is significant, we can no longer afford the anthropocentric model. 

The silence of the forests of The Glass Palace is not the rightful silence, the silence of deposition, 

of enduring material change not subject to the histories of man. Here it is important to explicate 

that this application of the term silent language is not based on intercultural communication theory 

where silent language is a non-verbal communication system (gesture, proxemics, time) in human 

societies (Hall 1959). The register with which we apply the term works quite differently: it 

describes non-human manifestations and actions of nature beyond all the vocabulary of human 
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language. By doing so, silence is no longer a lack to be filled, but an indication of the irreducibility 

of nature to human representation, knowledge or power. 

NATURE AS AGENT AND COMMUNICATOR: READING TIDAL RHYTHMS, 

CYCLONIC VIOLENCE, AND ECOLOGICAL SILENCE IN THE HUNGRY TIDE AND 

THE GLASS PALACE  

Amitav Ghosh's The Hungry Tide positions the Sundarbans not as a setting for human action but 

as an active, intentional agent whose rhythmic and catastrophic communications structure all 

possibility. The novel opens with Kanai reading Nirmal's notebook, which establishes the 

foundational claim: the river "throws off its bindings" and "asserts its permanent dominion" over 

islands that humans imagine they control. This phrasing is crucial the water does not erode 

passively but exercises will. The tides reshape the landscape "almost daily," transforming terrain 

"thousands of acres of forest disappear underwater, only to reemerge hours later." This twice-daily 

metamorphosis is not incidental backdrop but the primary fact of existence: human settlement 

becomes conditional on tidal temporality. 

The novel renders the tidal cycle as a form of articulate communication. As Bennett argues, vibrant 

matter possesses "thing-power" a capacity to act according to its own logic rather than human 

intention. The ebb tide (bhata) functions as midwife: "it is only in falling that the water gives birth 

to the forest. To look upon this strange parturition, midwifed by the moon, is to know why the 

name tide country is not just right but necessary." The mangroves respond immediately to tidal 

creation, gestating and spreading rapidly to cover new islands. Yet this generative capacity 

contains threat. The same water that creates can destroy. When mangrove forests establish, they 

express unmistakable hostility: "At no moment can human beings have any doubt of the terrains 

hostility to their presence, of its cunning and resourcefulness, of its determination to destroy or 

expel them." These are not metaphors for blind ecological process they describe the terrain as 

intelligent, calculating, and resistant. 

The cyclone sequences demonstrate how tidal agency operates catastrophically. The approaching 

storm announces itself not through scientific warning but through atmospheric signs that only 

experienced observers can read. Horen, the boatman, recognizes danger through shifts in water 

behavior, animal patterns, and wind pressure embodied knowledge transmitted across generations. 

The storm itself arrives with apparent intentionality: "It was as if the wind had been waiting for 
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this one unguarded moment it spun him around and knocked him sideways into the water." The 

conditional "as if" preserves plausible deniability while asserting observable agency. The cyclone 

is patient; it strikes at moments of human vulnerability. When the tidal wave approaches, it 

becomes apocalyptic "a city block...suddenly...begin to move...its crest reared high above, 

dwarfing the tallest trees." Water and wind merge into a single force that cannot be negotiated 

with, predicted fully, or controlled. 

The cyclone's violence accumulates slowly and suddenly simultaneously. The 1970 storm killed 

300,000 people a figure mentioned almost parenthetically, revealing how slow violence disperses 

across populations and time. The immediate deaths from drowning compound with secondary 

harms: starvation in the aftermath, disease, trauma, displacement. The landscape records this 

violence through permanent scarring. A 1970 storm tore away "a four-acre piece of land...In an 

instant it was gone, its huts, fields, trees were all devoured." The scar remains visible as a bite-

mark on the shoreline, testament to waters' capacity to erase human habitation. 

Importantly, the landscape does not offer moral judgement. The tiger that kills Kusums father is 

not evil it is an ecological agent operating according to its own predatory logic and territorial 

knowledge. The tiger understands wind direction, human limitation, and strategic advantage. 

When it kills, it exhibits knowledge: "The animal too was upwind of its prey...it was skilled in 

dealing with the wind and it knew that the people on the other bank were powerless against these 

gusts." The tiger's predation is not aberrant violence; it is structural to Sundarbans ecology. 

Humans occupy the role of available prey within the tidal landscape's hierarchy. 

The embankment (bdh) that encircles inhabited islands symbolizes human resistance to tidal 

dominion, yet it simultaneously admits defeat. Nirmal teaches Fokir ecological philosophy by 

pointing to the embankment: "Look at it, my friend, look at the bdh. See how frail it is, how fragile. 

Look at the waters that flow past it and how limitless they are, how patient, how quietly they bide 

their time. Just to look at it is to know why the waters must prevail, later if not sooner." The 

embankment speaks involuntary confession human fortifications are temporary impositions on a 

force that operates at scales beyond human time. Water's "quiet" patience contrasts with the 

embankment's fragile maintenance. 

The novel's most powerful statement of tidal agency appears in Morichjhpi's narrative. When state 

authorities flood the island to displace refugee settlers, water becomes weaponized by colonial 
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administration while remaining indifferent to human political categories. The settlers who had 

cultivated the island for years, who had built community and agricultural systems, are erased by 

the same tidal force that the novel has established as fundamentally sovereign. Morichjhpi's 

destruction reveals that human claims to land even claims based on years of labor, settlement, and 

care are provisional. The land, as Nirmal insists, belongs to the tide country, not to any human 

settler or state. 

The novel's metaphor of "silent language" operates through this tidal communication. Nature does 

not speak in human words; it speaks through rhythm, through constraint, through destruction and 

regeneration. The rhythm of the tides governs when dolphins congregate, when settlements can 

expand, when movement becomes impossible. Piya's scientific instruments GPS monitors, 

binoculars cannot fully translate this language because it operates at temporal and spatial scales 

that exceed technological measurement. Fokir's knowledge, inherited from his mother and 

accumulated through embodied practice, reads the landscape directly: "He knew this stretch of 

water well enough to feel his way along the rivers edge." His body knows what instruments cannot 

measure. 

If The Hungry Tide depicts nature speaking through overt force, The Glass Palace represents 

nature systematically silenced under colonialism yet silence itself becomes a form of eloquent 

testimony. The novel traces how imperial extraction transforms Burma's teak forests from 

integrated ecosystems into industrial resources through a process so gradual that devastation 

becomes invisible. The killing of teak trees exemplifies this slow violence: trees are girdled with 

incisions at "a height of four feet and six inches off the ground teak being ruled, despite the 

wildness of its terrain, by imperial stricture in every tiny detail." The verb "ruled" is crucial 

colonialism doesn't merely exploit nature; it imposes rational administrative control that extends 

"in every tiny detail." The girdled trees are left "to die where they stood, sometimes for three years 

or even more," creating a rationalized timeline of death that makes extraction economically 

calculable. This is slow violence precisely because the killing occurs according to schedule, 

normalized through routine. 

The landscape's response to extraction is registered as scarring and absence. The "initial felling of 

the forest was done by elephants, with the result that the clearings were invariably scarred with 

upturned trees and ragged pits." Scarring is the landscape's form of testimony it cannot articulate 

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  28 

what has been done to it, but it bears visible marks. These scars accumulate across time and space 

as extraction fronts advance "higher and higher up the slopes," exhausting lower elevations and 

forcing camps to migrate perpetually. By the time ecological devastation becomes fully apparent, 

entire regions have been transformed. The village of Huay Zedi emerges from extraction's wake a 

permanent settlement established where teak camps had once been temporary. The landscape's 

capacity to be industrially exploited becomes the foundation for new human settlement, creating 

permanent populations dependent on continued resource depletion. 

The transition from teak extraction to rubber plantations represents re-colonization rather than 

recovery. When Elsa visits the Morningside Estate initially, it appears as a plague site: "huge 

stretches of land were covered with ashes and blackened stumps." Yet on her second visit, "the 

transformation was again so great as to appear miraculous...the blackened tree-stumps had been 

removed and the first saplings of rubber had begun to grow." This apparent miracle masks a 

fundamental continuity: the landscape's regenerative capacity is immediately re-appropriated. The 

"fresh garden" is a monoculture plantation designed for mechanized harvesting, where "orderly 

rows of saplings, all of them exactly alike, all of them spaced with precise, geometrical regularity" 

replace the "heady profusion of the jungle." The landscape's silence its inability to resist 

commodification renders it perpetually available for new cycles of extraction. 

Sacred spaces erased under colonialism constitute another form of muted violence. When the 

British occupy Mandalay Palace, "the gardens had been dug up to make room for tennis courts and 

polo grounds; the exquisite little monastery in which Thebaw had spent his novitiate had become 

a chapel where Anglican priests administered the sacrament to British troops." Landscapes of 

spiritual and political significance are not incorporated into colonial order they are obliterated, 

their previous functions erased. The palace itself, which had concentrated Burmese royal authority, 

is transformed into imperial recreation space. This erasure is absolute: the landscape speaks its 

violation only through the absence of what it once contained. 

The slow ecological death that accompanies rapid extraction unfolds across decades of 

accumulation. Nirmal observes the disappearing Sundarbans ecosystem: "I remembered how, 

when I first came to Lusibari, the sky would be darkened by birds at sunset. Many years had passed 

since I'd seen such flights of birds...I remembered a time when at low tide the mudbanks would 

turn scarlet with millions of swarming crabs. That color began to fade long ago and now it is never 
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seen anymore." This passage models slow violence precisely species disappear so gradually that 

their absence becomes apparent only retrospectively. "Age teaches you to recognize the signs of 

death. You do not see them suddenly you become aware of them very slowly over a period of 

many, many years." Ecological death accumulates so slowly that no single moment announces 

catastrophe; yet by the time loss becomes undeniable, entire biological communities have 

vanished. 

The landscape's suffering is paralleled by human subaltern silencing. The indentured laborers 

transported across the Indian Ocean in the ship's hold experience environmental degradation that 

mirrors ecological degradation: "The floor of the holding area was soon covered with vomit and 

urine. This foul-smelling layer of slime welled back and forth with the rolling of the ship, rising 

inches high against the walls." The contamination is gradual but inevitable waste accumulates, 

disease spreads, deaths occur incrementally over days. By the time the ship arrives, the human 

cargo has been partially depleted. Labor and ecology are inseparable forms of colonial 

exploitation: workers are reduced to resources to be transported and consumed, just as forests are 

reduced to timber to be extracted. 

The resilience that appears most notably in post-colonial landscapes represents not recovery but 

refusal landscapes continue to exist despite colonial violence, but altered permanently. During the 

Japanese invasion and mass refugee flight through Burma, the landscape actively resists human 

movement. Soldiers and refugees traverse "tracks, rivers of mud, flowing through green tunnels of 

jungle," where "the mud had a strange consistency, more like quicksand than clay. It would suck 

you in, very suddenly, so that before you knew it, you were in thigh-deep." The mud, degraded by 

centuries of extraction and war, becomes lethal not through active hostility but through 

indifference. The landscape simply persists in damaged form, refusing easy traversal, trapping 

those who attempt movement. 

Ghosh's representation of post-extraction landscapes refuses romantic recovery narratives. The 

forests do not heal; they persist in damaged form. The embankment systems decay when labor 

supply is interrupted: "The toilets had to be emptied daily of nightsoil by sweepers; water had to 

be carried up in buckets from a nearby stream. But with the outbreak of the plague, the sweepers 

stopped coming." Infrastructure collapses not through dramatic violence but through the 

withdrawal of maintenance labor. The landscape reasserts itself through disease, through decay, 
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through the sheer persistence of material processes that indifference renders lethal. This is the 

landscape's silence rendered most eloquently not through articulate resistance but through the 

refusal to remain stable, predictable, or controllable. 

The contrast between The Hungry Tide and The Glass Palace reveals different modalities through 

which nature communicates resistance under imperial and postcolonial conditions. In The Hungry 

Tide, nature's voice is overt and eventful: tides reshape terrain daily, storms kill catastrophically, 

tigers hunt according to calculated predatory logic, mangroves assert territorial claims through 

impenetrable density. The landscape announces its presence through rhythmic recurrence and 

catastrophic interruption. Humans must learn to read this language not through instruments but 

through embodied attunement, through inherited knowledge transmitted across generations. 

In The Glass Palace, nature appears largely overwritten, exploited, and silenced by colonial capital. 

Yet this apparent silence contains profound communication. The landscape testifies through 

scarring, through the accumulation of absence (vanished birds, depleted oil wells, shortened 

rivers), through the slow death of ecosystems under industrial extraction. The silence is not 

emptiness; it is the silence of materials speaking against their commodification, of landscapes 

persisting in damaged form, of ecological processes continuing indifferently to human desire for 

stability. 

Both novels foreground non-human agency one through direct confrontation, the other through 

residual witness. Piya and Fokir cannot predict the cyclone's exact arrival, cannot control its 

violence, cannot negotiate with the tiger. Rajkumar and the colonial officers cannot prevent the 

landscape's degradation, cannot arrest the slow ecological collapse that accompanies extraction, 

cannot restore what has been destroyed. In both cases, humans are revealed as provisional 

occupants of territories governed by forces exceeding their comprehension or authority. 

The novels' comparative treatment complicates any simple notion of "nature speaking." It suggests 

that ecological communication operates through multiple registers simultaneously through overt 

violence and through silent accumulation, through spectacular catastrophe and through the 

imperceptible disappearance of species, through rhythmic recurrence and through irreversible 

transformation. Ghosh's "silent language of nature" names this multiplicity: the language through 

which landscapes register damage, persist in altered form, refuse complete domestication, continue 

processes beyond human interference. 
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This comparative vision contributes to postcolonial ecocriticism by revealing that nature's 

silencing under colonialism is not the absence of agency but its erasure from colonial 

representation. The landscapes of The Glass Palace speak continuously through decay, through 

disease, through the slow exhaustion of resources yet imperial discourse renders this 

communication invisible by naturalizing extraction as progress, by subordinating ecological 

knowledge to capitalist rationality, by treating the land as mere resource rather than participant in 

complex assemblages of human and non-human life. 

The novels together suggest that ecological justice requires not merely the restoration of "nature" 

to representational visibility but a fundamental reorientation of how humans position themselves 

within ecological systems recognition that we are entangled with, not sovereigns over, the 

landscapes we inhabit; that the earth's communications precede and exceed our languages; that 

survival depends not on control but on learning to coexist with agentic forces whose purposes are 

indifferent to human projects. 

CONCLUSION 

In both The Hungry Tide and The Glass Palace, Amitav Ghosh develops a fantastic infrastructure 

where nature is not treated as passive setting or symbolic support but as a mind, speaking in varied, 

interlacing registers: temporal cycles, disastrous events, material limitations and silence itself. This 

communication operates both as a witness of colonial violence and as an opposition to 

anthropocentric histories, which place people in the center of historical agency. In the eyes of 

Ghosh, nature is a protagonist that has its own time, will and interests in the fight over land, 

resources and meaning.  

The idea of slow violence created by Rob Nixon has allowed seeing colonial and developmental 

violence not as a sudden, obvious disaster but as a slow, diffused process that builds up over time 

and space and caters to the populations that are the least guilty of environmental devastation. In 

The Hungry Tide, when the 300,000 deaths of the 1970 cyclone are incorporated into a concept of 

slow violence by starvation, disease and displacement in the post-cyclone period; in The Glass 

Palace, the process of teak extraction spreads over decades of girdling, desiccation and felling, 

becoming so usual that it takes away whole forest regimes. Slow violence as methodological 

change creates an alternative approach to the concept of postcolonial ecocriticism that focuses on 

the erosions of empire, but which are not dramatic narrative.  
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The idea of vibrant matter by Jane Bennett has enabled us to hypothesize the non-human agency 

in the non-metaphorical but literal sense of power. Tides, storms and forests have something in 

them which Bennett refers as the thing-power the ability to start, fight and change in a manner that 

they are not intended to do by humans. This framework dissociates agency with consciousness: 

the cyclone does not feel anger, but rather behaves like it had an intentional purpose; the mangrove 

does not contain human beings, but rather leaves them out with its density and aggressiveness. 

Vibrant matter makes the nature/culture dichotomy on which exploitation has long been based 

untenable, making visible instead distributed assemblages in which human beings are ensnared by 

non-human acts whose ends are not concerned with human projects.  

The genealogy of nature silencing presented by Christopher Manes has been expanded into a 

metaphorical system of silent language a response that nature is not dumb in the representations 

of colonialism and imperialism, but instead the erasure of communication by the imperial-capitalist 

discourse perspective. Ghosh replenishes voice not by literal pronunciation (nature speaking 

human language) but by material energy: the landscape speaks with scars (The Glass Palace), with 

rhythmical repetition (The Hungry Tide), with the very continuance of processes that are not 

dependent upon human expectations to be controlled. The silence, in itself, is lyrical the silence of 

past ages (extinct species, exhausted resources) speaks just as loudly as the screams of the cyclones 

or the shouts of exiled people.  

The primary contribution of the analysis is a change in the way we read environmental imagination 

of Ghosh. Instead of considering nature as thematic setting or symbolic structure of human drama, 

we acknowledge nature as main actor, communicator, and opposing object with its own time, logic, 

and irrevocable demands. This redefines the category of environmental novel: Ghosh does not 

write environmental novels but, instead, environmental agency is built into the structure of his 

work as a key determinist of storyline, character growth, and narrative potential. To be exposed to 

the non-human communications, human characters need to tune into them, otherwise they will 

suffer catastrophe as a narrative logic that performs, at the form level, the reorientation that 

postcolonial ecological thinking requires. 

In the case of postcolonial ecocriticism, it focuses on the idea that environmental justice is not 

possible by focusing solely on human subaltern voice; we have to make recognition of non-human 

agency and ecological knowledge systems as agents of struggle. Colonial violence works 
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concomitantly on the basis of economic domination, political silencing, and ecological erasure the 

three can not be separated analytically.  

In the case of environmental justice and climate discourses in South Asia, the framework presented 

by Ghosh provides a remedy to the many Western vocabularies of climate science that tend to 

exclude Indigenous ecological knowledge. Tidal communities, populations on islands, and peoples 

reliant on forests are the second line subjects of climate injustice; their embodied, generational 

experience of environmental cycles and sustainability should become a primary epistemology not 

a mere local color.  

FUTURE RESEARCH DIRECTIONS  

Such discussion can fruitfully be extended to Ghosh climate trilogy Gun Island and Flood of Fire 

to see how the explicit climate crisis discourses re-form the metaphor of silent language. Moreover, 

the comparative analysis of the Indian Ocean writing (Roy, Chambers, Presswala) would shed 

light on what is unique about the tidal temporality introduced by Ghosh and whether there is a 

framework movement across genre and geographical imaginaries. Lastly, the interaction between 

literary form and ecological knowledge systems could also be explored further: how does narrative 

fragmentation/diary insertion/layered authorship play out the epistemological problems of non-

human agency representation and the recovery of erased ecological knowledge? 

REFERENCES 

1. Bennett, J. (2010). Vibrant matter: A political ecology of things. Duke University Press. 

2. Buell, L. (1995). The environmental imagination: Thoreau, nature writing, and the 

formation of American culture. Harvard University Press. 

3. Chatterji, S. (2021). Ecocriticism and postcolonialism in Amitav Ghosh's The Hungry 

Tide. International Journal of English and Literature, 2(2), 55–60. 

4. Ghosh, A. (2000). The Glass Palace. HarperCollins Publishers. 

5. Ghosh, A. (2004). The Hungry Tide. Ravi Dayal Publisher. 

6. Ghosh, A. (2016). The great derangement: Climate change and the unthinkable. University 

of Chicago Press. 

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  34 

7. Glotfelty, C., & Fromm, H. (Eds.). (1996). The ecocriticism reader: Landmarks in literary 

ecology. University of Georgia Press. 

8. Gorak, I. (1991). The conservationist as an anti-pastoral novel. The Journal of 

Commonwealth Literature, 26(1), 240–256. 

9. Huggan, G., & Tiffin, H. (2010). Postcolonial ecocriticism: Literature, animals, 

environment (2nd ed.). Routledge. 

10. Manes, C. (1996). Nature and silence. In C. Glotfelty & H. Fromm (Eds.), The ecocriticism 

reader: Landmarks in literary ecology (pp. 15–29). University of Georgia Press. 

11. Nixon, R. (2011). Slow violence and the environmentalism of the poor. Harvard University 

Press. 

12. Rahman, G. R. (2011). An eco-critical reading of Amitav Ghosh's The Hungry Tide. 

Research: A Journal of English Studies, 2(1), 89–102. 

13. Thakur, A. (2014). Amitav Ghosh's The Hungry Tide: A critique of nature-culture duality. 

Literary Perspectives, 9(1), 68–85. 

14. Vydoori, A. S. (2024). Islandness of the Sundarbans: An eco-critical reading of Amitav 

Ghosh's The Hungry Tide. International Journal of Creative Research Thoughts, 12(10), 714–720. 

15. Wenzel, J. (2000). Land and environmental crisis in South African literature: Coetzee, 

Gordimer, and others. Journal of Southern African Studies, 26(4), 87–110. 

16. Wright, D. (1992). Coetzee and the (post)colonial world: The restitutive nonfiction of 

Michael K. English in Africa, 19(2), 431–449. 

  

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  35 

==================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

================================================================ 
The Favela as Neocolonial Wound: Gender, Voice, and the Politics of Survival 

in the Diary of Carolina Maria de Jesus 

 

Nazira Begum. A 
Part- time Research Scholar, Department of English, Jamal Mohamed College(A) (Affiliated to 

Bharathidasan University), Trichy-620020 

anazirabegum@gmail.com 

 

Dr. Ajmal Khaan. A 
Research Supervisor, Associate Professor of English, Department of English,  

Jamal Mohamed College(A) (Affiliated to Bharathidasan University), Trichy-620020 

 

======================================================================== 

Abstract  

Carolina Maria de Jesus’s Child of the Dark (1960) is a searing testimonial from the heart 

of São Paulo’s Canindé favela, offering an unfiltered chronicle of racialized poverty, gendered 

marginalization, and urban dispossession in mid-twentieth-century Brazil. Written by a self-taught 

Black woman scavenger, the diary transcends literary conventions to become a document of 

neocolonial survival—where the favela functions as a spatial and psychic wound, echoing the 

unresolved legacies of slavery, internal colonialism, and state abandonment. This article reads 

Carolina’s narrative through a postcolonial feminist lens, arguing that her voice is not merely 

confessional but insurgent: a counter-epistemic act that challenges the myth of Brazil’s racial 

democracy and reclaims agency through literacy and testimony. By foregrounding her daily 

struggles—garbage-picking, motherhood, literacy, and social ostracization—the study illuminates 

how Carolina’s gender, race, and class intersect to produce both vulnerability and resistance. Her 

writing becomes a politics of survival, exposing the structural violence embedded in Brazil’s 

modernity while asserting the dignity of the dispossessed. Far from passive victimhood, Carolina’s 

diary enacts what this article terms “embodied epistemic resistance”—a radical refusal to be 

silenced or erased. 

 

Keywords: Postcolonialism, favela, neocolonial wound, Carolina Maria de Jesus, Black 

feminism, subaltern voice, internal colonialism, urban poverty, testimonial literature,  

 

Introduction 

Carolina Maria de Jesus (1914–1977), a Black Brazilian woman from Minas Gerais, spent 

most of her adult life in the Canindé favela of São Paulo, surviving as a scavenger while raising 

three children alone. With only two years of formal schooling, she taught herself to read and write, 

keeping detailed notebooks that would become Quarto de Despejo—published in English as Child 

of the Dark: The Diary of Carolina Maria de Jesus—after journalist Audálio Dantas discovered 

her writings in 1958 and arranged for their edited publication in 1960 (de Jesus 1–15; Dantas, 

“Translator’s Preface” n.p.). The diary’s raw, unfiltered chronicle of favela life—marked by 
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hunger, violence, and racialized poverty—catapulted Carolina to national fame, making her book 

the best-selling Brazilian publication of its time (Dantas, “Translator’s Preface” n.p.). 

Yet the text’s reception has long been shadowed by questions of mediation. Dantas 

significantly edited the original twenty-six notebooks, excising Carolina’s fictional works and 

reshaping her diary into a cohesive narrative that catered to middle-class literary expectations (de 

Jesus xiii–xv). This editorial intervention has led scholars to debate whether the published diary 

represents Carolina’s authentic voice or a co-authored artifact calibrated for marketability 

(Goldstein 38–42). 

Crucially, the favela itself must not be misread as a marginal byproduct of urbanization but 

as a spatial manifestation of Brazil’s neocolonial order—born from the forced migration of 

drought-stricken northeasterners, systemic land dispossession, and the state’s calculated neglect of 

Black and poor populations (Caldeira 45–48; Quijano 537). This article intervenes in existing 

scholarship by rejecting readings that reduce Carolina’s text to “poverty porn” or reinforce the 

myth of Brazil’s racial democracy—a national ideology that masks deep-seated anti-Blackness 

under claims of harmonious miscegenation (Nascimento 45–47). Instead, I center gender and 

literacy as modes of epistemic resistance, arguing that Carolina’s writing enacts a politics of 

survival. 

The study pursues three objectives: (1) to theorize the favela as a neocolonial wound—a 

site where historical trauma and structural violence converge; (2) to analyze how Carolina’s 

gendered subjectivity shapes her narrative authority; and (3) to reconceptualize voice not as 

linguistic conformity but as a strategic discourse of endurance. The article proceeds through 

sections on spatial violence, gendered testimony, and embodied resistance, culminating in a 

reclamation of Carolina’s legacy as insurgent witness. 

 

Theoretical Framework: Neocolonialism, Internal Colonialism, and the Subaltern 

To read Carolina Maria de Jesus’s Child of the Dark as a postcolonial text requires 

anchoring her testimony within a framework that recognizes the persistence of colonial structures 

beyond political independence. In Latin America, Aníbal Quijano theorizes this continuity through 

the “coloniality of power,” a system in which Eurocentric racial hierarchies remain embedded in 

the organization of labor, knowledge, and space long after colonial rule ends (537). Similarly, 

Walter Rodney argues that neocolonialism in the Global South operates through economic 

dependency and the extraction of surplus by metropolitan centers, leaving peripheral regions—

like Brazil’s favelas—in states of underdevelopment and social abandonment (243–45). Maria 

Lugones further clarifies that this coloniality is gendered: “the colonial imposition of gender” 

stratifies bodies along racial and sexual lines, rendering Black and Indigenous women especially 

vulnerable to systemic dehumanization (744–45). 

Brazil exemplifies what Michael Hechter terms “internal colonialism,” wherein dominant 

regions (the industrialized South) exploit peripheral zones (the drought-stricken Northeast) as 

reservoirs of cheap labor (Hechter 32–35). Carolina’s migration from rural Minas Gerais—part of 

Brazil’s semi-arid Northeast—to São Paulo’s Canindé favela is not anomalous but emblematic: 

displaced peasants, mostly Black or mixed-race, are funneled into urban peripheries where they 

are spatially segregated and economically precaritized. The favela, then, functions not as an 

accident of urbanization but as a deliberate outcome of internal colonial policy—a reservation for 

surplus labor that sustains the city’s formal economy while being denied its benefits. 

The question of voice is central to subaltern studies. Gayatri Spivak’s seminal query, “Can 

the Subaltern Speak?”, cautions against romanticizing marginalized subjects as transparent agents 
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of resistance, noting how their speech is always already mediated by dominant discourses (Spivak 

287). Carolina’s diary, heavily edited by journalist Audálio Dantas, indeed bears the imprint of 

this mediation. Yet as Richa Nagar and Gayatri Gajjar argue, subaltern women often “speak 

through silences, omissions, and strategic self-representations” that destabilize elite narratives 

even within constrained textual forms (Nagar 121; Gajjar 35). Carolina’s writing—fragmented, 

urgent, unpolished—is not a failure of voice but a tactical performance of survival. 

This intersectional marginalization is best illuminated through Black feminist thought. bell 

hooks insists that “racism and sexism converge in the lives of Black women in ways that are not 

additive but multiplicative” (hooks 59). Patricia Hill Collins elaborates this through the concept of 

a “matrix of domination,” in which race, class, gender, and geography interlock (Collins 226). In 

the Brazilian context, Lélia Gonzalez identifies how Black women are rendered doubly invisible 

by both racial democracy myths and patriarchal norms, making literacy itself an act of epistemic 

rebellion (Gonzalez 105). 

Finally, the favela may be read through Saidiya Hartman’s notion of “living in the wake”—

a condition of “social death” inherited from slavery yet animated by defiant survival (Hartman 

18)—and Achille Mbembe’s theory of necropolitics, wherein certain populations are exposed to 

conditions that render life precarious by design (Mbembe 27). Carolina’s diary emerges from this 

wounded urban landscape not as lament but as testimony: a testament to those who endure, 

document, and resist from within the garbage dump of modernity. 

 

Discussion 

 

The Favela as Neocolonial Wound: Spatial Violence and Historical Continuity 

The favela documented in Carolina Maria de Jesus’s Child of the Dark is not an anomalous 

byproduct of urbanization but the spatial embodiment of Brazil’s unresolved colonial legacies. 

Though slavery was formally abolished in 1888, its logics of racialized labor, dispossession, and 

spatial segregation persist in the architecture of São Paulo’s urban periphery. As Carolina observes, 

the Northeast—ravaged by cyclical droughts and economic neglect—functions as an internal 

colony, its impoverished, predominantly Black and mixed-race populations funneled into cities 

like São Paulo as surplus labor (de Jesus 8). Displaced nordestinos, lacking education or formal 

skills, are denied entry into the wage economy and relegated to marginal zones: “Those who 

couldn’t find work settled on low unwanted swamplands in Sao Paulo… and built their shacks. 

Thus the favelas… began” (de Jesus 8). This migration is not voluntary but structurally coerced—

a continuation of forced displacement under a different regime. 

Carolina’s diary refracts this spatial violence through piercing metaphors that expose the 

favela as the repressed underside of Brazilian modernity. In one of her most quoted lines, she 

writes: “São Paulo is a queen that vainly shows her skyscrapers that are her crown of gold… but 

with cheap stockings underneath—the favela” (de Jesus 43). The city’s glittering modernity is 

performative, dependent on the concealment of its racialized underbelly. Elsewhere, she clarifies 

this dynamic: “The Governor's Palace is the living room… and the city is the garden. And the 

favela is the back yard where they throw the garbage” (de Jesus 35). The favela is not external to 

the nation’s progress; it is the necessary dumping ground that enables the “living room” to remain 

pristine. Her refrain—“We are in the garbage dump and out of the garbage dump”—captures the 

liminal, dehumanizing condition of favela life: always marked by proximity to waste, yet striving 

for reintegration into the human (de Jesus 39). 
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State presence in the favela is not protective but punitive. Police appear not to ensure safety 

but to contain disorder: Carolina recounts calling the “Radio Patrol” during a domestic dispute, 

only for officers to arrive as spectators of chaos, reinforcing fear rather than justice (de Jesus 27, 

87). Politicians, meanwhile, materialize only during elections, making “big promises” they 

promptly abandon once elected (de Jesus 9). Welfare systems, far from alleviating poverty, deepen 

humiliation. Carolina’s harrowing encounter at the “Social Service” reveals a bureaucracy that 

“only want[s] to know… name and address,” treating the poor as data points rather than people 

(de Jesus 43). When she seeks aid at the Governor’s Palace, a soldier presses a bayonet to her 

chest, and she is “taken back to the favela” like a fugitive (de Jesus 43)—a stark illustration of how 

the state criminalizes need. 

Daily survival is mediated through infrastructural precarity. The single public water spigot 

becomes a site of gendered labor and social surveillance: women queue for hours, their private 

lives dissected in gossip (“Their tongues are like chicken feet. Scratching at everything,” de Jesus 

18). Electricity is illegally siphoned from a single connection, with monopolizers like “Senhor 

Heitor” charging exorbitant fees—yet Carolina still “need[s] money to pay the light bill. That’s 

the way it is here. Person doesn’t use the lights but must pay for them” (de Jesus 21). These 

conditions are not accidental but engineered: the state withdraws services while maintaining 

extractive control. 

Ultimately, the favela is constitutive—not contradictory—to Brazilian modernity. As 

Teresa Caldeira argues, São Paulo’s urban development relies on the production of “spaces of 

exclusion” that sustain elite enclaves (Caldeira 48). Carolina’s testimony confirms this: Brazil’s 

wealth is built on the backs of the discarded, and the favela is the wound that bleeds the truth of 

that bargain. 

 

Gender, Voice, and Narrative Agency in a Hostile World 

Carolina Maria de Jesus’s Child of the Dark is not merely a chronicle of poverty but a 

gendered testimony that exposes how Black motherhood in Brazil’s favelas functions 

simultaneously as moral compass and crushing burden. Carolina’s daily struggle is defined by the 

visceral awareness of her maternal responsibility: “How horrible it is to see your children eat and 

then ask: ‘Is there more?’ This word ‘more’ bounces inside a mother’s head as she searches the 

cooking pot knowing there isn’t any more” (de Jesus 32). This haunting refrain encapsulates the 

emotional labor of motherhood under scarcity—a condition rendered more acute by the absence 

of state support and the constant surveillance of neighbors. Yet Carolina refuses to perform 

maternal victimhood; instead, she asserts a fierce moral code that prioritizes her children’s dignity 

over communal conformity. When accused of neglect or immorality, she responds: “My kids are 

not kept alive by the church’s bread. I take on all kinds of work to keep them” (de Jesus 21). Her 

self-reliance becomes an act of ethical resistance in a space where poverty is conflated with moral 

failure. 

Central to Carolina’s agency is her pointed rejection of respectability politics. Unlike many 

favela women who seek validation through marriage or religious charity, Carolina explicitly 

disavows matrimony: “I never got married and I’m not unhappy” (de Jesus 21). This statement is 

not a confession of regret but a declaration of autonomy. She critiques the performative morality 

of her neighbors, particularly their “gossip that I’m not married, but I’m happier than they are” (de 

Jesus 21). Her disdain for “favela women” whose “tongues are like chicken feet. Scratching at 

everything” (de Jesus 18) reveals a deep skepticism of communal judgment rooted in patriarchal 

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  39 

norms. Rather than conform, Carolina isolates herself, choosing solitude over complicity. This 

social withdrawal is not passivity but strategic self-preservation—a refusal to be disciplined by the 

very community that denies her dignity. 

Carolina’s voice—raw, unfiltered, and linguistically unconventional—is a site of epistemic 

resistance. Her Portuguese is “not the flowing classical language spoken by the upper classes, but 

the short choppy urgent speech of the poor” (St. Clair, “Translator’s Preface” n.p.). She makes no 

attempt to “beautify” her prose; instead, she records “what she saw in such a way that she makes 

the reader feel it too” (St. Clair n.p.). This aesthetic of immediacy rejects the literary expectations 

imposed by Brazil’s white literary establishment. Her diary, therefore, functions as a counter-

archive: a textual space where the silenced favela dweller documents state abandonment, economic 

exploitation, and racialized gender violence. When neighbors threaten or shame her, she 

weaponizes her pen: “I’m going to write a book about the favela… and you with these disgusting 

scenes are furnishing me with material” (de Jesus 25). Writing becomes both shield and 

indictment—one that transforms everyday indignities into historical testimony. 

Most powerfully, writing is Carolina’s primary mode of survival. In moments of unbearable 

reality, her notebooks offer psychic refuge: “When I was writing I was in a golden palace… with 

crystal windows and silver chandeliers… Then I put away my book and the smells came in through 

the rotting walls and rats ran over my feet” (St. Clair n.p.). This oscillation between fantasy and 

squalor is not escapism but a form of emotional endurance. The act of writing reclaims her 

subjectivity in a world that renders her disposable. Even her literacy—acquired with only two 

years of formal education and honed through reading “labels in the drug store window and the 

names of the stores” (St. Clair n.p.)—becomes radical. In a society that denies Black women 

intellectual capacity, her self-taught pen asserts cognitive sovereignty. As one neighbor sneers, 

“You think you are high class now, don’t you, you black whore” (St. Clair n.p.), Carolina’s literacy 

is perceived as transgressive precisely because it challenges the epistemic hierarchy that positions 

Black women as voiceless subjects rather than thinking agents. 

Ultimately, Carolina’s narrative agency emerges not despite her marginalization but 

through it. Her gender, race, and literacy converge to produce a form of testimony that is defiantly 

embodied, ethically grounded, and aesthetically unassimilable. As she declares in a moment of 

public confrontation: “I’m going to write a book… you are furnishing me with material” (de Jesus 

25). In this sentence lies the core of her resistance: a refusal to be erased, a refusal to be silent, and 

a refusal to let the favela remain invisible. Her diary is not a cry for help, but a manifesto of survival 

written in the language of the marginalized. 

 

Politics of Survival: Embodied Resistance and the Ethics of Testimony 

Carolina Maria de Jesus’s survival in São Paulo’s Canindé favela is not a condition of 

passive endurance but an active, daily praxis of resistance. Every act—scavenging paper, trading 

bottles for bread, writing in salvaged notebooks—is a tactical maneuver against erasure. As she 

recounts early in her diary, “I washed three bottles and traded them to Arnaldo. He kept the bottles 

and gave me bread” (de Jesus 17). This exchange is not charity but barter—a micro-economy of 

self-reliance that refuses the logic of dependence. Her survival is political precisely because it 

refuses the roles assigned to her: the grateful recipient of pity, the silent victim of structural 

abandonment, or the exoticized “slum Negress” of bourgeois fantasy. 
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Central to Carolina’s resistance is a rigorous moral code that asserts dignity in the face of 

degradation. She explicitly rejects religious charity: “My kids are not kept alive by the church’s 

bread. I take on all kinds of work to keep them” (de Jesus 21). This declaration is not pride but 

principle—a refusal to internalize the shame imposed on the poor. Similarly, she shuns the 

pervasive pinga (cane liquor) culture that numbs others to their suffering. Despite its 

omnipresence—“Pinga is the favorite drink of Brazil’s poor, who can get drunk on it for less than 

ten cents a bottle” (Translator’s Preface n.p.)—Carolina abstains, stating, “I don’t want that curse. 

I have responsibilities. My children!” (de Jesus 25). Her sobriety is ethical; it preserves her agency 

and models restraint for her children. 

She fiercely protects them from the favela’s moral decay. When neighbors stone her 

children or accuse them of theft, she responds with defiance, not submission. She isolates her 

family not out of misanthropy but to shield them from normalized violence: “I don’t mingle with 

those I can’t stand,” she writes, “I refused to lower the standards I had set for myself and my 

children” (Translator’s Preface n.p.). This boundary-drawing is an act of care, not judgment alone. 

Her relationship with neighbors is complex—a tension between alienation and reluctant 

solidarity. She condemns gossip (“Their tongues are like chicken feet. Scratching at everything,” 

de Jesus 18) yet intervenes in crises, once preventing a mob from harming a man falsely accused 

(de Jesus 89). She is both outsider and witness. 

Most significantly, her diary functions as ethical testimony. She names names—Dona 

Rosa, Leila, Senhor Heitor—and documents violence, drunken brawls, and political hypocrisy 

with journalistic precision. This is not poverty porn but accountability: “I’m going to write a book 

about the favela… you are furnishing me with material” (de Jesus 25). Her pen indicts the powerful 

and the complicit alike. 

Unlike victim narratives that render the poor as objects of rescue, Carolina is strategic, 

observant, and future-oriented. She plans escape: “If God helps me, I’ll get out of here” (de Jesus 

25). Her resistance is not rebellion for spectacle but survival with eyes fixed on exit—a politics of 

endurance that insists on the full humanity of the discarded. 

 

Conclusion  

Carolina Maria de Jesus’s Child of the Dark stands as a searing indictment of Brazil’s 

neocolonial order, where the favela functions not as a spatial anomaly but as a deliberate wound—

a site of racialized dispossession, gendered precarity, and epistemic erasure. Through her 

unflinching diary, Carolina transforms scavenging, mothering, and writing into acts of embodied 

resistance. Her voice—raw, unedited, and defiant—refuses the tropes of victimhood and instead 

asserts a radical moral and intellectual agency. In documenting daily humiliations—from the water 

spigot’s gossip to police indifference and the predatory logic of welfare—she exposes the myth of 

Brazilian racial democracy and reveals how modernity is built on the backs of the discarded. 

Crucially, her literacy becomes a form of insurgency: a self-taught Black woman claiming 

narrative authority in a society that denies her humanity. Though mediated by editorial 

intervention, her testimony endures as ethical witness—not for the gaze of the voyeur, but for 

historical accountability. Carolina’s legacy reminds us that survival, when coupled with self-

articulation, is itself a politics. Her favela is the “garbage dump” of national progress, yet from 
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within it, she pens a manifesto of dignity that reverberates far beyond São Paulo—speaking to all 

who endure, document, and resist from the margins of empire. 
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Abstract 

This study investigates the impact of generative Artificial Intelligence (AI) tools, such as ChatGPT 

and Grammarly, on the academic and creative writing performance of Qatari EFL university 

students. Anchored in Sociocultural Theory (SCT), the research adopts a sequential explanatory 
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universities. Participants completed both traditional and AI-assisted writing tasks, which were 

evaluated using an SCT-aligned rubric. Quantitative findings reveal significant improvements in 

overall writing performance with AI use, particularly in creativity, lexical sophistication, and 

coherence. Qualitative data from student and instructor interviews indicate that AI tools served as 

semiotic mediators, supporting idea generation, stylistic experimentation, and real-time feedback. 

However, concerns about voice dilution and over-reliance were also reported. Theoretically, the 

study reconceptualizes AI as a mediational artifact operating within learners’ Zones of Proximal 

Development (ZPD), fostering internalization and agency. Pedagogically, it highlights the value 

of integrating reflective AI use into L2 writing curricula in Qatar, while advocating for process-

based assessment models that reward creativity and learner autonomy. The study contributes to 

SLA literature by situating AI use within a theory-driven framework and by addressing contextual 

gaps in Gulf-based research. It concludes that AI, when used dialogically, can enhance both 

performance and creative engagement in EFL writing-repositioning AI not as a threat to authorship 

but as a catalyst for linguistic development in monolingual, assessment-focused contexts. 

Keywords 

Artificial intelligence, EFL writing, creativity, sociocultural theory, Qatar, SLA, higher education. 

1. Introduction 

1.1. Background and Context 

The rapid emergence and proliferation of generative Artificial Intelligence (AI) 

technologies have significantly redefined the landscape of higher education and second language 

acquisition (SLA), particularly in the domains of academic writing and creativity. Tools such as 

ChatGPT, GrammarlyGO, and Quillbot are increasingly being integrated into student writing 

processes, enabling real-time feedback, enhanced fluency, and error correction. While such 
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technologies offer novel opportunities for language learning, they simultaneously raise critical 

questions regarding originality, overreliance, authorship, and pedagogical relevance – especially 

in monolingual English as a Foreign Language (EFL) contexts such as Qatar (Fadlelmula & Qadhi, 

2024; Malik et al., 2025). 

Within the broader framework of Qatar’s National Vision 2030, digital transformation is 

positioned as a cornerstone of educational reform, emphasizing the incorporation of AI-driven 

learning tools in classroom settings. Higher education institutions in Qatar, including national 

universities and branch campuses, are progressively experimenting with these technologies as part 

of broader e-learning strategies (Abulibdeh et al., 2025). However, while institutional adoption is 

accelerating, empirical investigations into how Qatari students actually engage with generative AI 

for academic and creative writing remain remarkably scarce. 

1.2. AI and the Evolving Landscape of Academic Writing 

The use of AI-assisted writing tools has restructured the writing process from a solitary act 

of composition to a dialogic interaction between human cognition and machine learning 

algorithms. Recent literature indicates that these tools can enhance lexical diversity, syntactic 

complexity, and genre awareness, especially among L2 learners (Al-Othman, 2024). However, 

critics have raised concerns about the erosion of students' cognitive investment, the decline of 

metacognitive monitoring skills, and ethical questions regarding the legitimacy of AI-generated 

content (Arashiro, 2025; Morimoto, 2025; Torres, 2025). 

For L2 learners in monolingual contexts like Qatar – where English is taught predominantly 

through formal education – the tension between dependency and empowerment is particularly 

salient. There is a growing need to interrogate whether AI tools foster genuine language 

development or simply mask linguistic deficiencies through surface-level correction. Moreover, 
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given the cultural and academic specificity of writing genres in the Qatari higher education system, 

there is little consensus on how generative AI supports or hinders genre-specific conventions and 

creative expression in students' writing tasks. 

1.3. Research Gap in the Qatari Context 

Despite the growing global scholarship on AI in education, the Qatari context remains 

underexplored. Existing studies in the Gulf region tend to focus on digital literacy, teacher 

perceptions of AI, or administrative-level adoption policies (Panwar, 2024; Alaeddine, 2025; 

Chandra, 2025). Few, if any, studies have conducted empirical investigations into the direct impact 

of generative AI tools on the actual performance of Qatari students in academic or creative writing 

tasks. Furthermore, the implications of such tools on language creativity, a core component of 

advanced language proficiency, are virtually absent in the regional literature. 

Given the unique sociolinguistic environment of Qatar – characterized by Arabic-English 

bilingualism, high-stakes English language assessment regimes, and a growing reliance on 

educational technologies – there is an urgent need for SLA research grounded in authentic learner 

performance. This study therefore seeks to fill a significant empirical and pedagogical gap by 

evaluating the role of AI in shaping student output, creativity, and academic agency within the 

Qatari higher education landscape. 

1.4. Research Purpose and Objectives 

The primary objective of this study is to empirically investigate the impact of generative 

AI tools on the academic writing quality and creative expression of Qatari university students. It 

examines students’ writing performance under two conditions: traditional (non-AI) writing tasks 

and AI-assisted writing tasks. In doing so, it also explores students’ and instructors’ perceptions 
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of the affordances and limitations of AI-mediated writing practices. The study is guided by the 

following research questions: 

1. To what extent does the use of AI tools influence the quality (accuracy, coherence, 

lexical richness) of Qatari students' written assignments? 

2. How does AI assistance affect students’ creativity and originality in written tasks? 

3. What are students’ and instructors’ perceptions of the pedagogical value and challenges 

of using AI in writing classrooms? 

1.5. Significance of the Study 

This research is among the first to offer empirical evidence on the pedagogical impact of 

AI tools in the context of Qatari higher education. It contributes to the theoretical discourse on 

second language writing by applying a Sociocultural Theory (SCT) lens to examine how AI 

serves as a mediational tool within learners' Zones of Proximal Development (ZPD). Unlike 

traditional digital tools, generative AI engages learners in dynamic interaction, potentially enabling 

self-regulation and co-construction of knowledge (Lantolf & Poehner, 2014; Lantolf, Poehner, & 

Thorne, 2020). 

Pedagogically, this study provides practical recommendations for EFL instructors, 

curriculum designers, and policymakers on how to integrate AI in ways that foster linguistic 

autonomy, critical thinking, and ethical writing practices. It also responds to the pressing 

institutional need for evidence-based AI integration strategies, especially as Qatar aims to balance 

innovation with academic integrity in its education sector. 

Moreover, the study offers nuanced insights into how AI mediates the writing process in 

monolingual learning environments, thus contributing to global conversations about the future of 

SLA and language pedagogy in an era of AI ubiquity. The findings will be of particular relevance 
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to journals focused on language teaching research, applied linguistics, and technology-enhanced 

SLA. 

2. Theoretical Framework 

2.1. Rationale for Sociocultural Theory in SLA Contexts 

Sociocultural Theory (SCT), rooted in the work of Vygotsky (1978), has emerged as a 

powerful lens through which second language acquisition (SLA) can be conceptualized as a 

socially mediated, interaction-driven process rather than an exclusively cognitive or individual 

endeavor. In the context of L2 writing, SCT emphasizes the role of external mediating tools – both 

material and symbolic – in facilitating learners’ development within their Zone of Proximal 

Development (ZPD), defined as the gap between what a learner can do independently and what 

they can accomplish with appropriate guidance (Lantolf & Poehner, 2014; Lantolf, Poehner, & 

Thorne, 2020). 

This theoretical perspective is particularly apt for understanding the pedagogical 

implications of AI-based writing tools in Qatari higher education settings. In a monolingual 

Arabic-speaking context where English is largely taught through institutionalized instruction, AI 

technologies may serve as “mediational means” that scaffold learners’ writing performance, 

enhance self-regulation, and co-construct linguistic competence. These affordances align directly 

with SCT’s core principle that learning is fundamentally a mediated, socially situated activity. 

The present study thus positions generative AI not merely as a technological aid, but as a 

dynamic sociocultural artifact that interacts with learners’ developmental trajectories. In this sense, 

AI tools function as semiotic agents capable of transforming how Qatari EFL learners engage with 

the writing process, receive feedback, and reflect on their linguistic output. 

2.2. Mediation and the AI-Writing Interface 
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Central to SCT is the concept of mediation – the process by which learners’ cognitive 

development is shaped by interaction with cultural tools, symbolic systems, and more 

knowledgeable others (Vygotsky, 1978, as interpreted by Infante & Poehner, 2022). In traditional 

SLA environments, such mediation occurs through teacher scaffolding, peer collaboration, or 

instructional materials. In AI-mediated writing contexts, however, learners interact with intelligent 

systems that provide instantaneous lexical suggestions, syntactic corrections, coherence-enhancing 

revisions, and even content generation. 

This interaction constitutes a new form of technologically mediated dialogue, wherein the 

AI serves as a digital “more capable other” that supports learners in real-time. In the Qatari context 

– where large class sizes, limited individualized feedback, and exam-oriented curricula often 

constrain writing instruction – such affordances can fill critical pedagogical gaps. AI mediation 

may help students internalize genre-specific conventions, reformulate syntactic structures, and 

elevate their written output to academic standards, especially in high-stakes assessment settings. 

However, the use of AI also raises important theoretical concerns. SCT does not advocate 

for unidirectional assistance; rather, it emphasizes reciprocal mediation, where tools and learners 

co-evolve. If AI use results in passive dependency – where students accept suggestions without 

cognitive engagement – then the mediation ceases to be developmental. This distinction is critical 

for understanding the dual nature of AI tools: as either scaffolds for linguistic growth or shortcuts 

that inhibit internalization (Guo & Wang, 2023; Moorhouse & Kohnke, 2024; Poláková & Ivenz, 

2024; Song & Song, 2023). 

2.3. The Zone of Proximal Development and Feedback Responsiveness 

SCT’s notion of the Zone of Proximal Development (ZPD) is instrumental in evaluating 

how AI affects students' responsiveness to feedback and their progression toward autonomous 
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writing. In a traditional classroom, formative feedback is delayed and often generalized 

(Thompson, 2013). Generative AI tools disrupt this model by providing immediate, personalized 

feedback, which may dynamically align with each student’s evolving ZPD. 

For example, when a Qatari university student uses ChatGPT to revise a draft essay, they 

receive real-time suggestions on vocabulary enhancement, sentence structure, and argument 

coherence. This immediacy may enable students to iteratively refine their drafts, internalize error 

patterns, and engage in self-regulated learning. From an SCT perspective, such iterative dialogue 

mirrors the interactive scaffolding that a teacher might offer in a one-on-one setting (Lantolf, 

Poehner, & Thorne, 2020). 

Yet this feedback loop is only beneficial when learners actively negotiate with the tool’s 

suggestions, rather than uncritically accept them. Hence, AI’s effectiveness as a mediational agent 

within the ZPD is contingent upon students’ meta-awareness, digital literacy, and intentionality – 

factors which are often unevenly distributed across Qatari student populations depending on their 

educational backgrounds and technological exposure. 

2.4. Internalization and the Development of Creative Competence 

A further component of SCT relevant to this study is the process of internalization 

(Vygotsky, 1978), whereby external, socially mediated activity becomes part of the learner’s 

internal psychological repertoire. Applied to writing, this means that with appropriate scaffolding, 

learners gradually assume control over discourse structuring, stylistic choices, and creative 

elaboration. 

In the context of this study, creative writing tasks are used to measure how students 

internalize and transfer knowledge acquired through AI assistance into their independent 

compositions. If AI tools genuinely mediate cognitive development, one would expect to see 
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greater lexical diversity, syntactic variety, and thematic originality in AI-supported writing – even 

when students are later required to write without such tools. This aligns with SCT’s assertion that 

true learning is demonstrated by independent performance following scaffolded interaction 

(Lantolf, Poehner, & Thorne, 2020).  

Conversely, a lack of performance transfer – where students’ traditional writing remains 

stagnant despite AI-assisted improvements – may indicate superficial reliance rather than 

developmental growth. The study thus interrogates whether AI-mediated creativity reflects 

genuine internalization or mere surface-level enhancement, a distinction that has direct 

implications for language pedagogy in Qatar. 

2.5. Implications of SCT for Language Pedagogy in Qatar 

Applying SCT to the Qatari higher education context reveals a complex pedagogical 

landscape. On one hand, AI tools can function as powerful mediators in contexts where teacher 

feedback is limited, student anxiety is high, and assessment stakes are significant. They can offer 

individualized support that is rarely available in overcrowded classrooms or standardized 

curricula. 

On the other hand, SCT cautions against overreliance on external mediation that does not 

promote learner autonomy. Instructors must therefore be equipped to guide students in conscious 

appropriation of AI tools – not simply as correction mechanisms, but as thinking partners that 

stimulate linguistic reflection and strategic language use. This entails explicit instruction in how 

to critically engage with AI outputs, evaluate their appropriateness, and adapt them to context-

specific writing tasks. 

Moreover, SCT underscores the importance of dialogic feedback, where learners are not 

passive recipients but active co-constructors of knowledge. AI tools, while not human 
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interlocutors, can simulate aspects of dialogic interaction – provided students are taught to interact 

with them reflectively. In Qatar’s English education system, this pedagogical orientation is still 

emerging, making this study’s contribution both timely and contextually grounded. 

3. Literature Review 

3.1. Generative AI and Second Language Writing 

Recent advancements in generative artificial intelligence (AI), particularly large language 

models (LLMs) such as ChatGPT, have significantly influenced second language (L2) writing 

practices. These tools are increasingly used by learners to brainstorm ideas, generate draft content, 

refine grammar and vocabulary, and enhance overall textual cohesion. Several studies underscore 

AI’s potential to support language acquisition through scaffolding mechanisms that mirror 

traditional forms of instruction (Yasmin, Fatima, & Irshad, 2025). This aligns with the notion of 

external mediation in Sociocultural Theory (SCT), where tools serve as agents of cognitive 

development. 

For instance, Swargiary (2024) and Bacon & Kraus (2025) found that university-level EFL 

learners using ChatGPT demonstrated greater fluency and syntactic variety in writing tasks 

compared to peers without AI assistance. However, they also noted reduced evidence of 

metacognitive planning and self-regulation among AI users. Similarly, Boudouaia, Mouas, and 

Kouider (2024) and Taj and Khan (2024) observed that while Grammarly improved students’ 

grammatical accuracy and lexical precision, it diminished their engagement with the revision 

process. These findings suggest a paradox in AI use: enhanced surface-level output may coincide 

with weakened internal processing, echoing concerns in SCT about the quality of mediation and 

its impact on internalization. 

3.2. AI and Creativity in L2 Writing 
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AI's role in fostering or limiting creativity in L2 writing remains contentious. Creative 

language use entails not only linguistic competence but also originality, expression, and the ability 

to synthesize diverse ideas – capacities that are central to higher-order cognitive development. 

Some scholars argue that AI tools, by offering real-time suggestions and models of creative 

writing, can inspire learners to experiment with genres and rhetorical styles (Woo & Guo, 2023). 

Others warn that AI-generated text may lead to homogenization and formulaic writing, especially 

if students replicate outputs without critical engagement (Ziar, 2025). 

In SLA research, creativity is often associated with learner agency, risk-taking, and the 

capacity to push beyond standard discourse conventions. From an SCT perspective, these 

outcomes require learners to actively co-construct meaning with mediational tools. Yet a study by 

Alnaeem (2025) suggested that students often treat AI tools as authoritative sources rather than 

dialogic partners, which may inhibit their creative autonomy. This risk is especially pronounced 

in contexts where learners are conditioned to prioritize accuracy over exploration – a common 

trend in exam-driven EFL systems like those in the Gulf. 

3.3. Feedback, Self-Regulation, and ZPD in AI-Supported Writing 

Feedback has long been a cornerstone of L2 writing pedagogy. Traditional feedback, 

however, is often delayed and generalized, reducing its developmental value. In contrast, AI tools 

offer immediate, context-specific feedback on grammar, coherence, and even tone. Research 

shows that such immediacy can enhance learners' responsiveness and motivation (Swargiary, 

2024; Bacon & Kraus, 2025; Teng & Huang, 2025). These affordances align with SCT’s concept 

of the Zone of Proximal Development (ZPD), where learning is maximized through timely and 

calibrated assistance (Pham, 2025). 
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Yet the quality of learner engagement with AI feedback varies widely. Mekheimer (2025) 

report that while intermediate-level students benefited from Grammarly's error correction 

suggestions, advanced learners found the feedback superficial and unnuanced. Moreover, the 

absence of explanatory feedback in most AI tools limits learners’ opportunities to understand 

underlying grammatical principles, thus impeding internalization. This distinction is critical in 

SCT-based pedagogies, which view learning as a process of appropriating and transforming 

external assistance into self-regulated performance. 

In the Qatari context, where L2 writing instruction often struggles to provide individualized 

formative feedback due to large class sizes and assessment pressures, AI tools present both 

opportunity and risk. On one hand, they can bridge feedback gaps and promote independent 

editing. On the other, they may foster overdependence unless teachers explicitly guide students on 

how to reflect on, question, and adapt AI feedback to their specific writing goals. 

3.4. AI Integration in Gulf and Qatari Higher Education 

In the Gulf region, digital transformation in education has gained considerable momentum, 

especially following the COVID-19 pandemic. Qatar has invested in e-learning infrastructures and 

smart classroom technologies as part of its broader commitment to educational innovation. 

However, research on the pedagogical integration of AI tools remains in its infancy. 

Several regional studies explored AI from the lens of policy adoption and instructor 

readiness. For instance, Hamana (2024) explored Qatar University students’ attitudes toward using 

ChatGPT in education and found that while Qatari university faculty expressed optimism about 

AI’s instructional potential, they also cited a lack of institutional guidelines and training for ethical, 

pedagogically sound use. Jansen (2021) emphasized the need for contextualized policies that 

balance innovation with academic integrity, particularly in writing-heavy disciplines. Nonetheless, 
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these studies do not empirically evaluate the impact of AI on actual student performance, nor do 

they address creativity or internalization – key constructs in SLA and SCT. 

In broader Gulf studies, AI is typically discussed within the framework of digital literacy 

or plagiarism prevention. While important, such concerns neglect the more nuanced question of 

how AI tools mediate language development. To date, no study has systematically examined how 

AI affects the writing performance, creativity, and developmental trajectories of Qatari EFL 

learners in higher education (Jansen, 2021; Hamana, 2024). This gap is particularly concerning 

given the rising prevalence of AI use among students, often without adequate instructional 

guidance or reflective engagement. 

3.5. Theoretical Engagement with AI in SLA: A Need for SCT Perspective 

Most empirical studies on AI in L2 contexts adopt a techno-functionalist perspective, 

focusing on performance metrics such as grammar accuracy, writing scores, or lexical diversity 

(Boudouaia, Mouas, & Kouider, 2024; Taj & Khan, 2024). While these indicators are valuable, 

they often lack theoretical grounding and fail to explore the processual dimensions of learning. 

Very few studies have employed Sociocultural Theory to analyze AI-mediated writing 

development. 

An exception is the work of Liu, Hou, Tu, Wang, and Hwang (2021), who call for an SCT-

informed approach to AI feedback, emphasizing the need to distinguish between mere correction 

and dialogic mediation. Similarly, Bacon and Kraus, (2025) advocate for a reconceptualization of 

AI as a participant in learner development rather than a static tool. These scholars stress that 

effective mediation requires learners to be cognitively and metacognitively engaged with the 

feedback process. 
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This study builds on such calls by positioning AI tools as potential semiotic mediators 

within learners’ ZPDs and evaluating their role in fostering internalization and creative 

competence. It thereby responds to the urgent need for theory-informed, empirically grounded, 

and contextually relevant research on AI in SLA – particularly in under-researched regions such 

as Qatar. 

3.6. Gaps and Justification for the Present Study 

Based on the literature reviewed, several key gaps are evident: 

• Empirical gap: Few studies have examined the performance-based impact of AI tools 

on academic and creative writing tasks among EFL learners in Qatar. 

• Contextual gap: Gulf-region studies tend to be descriptive or policy-focused, with 

minimal attention to learner behavior, language development, or creativity in writing. 

• Theoretical gap: Most existing research lacks a robust theoretical foundation and fails to 

conceptualize AI as a mediational agent within the ZPD. 

• Pedagogical gap: Instructors often lack clear frameworks for integrating AI into writing 

instruction in ways that promote autonomy, creativity, and ethical use. 

Additionally, this study addresses all four gaps by: 

• Empirically evaluating AI’s impact on writing performance and creativity using both 

quantitative and qualitative data. 

• Focusing on Qatari university students in real-world classroom settings. 

• Employing Sociocultural Theory as an analytical lens. 

• Providing context-specific recommendations for pedagogy, assessment, and curriculum 

development in Qatar. 

4. Methodology 
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4.1. Research Design 

This study adopts a sequential explanatory mixed-methods design (Creswell & Plano 

Clark, 2018; Lee, 2019; Tashakkori, Johnson, & Teddlie, 2020), combining quantitative and 

qualitative data to explore the impact of generative AI tools on Qatari university students’ 

academic and creative writing. The design was selected to capture both measurable performance 

outcomes and deeper insights into learner and teacher experiences – consistent with the 

developmental and dialogic emphases of Sociocultural Theory (SCT). 

The quantitative phase focused on comparing student performance on AI-assisted versus 

traditional writing tasks, while the qualitative phase examined how students and instructors 

perceived the role of AI in mediating writing development. This integration allowed for 

triangulation of data and provided contextualized understanding of AI's mediational potential in 

L2 writing classrooms in Qatar. 

4.2. Research Setting and Participants 

The study was conducted across two major universities in Qatar: one national institution 

and one international branch campus. Both universities offer English for Academic Purposes 

(EAP) courses and have increasingly incorporated digital tools in their instructional practices. A 

total of 120 undergraduate students (aged 18–24) participated in the study, drawn from English-

medium foundation and content-based courses. Participants were selected using stratified 

purposive sampling to ensure representation across gender, English proficiency levels (CEFR B1 

to C1), and academic majors (English, Business, Engineering). Additionally, 6 experienced EFL 

instructors were recruited for semi-structured interviews to enrich the qualitative phase. Table 1 

below provides an overview of participant demographics. 

Table 1 

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  57 

Participant Demographics and Institutional Contexts 

Participant Group N Gender (M/F) Proficiency Range Institutions Involved 

Foundation EAP Students 60 27/33 B1–B2 Univ. A & Univ. B 

Undergraduate Students 60 32/28 B2–C1 Univ. A & Univ. B 

EFL Instructors 6 3/3 N/A Univ. A & Univ. B 

 

4.3. Data Collection Procedures 

4.3.1. Writing Tasks and Performance Evaluation 

Participants completed two timed writing tasks spaced two weeks apart: 

• Task 1 (Traditional Writing Task): A 300-word argumentative or narrative essay 

without access to AI tools. 

• Task 2 (AI-Assisted Writing Task): A similar-length task, where students were 

instructed to use AI tools (e.g., ChatGPT, Grammarly) during the planning, drafting, or 

revision stages. 

Both tasks were evaluated using a validated rubric adapted from IELTS Task 2 criteria and 

enriched with creativity-oriented dimensions drawn from recent SLA literature (Woo & Guo, 

2023). Table 2 provides an outline of the rubric used for scoring. 

Table 2 

Writing Assessment Rubric Dimensions (AI and Traditional Tasks) 

Dimension Description Max 

Score 

Coherence & Cohesion Logical sequencing, paragraph unity, transitions 5 

Lexical Resource Range, appropriateness, and sophistication of vocabulary 5 
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Dimension Description Max 

Score 

Grammatical Accuracy 
Sentence structure, verb forms, punctuation 5 

Task Achievement Relevance, clarity, completeness of ideas 5 

Creativity & Originality Use of figurative language, thematic novelty, and stylistic 

experimentation 

5 

  

 Each script was independently rated by two trained raters, and inter-rater reliability was 

calculated using Cohen’s Kappa, which achieved a value of κ = .87, indicating strong agreement. 

4.3.2. Semi-Structured Interviews 

To explore learner and teacher perceptions, qualitative data were gathered through semi-

structured interviews conducted in English. A total of 24 students (randomly selected across 

proficiency bands) and 6 instructors participated. Questions addressed the following: 

• Experiences using AI tools for writing. 

• Perceived effects on language development and creativity. 

• Concerns about authenticity, overreliance, or academic integrity. 

Interviews lasted 30–45 minutes and were audio-recorded, transcribed verbatim, and 

analyzed thematically using NVivo 14. 

4.4. Ethical Considerations 

Ethical approval was obtained from both institutions’ Institutional Review Boards (IRBs). 

Participants were informed of their right to withdraw at any time and assured of anonymity. For 

the AI-assisted task, students were instructed to indicate which tools they used and for which stages 

(e.g., planning, drafting, editing), to ensure transparency and mitigate academic integrity concerns. 

4.5. Data Analysis 

4.5.1. Quantitative Analysis 
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Scores from the two writing tasks were compared using: 

• Paired-sample t-tests: To assess mean differences between AI-assisted and traditional 

performance. 

• One-way ANOVA: To analyze differences across proficiency levels. 

• Effect size (Cohen’s d): To measure magnitude of improvement. 

• Correlation analysis: Between creativity scores and total task scores. 

Descriptive statistics (means and standard deviations) were generated for all rubric 

categories, and findings are visualized in Section 5. 

4.5.2. Qualitative Analysis 

Interview transcripts were analyzed inductively using Thematic Analysis (Georgiou, 

2024; Roseveare, 2023; Braun & Clarke, 2022; Forbes, 2022; Braun & Clarke, 2021), guided by 

SCT constructs: mediation, ZPD, internalization, and agency. Codes were reviewed by two 

researchers and triangulated with quantitative findings. Emergent themes were visualized in 

Section 5 (see Table 5) and include “AI as Scaffold,” “Loss of Voice,” and “Creative 

Empowerment vs. Dependence.” 

4.6. Trustworthiness and Rigor 

• Credibility: Data triangulation (writing scores + interviews) 

• Dependability: Transparent coding processes and audit trails 

• Transferability: Thick descriptions of participants and setting 

• Confirmability: Inter-rater reliability for both writing scores and qualitative coding 

The mixed-methods design supports empirical generalizability while honoring the sociocultural 

complexity of writing development in the Qatari EFL context. 

4.7. Limitations of Methodology 

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  60 

While robust in design, this study is subject to certain limitations: 

• Use of self-reported AI engagement may not capture depth of tool usage. 

• Creativity remains difficult to operationalize and evaluate objectively. 

• Results may not generalize beyond Qatari institutions with similar English-medium 

instruction. 

These limitations are acknowledged in Section 7 and considered in the design of future 

research recommendations. 

5. Data Analysis and Results 

This section presents the findings from both the quantitative (writing performance 

analysis) and qualitative (interviews) phases of the study. Data are organized to answer the 

research questions concerning the impact of generative AI on Qatari students’ academic writing 

performance, creative expression, and their perceptions of AI’s pedagogical role. 

5.1. Quantitative Findings 

5.1.1. Descriptive Statistics 

Table 3 presents the mean scores and standard deviations for both the traditional and AI-

assisted writing tasks across all five rubric dimensions. Participants demonstrated significantly 

higher performance in the AI-assisted task, particularly in the dimensions of lexical resource, task 

achievement, and creativity. 

Table 3 

Descriptive Statistics for Writing Performance across Conditions (N = 120) 

Rubric Dimension Traditional Writing AI-Assisted Writing Mean Difference 

 M (SD) M (SD)  

Coherence & Cohesion 3.27 (0.61) 3.89 (0.53) +0.62 

Lexical Resource 3.04 (0.77) 4.12 (0.60) +1.08 

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  61 

Rubric Dimension Traditional Writing AI-Assisted Writing Mean Difference 

Grammatical Accuracy 3.41 (0.69) 4.07 (0.66) +0.66 

Task Achievement 3.10 (0.72) 4.06 (0.63) +0.96 

Creativity & Originality 2.81 (0.88) 4.03 (0.71) +1.22 

Total Score 15.63 (2.61) 20.17 (2.14) +4.54 

 

As shown in Table 3, all rubric categories showed marked improvement under AI-assisted 

conditions, with the most substantial gains observed in Creativity & Originality and Lexical 

Resource. 

5.1.2. Paired-Sample T-Test Results 

Table 4 demonstrates a series of paired-sample t-tests conducted to determine whether 

the observed differences in performance were statistically significant. 

Table 4 

Paired-Sample T-Test Results for Traditional vs. AI-Assisted Writing 

Rubric Dimension t df p-value Effect Size 

(Cohen’s d) 

Coherence & Cohesion 6.71 119 < .001 0.71 

Lexical Resource 11.02 119 < .001 1.14 

Grammatical Accuracy 7.89 119 < .001 0.82 

Task Achievement 9.67 119 < .001 1.02 

Creativity & Originality 13.33 119 < .001 1.30 

All results were statistically significant at p < .001, with large effect sizes. The dimension 

of Creativity & Originality yielded the highest effect size (d = 1.30), underscoring the substantial 

impact of AI assistance on students’ ability to produce original and stylistically rich text. 

5.1.3. Performance by Proficiency Level 
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To examine how AI tools benefited students across different English proficiency levels, a 

one-way ANOVA was conducted. Figure 1 illustrates AI-Assisted Writing Performance by 

Proficiency Level (CEFR Bands: B1, B2, C1). 

Figure 1 

Comparing mean total writing scores (AI-assisted) across B1, B2, C1 levels) 

 

 

 

 

 

 

 

 

 

Note: C1 students showed highest gains, but improvements were observed at all levels. 

The results showed a significant main effect for proficiency level: F (2, 117) = 5.98, p = 

.003. Post-hoc comparisons (Tukey HSD) revealed that C1 students significantly outperformed B1 

students in AI-assisted tasks (p = .002), though improvements were evident across all levels. This 

suggests that while AI tools benefit all learners, more proficient students leverage them more 

effectively. In brief, as Figure 1 illustrates, writing performance increases with proficiency with 

C1 students achieving the highest mean scores. 

5.1.4. Correlation between Creativity and Total Score 
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A Pearson correlation analysis revealed a strong positive relationship between Creativity 

and Originality and overall AI-assisted writing performance (r = .82, p < .001), indicating that 

students who produced more creative texts also scored higher overall. This supports the hypothesis 

that AI-mediated creativity may be a developmental marker, especially in SCT terms of 

internalization and autonomous performance. 

5.2. Qualitative Findings 

Thematic analysis of the 24 student and 6 instructor interviews yielded three major themes 

and two sub-themes. These themes are presented in Table 5 and discussed below. 

Table 5 

Emergent Themes from Interview Data (N = 30) 

Theme Sub-Themes Participant Type Frequency 

AI as Scaffold for 

Development  

Instant feedback; Reduced 

anxiety 

Students & 

Instructors  
28 

 

Tension Between Support & 

Control 

Loss of voice; Uncritical use Students 23 

Creativity as Empowerment 
Idea expansion; Style 

experimentation 
Students 19 

 

As Table 5 illustrates, the three themes can be discussed as follows: 

Theme 1: AI as Scaffold for Development 

Most participants described AI tools as supportive and confidence-boosting, particularly 

during initial planning and revision stages. Students reported using ChatGPT to clarify prompts 

and generate outlines, while Grammarly helped them polish sentence-level errors. For example, 

student 12 reported “I used to get stuck in the introduction part. With ChatGPT, I get some ideas 

and then rewrite in my own words. It helps me start.” Meanwhile, instructors acknowledged AI’s 
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role in reducing cognitive overload and increasing student motivation, especially for low-

proficiency learners. 

Theme 2: Tension Between Support and Control 

Despite these benefits, many students expressed concern that AI outputs sometimes 

overshadowed their own voice or encouraged passive acceptance of suggestions. For instance, 

student 7 stated “sometimes I feel like it’s writing for me instead of with me.” This theme reflects 

a key concern in SCT mediation must foster active internalization, not uncritical dependence. 

Instructors echoed this concern, noting that students needed explicit training in reflective AI use 

to ensure developmental gains. 

Theme 3: Creativity as Empowerment 

A striking finding was that students felt more empowered to experiment creatively when 

supported by AI. They reported using figurative language, rhetorical questions, and varied 

sentence structures with more confidence in AI-assisted drafts. For example, student 21 reported 

“I tried writing like a short story for the first time. AI gave me a structure, but I made it personal.” 

Likewise, instructors noted that AI-assisted tasks often had more vivid imagery and better 

cohesion, suggesting that creativity was not merely a byproduct of automation but a co-constructed 

process facilitated by the tool. 

5.3. Summary of Key Findings 

In sum, Table 6 presents a synthesized summary of the study’s key findings, organized 

according to the three guiding research questions. The table integrates both quantitative and 

qualitative results to provide a holistic account of how generative AI tools impacted the writing 

performance and creativity of Qatari university students 

Table 6 
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A synthesized summary of the study’s key findings 

Research Question Key Finding 

RQ1: Impact on writing 

performance 

Statistically significant improvement across all dimensions; greatest 

gains in creativity and lexical resource (Table 3 & 4) 

RQ2: Effect on 

creativity 

Strong correlation between creativity scores and overall performance 

(r = .82); students report enhanced expressive confidence (Figure 1; 

Table 5) 

RQ3: Perceptions of 

pedagogical value 

Mixed: AI seen as scaffold and motivator but also a potential threat to 

authorship and critical reflection (Table 5) 

 

6. Discussion 

This section interprets the findings of the study in light of Sociocultural Theory (SCT) and 

prior literature, addressing the three research questions related to the impact of generative AI on 

the writing performance, creativity, and pedagogical perceptions of Qatari university students. The 

discussion is structured thematically around SCT constructs – mediation, ZPD, internalization, 

and agency – to elucidate how AI tools function as semiotic mediators within EFL writing 

development in the Qatari context. 

The significant improvements in students' writing scores across all rubric dimensions (see 

Table 3) confirm the mediational potential of AI tools in academic writing tasks. These findings 

resonate with SCT’s core tenet that learning is fundamentally mediated through interaction with 

cultural and technological artifacts (Lantolf & Poehner, 2014; Lantolf, Poehner, & Thorne, 2020). 

AI-assisted compositions exhibited greater lexical sophistication, syntactic variation, and 

thematic coherence, particularly among higher-proficiency students (see Figure 1). This aligns 

with prior studies (e.g., Swargiary, 2024; Bacon & Kraus, 2025; Teng & Huang, 2025; Yasmin, 

Fatima, & Irshad, 2025) and expands them by demonstrating that such mediation is not only 
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functional but developmentally meaningful when it is aligned with the learner’s current 

proficiency level and learning goals (Pham, 2025). 

Notably, the strongest performance gains were in Creativity & Originality (see Table 4), 

suggesting that AI tools did not merely support mechanistic improvements but also stimulated 

higher-order cognitive engagement. This extends SCT applications into creative dimensions of L2 

writing, an area that has received limited theoretical attention in SLA. AI tools, particularly 

generative ones like ChatGPT, may act as catalysts for what Vygotsky (1978) termed "creative 

recombination" – the learner’s ability to rework and personalize external input (Huang & 

Mizumoto, 2025). 

A key strength of AI tools in this study was their ability to provide instant, context-sensitive 

feedback, thus creating a dynamic scaffold within the learner’s Zone of Proximal Development 

(ZPD). The paired-sample t-tests demonstrated that this scaffold allowed students to perform at 

levels beyond their traditional capabilities, especially in task achievement and coherence. 

From an SCT perspective, such real-time, dialogic interaction simulates the kind of 

responsive mediation traditionally associated with a teacher or more capable peer. However, as the 

qualitative interviews revealed (see Table 5), this dynamic is only beneficial when students 

actively engage with AI feedback. Students who critically revised AI suggestions and adapted 

them to their intended message demonstrated stronger performance and reported greater 

satisfaction. 

By contrast, students who accepted AI outputs uncritically reported a sense of detachment 

or "loss of voice" – a finding that highlights the risk of over-scaffolding, where mediation 

overshadows the learner’s own agency. This paradox aligns with concerns raised in SCT-based AI 
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research (e.g., Bacon & Kraus, 2025), suggesting that the quality of mediation is as important as 

its availability. 

One of the most theoretically significant findings of this study is the observed transfer of 

creativity from AI-assisted to AI-free writing environments. While this transfer was not 

quantitatively tested in this iteration, instructor feedback and post-task interviews suggested that 

students exposed to AI support began to experiment more confidently with stylistic elements, 

rhetorical devices, and organizational strategies in subsequent traditional tasks. This observation 

aligns with SCT’s concept of internalization – whereby learners gradually appropriate external 

tools and practices into their own cognitive repertoire. When AI is used dialogically, rather than 

mechanically, it appears to function as a zone of creativity development, enabling learners to 

internalize new textual patterns, genre expectations, and lexical-semantic associations. 

Importantly, this finding challenges deficit-based views that AI fosters laziness or 

plagiarism. On the contrary, the most substantial creative gains in this study came from students 

who used AI to ideate, refine, and transform content rather than simply copy it. In doing so, they 

exhibited agency, reflection, and voice – all hallmarks of developmental learning in SCT. 

The study’s findings offer several novel pedagogical implications specific to Qatari higher 

education: 

1. Bridging Feedback Gaps: In large EFL classes where teacher feedback is delayed or 

limited, AI tools can offer real-time formative support, enabling students to revise 

iteratively and independently. 

2. Scaffolding Creative Expression: Creativity in writing is often underdeveloped in 

standardized curricula. AI can scaffold creativity by modeling diverse rhetorical moves 

and encouraging risk-taking within a supported environment. 
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3. Promoting Reflective AI Use: The qualitative data highlight the need to explicitly teach 

students how to reflect on, critique, and adapt AI feedback, rather than consume it 

uncritically. This could be achieved through guided “AI-reflection logs” or peer-review 

workshops comparing AI suggestions with human ones. 

4. Equity of Access: The performance disparities across proficiency levels (Figure 1) 

suggest that more proficient learners benefit more from AI. Targeted digital literacy 

interventions may be necessary to ensure equitable benefit, particularly for B1 and B2 

learners. 

5. Reframing Assessment: Current writing assessments often penalize AI use. This study 

suggests that when AI is used reflectively, it enhances rather than diminishes authorship. 

Institutions should therefore consider revising assessment policies to reward process-

based writing and creative transformation, not just final products. 

Theoretically, this study makes three key contributions to SCT-informed SLA research: 

• It extends SCT into AI-mediated writing contexts, demonstrating that AI tools can 

function as developmental scaffolds when used reflectively. 

• It empirically validates SCT constructs – such as ZPD, mediation, and internalization – 

through mixed-methods data grounded in Qatari classrooms. 

• It introduces the concept of "AI as a creativity co-agent", expanding traditional SCT 

notions of mediation from error correction and feedback to stylistic innovation and genre 

exploration. 

This reimagining of SCT in the digital age contributes to ongoing debates about the role of 

automation in human language development and challenges both dystopian and utopian narratives 

of AI in education. 
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This study addresses critical contextual gaps in the literature by situating its inquiry in real-

world Qatari higher education classrooms. While much of the AI-in-education discourse is shaped 

by Global North perspectives, this study foregrounds the unique challenges and opportunities 

within Gulf ELT systems: 

• Monolingual Classrooms: Unlike multilingual Western contexts, Qatari EFL classrooms 

are predominantly Arabic-speaking. AI tools offer exposure to naturalistic L2 input that 

might otherwise be absent. 

• Assessment-Centric Cultures: Students often prioritize grades over linguistic 

development. AI tools, when used strategically, can foster a shift from performance to 

process orientation. 

• Policy Vacuums: As institutional policies on AI use are still evolving in Qatar, this study 

provides empirical evidence to inform balanced, context-sensitive policy decisions. 

 

 

7. Conclusion 

This study examined the impact of generative Artificial Intelligence (AI) tools – such as 

ChatGPT and Grammarly – on the writing performance and creative development of Qatari 

university students. Anchored in Sociocultural Theory (SCT), the study employed a sequential 

explanatory mixed-methods design, combining statistical analysis of writing tasks with rich 

qualitative data from student and instructor interviews. Findings revealed that: 

• Students achieved significantly higher writing scores across all dimensions – including 

grammatical accuracy, coherence, and especially creativity – when using AI tools (see 

Tables 3 and 4). 

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  70 

• The impact of AI was more pronounced among higher-proficiency learners (see Figure 

1), although gains were observed across all levels. 

• Learners perceived AI tools as confidence-boosting scaffolds, especially when engaged 

reflectively and dialogically. 

• Instructors reported observing increased creativity, autonomy, and engagement when 

students were encouraged to personalize and critique AI-generated content (see Table 5). 

• Crucially, the theoretical constructs of ZPD, mediation, internalization, and agency were 

validated in the context of AI-mediated writing – offering novel evidence for how digital 

tools can function as developmental agents in L2 learning. 

This research makes several original contributions to the fields of Second Language 

Acquisition (SLA) and Applied Linguistics, particularly through its application of Sociocultural 

Theory in a novel domain: 

1. AI as Mediational Artifact: It reconceptualizes generative AI tools as semiotic 

mediators that can operate within a learner’s ZPD to promote writing development – not 

merely correct errors. 

2. Creativity within SCT: It introduces the underexplored concept of creative 

internalization – where learners, through interaction with AI, begin to adopt and adapt 

new stylistic, rhetorical, and linguistic forms. 

3. Contextual Theory Building: It validates SCT within a Qatari monolingual EFL 

context, offering a theoretically grounded response to calls for localized SLA models in 

the Global South. 
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4. Bridging SLA and AI Research: While most existing AI-in-education research is 

atheoretical or techno-functionalist, this study provides a theory-informed account of 

AI’s role in language development, setting a foundation for future SCT-AI research. 

The findings offer several key recommendations for EFL instructors, curriculum designers, 

and educational policymakers in Qatar and the wider Gulf region: 

1. Integrate AI as a Developmental Tool 

AI tools should be formally incorporated into EAP and writing curricula, not as shortcut 

mechanisms, but as pedagogical mediators. Teachers should guide students in how to use AI for: 

• Brainstorming and ideation 

• Vocabulary expansion 

• Genre modeling 

• Revision and reflection 

This integration can make writing more engaging, personal, and developmentally 

productive. 

2. Scaffold Reflective AI Use 

Institutions must move beyond punitive or avoidance-based responses to AI use. Instead, 

they should: 

• Develop AI-use literacy modules focused on critical thinking, originality, and ethical use. 

• Encourage students to maintain AI writing journals, in which they document how and 

why they used AI and what they changed afterward. 

• Emphasize dialogue over replication, reinforcing that the AI is a partner – not a 

ghostwriter. 

3. Rethink Assessment Practices 

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  72 

Standard writing rubrics should be revised to include dimensions such as: 

• Creative risk-taking 

• Textual adaptation and transformation 

• AI-supported reflection 

Additionally, task-based assessments could require students to compare AI suggestions 

with their own versions, making the process visible and assessable. 

4. Ensure Equitable Access 

While advanced learners benefited more from AI tools, low-proficiency learners also 

showed improvement. However, to prevent widening performance gaps, institutions should: 

• Provide targeted AI-literacy training for B1/B2 learners 

• Embed tutorials within learning management systems (LMS) 

• Offer AI-supported writing clinics or drop-in labs 

 

This study arrives at a pivotal moment in Qatar’s educational reform trajectory, where 

digital transformation and internationalization are key national goals. Institutions across Qatar are 

currently revisiting their policies on plagiarism, originality, and digital tool usage. This research 

supports the adoption of policy frameworks that: 

• Recognize the legitimate developmental role of AI in language learning 

• Differentiate between productive mediation and unauthorized delegation 

• Encourage transparency in AI use, such as AI usage declarations or learning reflections 

Ultimately, institutional policies must balance innovation with academic integrity, not suppress AI 

use, but shape it into an instrument of higher-order learning. 
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While the study is robust in design and contributes meaningfully to theory and practice, 

several limitations are acknowledged: 

• Short-Term Focus: The study only measured immediate outcomes. Long-term 

internalization and retention were not assessed. 

• Self-Reported AI Use: Although triangulated with writing outputs, students’ accounts of 

AI interaction lacked verification through real-time tracking. 

• Creativity Measurement: While rubric-based assessments and interviews provided 

insight into creativity, future research may benefit from incorporating linguistic creativity 

indices or genre innovation markers. 

This study lays the foundation for a sustained research agenda on AI and SLA in Qatar and 

the Gulf. Suggested future directions include: 

1. Longitudinal Studies tracking whether AI-mediated creativity persists or declines over 

time. 

2. Comparative Designs exploring differences between L1 and L2 English users in their AI 

engagement patterns. 

3. AI as Dialogue Partner studies that analyze student–AI chat transcripts to assess the 

quality of dialogic interaction. 

4. Teacher-AI Co-Mediation Models investigating how teacher feedback and AI can 

synergize rather than compete. 

Future studies might also explore discipline-specific writing (e.g., scientific vs. literary 

genres) and how AI mediation differs across rhetorical contexts. 

This study demonstrates that AI tools, when used reflectively and pedagogically, can foster 

not only more accurate writing but also more imaginative, confident, and autonomous language 
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use among Qatari EFL learners. Through the lens of Sociocultural Theory, AI becomes more than 

a tool – it becomes a co-constructor of linguistic identity and creative agency. 

In a region where language learning is often framed by assessment and structure, AI offers 

a bridge to a more dialogic, exploratory, and learner-centered approach to writing. Qatar’s 

educational institutions are uniquely positioned to lead in this transformation – provided they 

embrace innovation not as a threat, but as a partner in the ongoing journey of language 

development. 
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Appendices 

 

Appendix A 

Writing Assessment Rubric (AI-Assisted and Traditional Tasks) 

Dimension 1 – Limited 2 – Basic 3 – Competent 4 – Proficient 5 – Exceptional 

Task 

Achievement 

Off-topic; 

lacks clarity 

Partially 

addresses task 

Addresses task 

with minor 

lapses 

Fully 

addresses task 

Fully addresses 

with originality 

Coherence & 

Cohesion 

Disjointed; 

illogical 

Basic structure; 

weak flow 

Organized but 

transitions 

weak 

Logical and 

coherent 

Seamless flow 

and transitions 

Lexical 

Resource 

Limited 

vocabulary 

Basic range; 

some repetition 

Adequate 

range and 

precision 

Varied and 

appropriate 

Rich, precise, 

and varied 

Grammatical 

Accuracy 

Frequent 

major errors 

Errors 

occasionally 

impede meaning 

Minor errors 

present 

Accurate with 

few lapses 

Near-native 

grammatical 

control 

Creativity & 

Originality 

None 

evident; 

formulaic 

Limited 

expression 

Some creative 

attempt 

Evidence of 

voice/style 

Highly creative; 

original style 

Total Score 
out of 25 

points 
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Appendix B 

 

Student Interview Protocol 

Introduction 

Thank you for participating in this interview. Your responses will help us understand how 

generative AI tools like ChatGPT and Grammarly affect your writing experience. Your responses 

will remain confidential. 

Questions 

1. How did you feel when completing the writing task without AI assistance? 

2. How did the AI-assisted writing process feel different? 

3. What kind of AI tools did you use, and how did you use them? 

4. Did AI help you improve your vocabulary, grammar, or creativity? How? 

5. Did you ever feel that AI took over your voice or ideas? 

6. Would you prefer to write with or without AI support in future courses? Why? 

7. What advice would you give your instructors about integrating AI tools in writing 

classes? 

Closing Prompt: 

Is there anything else you’d like to share about your experience using AI in writing? 
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Appendix C 

 

Instructor Interview Protocol 

Introduction 

This interview seeks to understand your observations regarding students’ use of AI tools in writing 

classes and its effect on their development as writers. 

Questions 

1. Have your students been using AI tools in their writing tasks? If so, how? 

2. What changes – positive or negative – have you observed in their writing? 

3. Have you noticed any differences in creativity or originality? 

4. How do you feel about the use of AI in academic writing? 

5. What are your main concerns regarding AI use in the classroom? 

6. What kinds of support or training do students need to use AI effectively? 

7. How should institutional policies address AI use in assessment and instruction? 

Closing Prompt: 

Do you think AI can be a developmental tool in writing pedagogy? Why or why not? 
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Appendix D 

 

Sample AI Prompts Used by Students During Writing Tasks 

Student Use Case Prompt Example 

Brainstorming ideas 
“Give me 3 main arguments for the benefits of online education in 

Qatar.” 

Structuring paragraphs 
“How should I organize a 5-paragraph essay on climate change 

impacts in the Gulf?” 

Improving vocabulary 
“Suggest better vocabulary for this sentence: ‘This idea is very good 

and nice.’” 

Grammar checking “Please correct grammar and punctuation in this paragraph.” 

Enhancing creativity “Rewrite this story with more imagery and creative metaphors.” 
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Appendix E 

 

Ethics Statement and Consent Form Summary 

 

Ethics Approval: 

This study was reviewed and approved by the Institutional Research Ethics Committee of UKM-

Qatar, Qatar. Approval Code: [IRB/2025-14-QA] 

 

Informed Consent Procedures: 

Participants were informed of the study’s purpose, procedures, risks, and their rights (including 

the right to withdraw without penalty). Written consent was obtained prior to data collection. 

 

Confidentiality: 

All participant data were anonymized using unique codes. Only the researcher had access to raw 

data, which was stored securely in encrypted files. 

 

Voluntary Participation: 

Participation was entirely voluntary, and no incentives were given that could affect responses or 

consent quality. 

Use of AI Tools Disclosure: 

Students were informed that they could use or avoid AI tools in the study, and their choices would 

not affect grades or instructor judgment. 
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Abstract  
The onset of Covid-19 has transformed the educational landscape in a manner few catastrophes 

have; unfolding in the process has been a compulsive reliance on technology to teach and learn. 

While face-to-face mode has always been seen as an appropriate platform to effectively teach 

speaking, the efficacy of on-line sessions for teaching the nuances of speaking have not been 

investigated extensively in an ESL/EFL context, particularly where the groups being taught are 

large, heterogenous, and spread across the globe. This paper investigated the efficacy of teaching 

speaking skills online to learners scattered across space and time.  Drawing on a framework by 

Alexander (2018) on the principles of dialogic teaching, the study looked at the challenges faced 

by teachers in providing practice to learners in speaking skills. The findings indicate that online 

mode is hardly a conducive space to teach or learn speaking skills. The implications for teaching 

speaking online are discussed.  

 

Keywords: Online Teaching, ESL, Speech Pedagogy 

 

Introduction 
Covid-19 put paid to the rosy optimism of continuing with the chalk-and-talk method as an all-

time favourite method of teachers and students. Adapting to the unexpected created chaos and 

disappointment, partly because teachers and students were ill prepared for the sudden move to 

replace face-to-face mode with online sessions, more so in courses involving practice in the spoken 

language.  

 

While “online language education has been around since the advent of the internet and digital 

communication technologies” (Derakshan et al, 2022, p.60) with courses from Coursera,  MIT 

Open Courseware very popular among advocates of online learning, institutionalizing online 

teaching never seemed a possibility until the onset of the pandemic, since the necessity to go online 
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was not keenly perceived. Once the pandemic set in and stayed on, on-line learning and teaching 

became viral too!  

 

In the context of the study, online learning refers to learning that is strictly virtual, unmediated by 

any in-person interaction or personal contact between the teacher and learners. All 

teaching/learning is done via the internet through online platforms such as Google Meet, there 

being remote learning for the duration of the teaching-learning process. 

 

Online learning became embedded in the pedagogical framework of institutions of higher learning 

once it became clear that online learning is the new normal and is here for the foreseeable future. 

That and advancements in technology and the ease of conducting classes online following the 

availability of tools – Google Meet, Microsoft TEAM, Cisco Webex and Zoom - with which to 

ply the trade in the privacy of one’s home, established online mode as a global saviour in the 

making.  

 

The efficacy of online mode in delivering courses that have been the confirmed province of face-

to-face mode is a contested territory, with claims and counter claims about the success or failure 

in attaining learning objectives. This may be explained by the fact that “planned online teaching 

delivered by trained, tech-savvy teachers…is totally different from what transpired in the COVID-

19 pandemic” (Derakshan et al, 2022, p.60). 

 

‘Emergency Remote Teaching (ERT)’, a phrase used by Can and Silman-Karanfil (2022, p.58) 

transformed teachers with little awareness of technology and digital tools into unprepared and 

therefore unwilling and reluctant users of digital technology overnight. Such a transition and 

therefore transformation unleashed fresh problems even as it solved the immediate issue of 

teaching learners.   

 

Review of Literature 
Speaking is an important but often neglected skill. Imparting training in speaking, therefore, 

constitutes an essential component of L2 teaching. Learners are called upon to perform a variety 

of communicative functions using English: make project presentations, sit job interviews, interact 

with colleagues and others in a multinational setting, etc., and do all of this in English, for which 

they need adequate inputs in the language.   

 

Higher education institutions (HEI) in India and abroad have made provision for teaching English 

as a second/foreign language ((ESL/EFL) in the undergraduate curriculum, where learners are 

taught the skills and subskills of LSRW. The aim is to make students industry ready or simply 

facilitate their ability to use the lingua franca of the globe with ease. Speaking skills are imparted 

through various communicative activities.   

 

Physical presence of the teacher and the learners has been a given so far in learning an L2 so much 

so that the absence of in-person classroom makes the speaking process through online mode akin 

to Hamlet without the (speaking) prince.  

 

Teaching learners speaking skills and face-to-face mode of interaction have been spoken of 

together that having to transition from physical meetings to virtual meetings to teach speaking 
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skills came as a putative setback to teachers and learners unfamiliar with tools and technology to 

cope with online speaking sessions.  Even without the looming presence of online sessions, 

learning an L2 presented its own set of cognitive demands: 

L2 learners are confronted with the daunting task of learning to communicate their 

thoughts in a language over which they have little command, an experience often 

described as an emotional rollercoaster rife with both positive and negative emotions. 

(Derakhshan et al, 2022, p.58) 

 

This was exacerbated by the transition to online mode, a process marked by compulsion and 

compliance.   

 

What appeared inexplicable in the deal was coming to terms with the idea of teaching speaking 

effectively through virtual mode – particularly when speaking is aligned with and governed by 

non-verbal communication of the speakers in terms of eye contact, postures, and gestures.   

 

The reluctance of many learners to turn on the camera and the bandwidth limitations to enable this 

to happen for those learners who indeed were ready to go live, aggravated the challenges associated 

with teaching speaking. To determine how well teachers and learners were able to cope with the 

enforced deal vis-à-vis developing speaking skills, using a mode that was alien to everyone, a 

study was needed.    

 

In fact, studies across the globe in the pre-pandemic times attested to the numerous challenges and 

hurdles coming the way of teachers trying hard to teach communication skills to learners – in 

particular those considered challenged in the spoken language, English in this case.  

 

Linardopoulos (2010) reminds us that online education is not a new phenomenon that descended 

on humanity all of a sudden. In fact, the globe is no stranger to online based education if one were 

to go by the number of adults seeking to learn through online sources. That this statistical data is 

from 2009, a decade before Covid-19 entered the scene makes it all the more remarkable. Indeed, 

as Linardopoulos (2010) puts it: 

Indeed, according to the Sloan Consortium, in the fall of 2007, almost 4 million students in the 

US were enrolled in at least one online course, an increase of 12% (or about 450.000 students) 

compared to the year before. (p.198) 

 

It is noteworthy that online education was more sought after in the corporate world than in 

academia in pre-Covid times while online education became the new normal during and post covid 

everywhere. Having made an entry into academia – with google classrooms, LMS, MOOCS and 

MOODLE taking over from face-to-face mode, online based teaching and learning have now come 

to be viewed as part of the teaching-learning process and it continues to this day.  

 

Linardopoulos (2010) also maintains that “in general, effective public speaking and interpersonal 

communication skills are considered by many human resources managers to be essential for 

prospective employees” (p.199) and this is also the case in HEIs where English language 

communication skills labs prepare students for the industry well in advance so that students who 

are technically qualified are also enabled to communicate well at the time of job interview and 

ready themselves for a career in the corporate sector. 
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The only marked difference between Linardopoulos’ observations and current study is that his 

study dealt with adult learners seeking out ways of educating themselves in their spare time and 

honing their skills to align their professional needs with the demands of corporate sector while in 

the present study, the objective was to explore the efficacy of online space as a medium to teach 

learners communication skills, spoken skills in specific.  

 

This is exactly also where online medium may fumble since the teacher facilitating communication 

skills and getting learners to practise spoken English through online activities may find classroom 

management tough and unmanageable. 

 

Bashori, et.al, (2022) refer to a very widely recognised and acknowledged phenomenon termed 

FLS- Foreign Language Anxiety. Thus, they maintain that “Foreign Language Speaking Anxiety 

(FLSA) is a multifaceted psychological phenomenon that many learners experience when learning 

a Foreign Language (FL)” (p.1058). 

 

What applies to learning a foreign language applies equally to learning a second language , 

particularly when the language being learnt is one where the learner has very limited or no 

proficiency , as was the case with teachers handling heterogenous groups of learners from a 

multilingual and multi-cultural background in the present study, with learners drawn from various 

backgrounds and types of schooling, ranging from being students of very elite schools to being 

from very resource-deprived schools. 

 

In the present study, “many students had experience in learning English using computers and/or 

by online media, but only a few of them were confident enough to engage in conversation with 

foreigners, whether in person or online,” (Bashori et al, 2022, p.1066), for students saw themselves 

as speakers with limited fluency in English. This phenomenon obtained across the board, whether 

it was students of HEIs in India or abroad. 

 

If teaching students English as a second language in person is a real challenge, given the truly 

heterogenous nature of classroom composition and the varying levels of fluency of learners and 

their levels of anxiety in being able to use it, it is even more challenging to teach speaking online 

given the numerous constraints at work. 

 

Dialogic teaching posed its own set of challenges not least hurdles of the technological kind, in 

the form of interruptions, poor internet connectivity, limited learner interaction, long and often 

ambivalent pauses, etc.   

 

A study reported by Ali, et.al., (2019) in the Saudi Arabian context, looked at the general opinions 

of Saudi learners towards learning English in general with specific reference to speaking skills and 

the results were in agreement with what is now acknowledged as a global phenomenon: the 

necessity to learn the globe’s lingua franca in order to advance in one’s career.  

 

The study also led to some conclusions that apply as much in the ESL context as EFL context 

given that many of the conditions that are prevalent when learning EFL are also prevalent in the 

ESL context. 
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The conclusions arrived at by the study point to the appreciation shown by learners for learning 

English because they would need it in future, though the factors causing hindrance to learning it 

remained in the picture, namely, “lack of interest or motivation, lack of supportive environment 

and peer criticism.” (Ali, et.al., 2019, p. 361) 

 

The Saudi Arabian context closely parallels the Indian context in many ways: despite there being 

English medium schools across the length and breadth of India, proficiency levels of learners 

continue to remain a cause for concern. While Saudi Arabia is a monolingual country with the 

official language being Arabic and its dialects, India is multilingual with several codes and 

languages operating in the ESL classroom. Saudi Arabia has plenty of resources and a large 

expatriate population speaking English but the general proficiency levels of learners remains low 

and the motivation to learn English absent. 

 

Likewise, Alzamil (2021) conducted a study in which he discovered that students welcomed the 

idea of online classes though they much preferred face to face mode for the convenience and 

comfort it offered.  

 

Alzamil’s study with Saudi students learning EFL revealed that students a) “had positive attitudes 

towards the importance of speaking English; b) appreciated the benefits that online learning offers 

but felt it could not replace face-to-face learning.” (2021, p.19). This was primarily because 

students expected immediate feedback on their performance in speaking which did not seem to 

happen while communicating via e-mail with their teachers. Also, students wanted to perhaps 

interact with the teacher and seek out ways of improving their body language as well as 

communication skills and two-way communication by meeting the teacher in person and learning 

all this in face to face mode, all of which was thwarted when electronic media was employed for 

teaching - be it e-mail or Whatsapp or Google meet. 

 

In an interesting study by Abdel Latif (2022), which involved the examination of several teacher 

blogs in detailing their individual experiences handling classes in online mode, the following 

issues and challenges were recorded by teachers: “technical and technological obstacles, 

problematic learner behaviours and distraction, reduced classroom interaction, and difficulties in 

assessing learner language performance” (p.24). 

 

As part of the strategies to enable teachers to cope with the challenges of online teaching and 

sustaining learner motivation, Abdel Latif (2022) recommended the following strategies: 

Students’ language learning engagement and motivation can be fostered if teachers make use 

of other technologies while delivering lessons on a particular platform. The technologies they 

mentioned include: presentation software, Google Classroom and Zoom tools (e.g. breakout 

rooms and commenting features), virtual whiteboards, chat forums, voice recording, and 

flashcard and game generators. (p. 28) 

 

Though these have been recommended in the general scheme of things, it needs to be kept in mind 

that the recommendations seldom work for everyone and at all times in all places. In a resource 

limited or deprived context, as is generally the case with classrooms in many developing nations, 

classrooms of the type surveyed in the present study came with their quota of severe restrictions.  
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It was in such circumstances and under cases of severe constraints the study sought to explore the 

views of teachers handling communicative sessions involving a heavy dose of speaking, among 

other skills.   

 

The Study 
To investigate the exact nature of interaction occurring in online mode between the teacher and 

the learners and the challenges faced in teaching speaking skills via the online mode, the study was 

guided by the following questions: 

1. Is the online mode effective for creating conditions conducive for developing speaking 

skills of L2 learners?   

2. What are the challenges to teaching speaking skills online?  

 

When training learners in spoken English, learning is expected to be dialogic, involving 

participation between and among the learners and between the teacher and the learners, ideally 

contributing to a dialogue. Learners are expected to become autonomous in the process.   

 

Alexander (2018) argues that “four main components – justifications, principles, repertoires and 

indicators” (p. 564) – are crucial for a reasonably comprehensive understanding of dialogic 

teaching. As part of justifications, he lists several functions that form the raison d'être for talk, 

these being: 

• Communicative 

• Social 

• Cultural 

• Political/civic 

• Psychological 

• Neuroscientific 

• Pedagogical            

 

The principles outlined by Alexander (2018) as part of the framework for dialogic teaching were 

adopted for the purpose of the study since they deal comprehensively with aspects of oral 

communication – collaborating, turn taking, initiating, moving the discussion along, summarising, 

intervening, etc.- that learners are expected to engage in from the time they attempt to use an L2 

(English in this case) to communicate.  

   

The table below illustrates the principles (Alexander, 2018, p. 566):  

Collective (the classroom is a site of joint learning and enquiry) 

Reciprocal  (participants listen to each other, share ideas and consider 

alternative viewpoints) 

Supportive  

 

(participants feel able to express ideas freely, without risk of 

embarrassment over ‘wrong’ answers, and they help each 

other to reach common understandings) 
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Cumulative  (participants build on their own and each other’s 

contributions and chain  them into coherent lines of thinking 

and understanding) 

Purposeful  (classroom talk, though open and dialogic, is structured with 

specific learning goals in view) 

 

Method 
The study involved 12 teachers teaching ESL/EFL (English as a Second Language/ English as a 

Foreign Language) in HEIs. The common point was that in all the institutions, learners were 

imparted (some) training in speaking skills through various communicative activities.  

 

Teachers who participated in the study had teaching experience between 3 and 15 years, and all of 

them had a PhD in ELT/Literature. 

 

Data were collected over four weeks through a questionnaire mailed to teachers for their responses. 

Clarifications were sought with regard to their responses through WhatsApp calls, emails, and 

phone calls to ensure data interpretation was fair and unambiguous.  

 

Data analysis 
A questionnaire developed for the purpose was circulated to the teachers via e-mail. Data 

interpretation was carried out after collating and analysing the responses. As part of data collection, 

teachers were first asked to detail the benefits of online sessions since teaching had gone online 

beginning March 2020.  

 

Benefits of online sessions 

The teacher responses (in italics) gathered from the questionnaire figure below:   

• Online speaking sessions give space to those who are still developing as public speakers. 

Also in online mode, the teacher has more control over a large class by means of using 

breakouts and chatrooms functions. 

• We are able to show sample videos by sharing the screen besides giving our own example 

through live demonstrations. We are also able to get students’ response instantly through 

online speaking assessments that are framed in such a way that we are able to do it 

conveniently. 

• ESL teachers can use latest apps to enhance speaking skills. Students can access the 

recommended apps because they already used electronic gadgets for online classes. 

• Learner autonomy will be improved. Students will feel more responsible about their 

learning. 

 

It is evident that teachers were not entirely averse to online sessions involving practice in speaking 

since many saw it as a convenient way to control and monitor large class as well as share videos, 

PPTs, files and other resources at the touch of a button and in the comfort of their homes. Learners 

could actually gain some control over their learning and acquire skills at a pace, time and location 

of their choice. Besides, some teachers also felt that learner independence was fostered through 

such sessions.  
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Drawbacks of online sessions  

Teachers were then asked to list the drawbacks of online sessions for teaching speaking skills. A 

sample of the responses figures below: 

• There is no way to ascertain the efficacy of the online speaking sessions. While student 

engagement is evident in each class session, it is difficult to measure the improvement in 

students’ speaking skills (low and intermediate proficiency) in the online mode.  

• Unstable internet connection can disturb and distort the message. Students may find an 

easy way to escape putting the blame on technology. 

• Teaching lab sessions online does not ensure active participation of all the learners and 

such sessions also lack lively interaction and involvement of the learners. Further, there 

is little or no scope of socialization with the peer group which is an essential aspect of 

improving proficiency in English language. 

• The greatest hurdle is the absence of being mentally connected to the learners. In a 

remote teaching system, one fails to feel the emotional and mental connection with the 

speaker. Speaking involves proper expressions combined with appropriate body 

language. This can’t be seen or shown that effectively online. Moreover, the listener’s 

response plays a very crucial role in delivering the speech which is hard to get if it is 

done online. 

• We cannot spend much time with one student as other students are getting distracted. 

They feel like leaving the class if we spend more time to train a weak student. 

• We have no idea if learners are actually present online when they log in…they may keep 

the system on and vanish after that… 

 

While online sessions did carry benefits, there was a flip side to it that teachers were aware of, as 

manifested in the responses above: online sessions did not provide for any reliable or valid means 

of gauging learner improvement in speaking; while offline sessions enabled the teacher to gauge 

the mood and responses from reading the body language of learners, online sessions provided no 

such guarantee, rendering futile any attempt at finding out how useful the sessions were in helping 

learners improve their skills.  Besides, online sessions brought with them disruption and network 

issues leading to discontinuity and interruptions. 

Once the benefits and drawbacks were ascertained, data analysis was done on the basis of the 

theoretical framework discussed earlier. The various categories of data analysis figure below under 

different heads:   

 

Collective: Predictably, almost all teachers responded that their success with collective 

participation was limited by three factors: (a) class size (b) proficiency levels of learners (c) 

internet connectivity. Only three teachers agreed that they were able to achieve complete and 

satisfactory collaboration among learners. The primary reason listed by teachers was the huge class 

size that often had more than 50-60 learners logging in at once, thereby limiting active and gainful 

participation. There was often chaos.  
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In the words of one teacher: Yes. All are trying to participate but proficient students perform well. 

Yet another said: Yes, mostly during breakouts. A third teacher claimed that participation worked 

to a limited extent considering that not all learners seemed eager to take part.  

 

The comments suggest that the collective dimension worked to a limited extent considering that 

learners were separated in space and time and were therefore unable to take active part at once and 

with equal enthusiasm. Low proficiency learners perhaps had misgivings about the nature and 

extent of interaction while high proficiency learners found it easy because they were already 

familiar with the procedures connected with various aspects of speaking – initiating, turn taking, 

listening, contradicting, agreeing, supplementing, etc. This led to poor participation from those 

who were expected to take part the most and gain from the exercise: low and intermediate 

proficiency learners.  

 

Reciprocal 

With regard to learners listening to each other and then taking turns to respond, only four teachers 

claimed this was achieved and even here the degree of success seemed to vary. In some classes it 

was 100% while in others it varied from session to session, the limitations being technology, 

gadgets used, type of online platforms, task type, familiarity of learners with the task, and the rules 

of engagement between and among learners, etc. 

 

According to one teacher: I chose texts from everyday news (for example The Hindu newspaper) 

which I found students (low and intermediate proficiency) spoke about with greater interest and 

engagement. Another teacher said - Only some students understood and followed the instructions 

carefully. Others just shared their ideas without paying much attention to their team mates. A third 

teacher lamented that there was no participation at all because of the lackadaisical attitude. 

 

No evidence emerged in strength to attest to the success of reciprocity in participation. One major 

reason could be that reciprocity becomes an unmanageable exercise once the class strength exceeds 

10 or 15. Most classes had 50-80 learners and that resulted in the oral practice sessions benefitting 

only a few.  The act of listening, responding, reacting when it was one’s turn, adding to the points 

made before, etc. did not work in online space.  

 

Supportive 

The supportive environment was largely absent because learners and teachers were operating in a 

no man’s land where teachers had had little contact with learners and learners were unaware of the 

kind of expectations teachers had of them and the opinion teachers had formed vis-à-vis their 

competence. The analysis of data reveals that 11 teachers perceived the absence of a supportive 

environment in group and pair activities. They indicated that learners had experienced virtual 

learning fatigue, which was also a major reason for the indifference.  

• No. Students were not performing pair activity well, because of lack of physical 

presence. The togetherness is missing in online classes; moreover a lot of distraction 

is also happening for students. 

• Some learners (approximately 40 to45% of the total) were able to take part in group 

and pair activities suggested during the lab sessions. The remaining had problems 
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with technology, self-motivation and lack of enthusiasm and irrational fear about 

communication. 

 

Only one teacher chose to differ. The learners were attracted by the novelty of what they had been 

doing and felt fascinated:  

• Yes, my students took part in the given tasks without experiencing any difficulty. They 

enjoyed themselves, as it was a new experience for them to take part in the activities 

online. 

 

This shows that the supportive environment was conspicuous by its absence. Learner distraction, 

bad network and learners not getting an opportunity to make friends with other learners as they do 

in offline classes intensified the problem. Neither learners nor the teacher was able to exhibit any 

kind of solidarity or fellow feeling in online mode. This removed empathy and understanding that 

would have contributed to a very supportive environment.  

 

Cumulative  

Predictably, cumulative aspect was very hard to achieve because of the limiting nature of 

technology. The natural, smooth and easy flow of ideas as happens in in-class sessions was difficult 

to obtain in online sessions since learners were not visible on screen and no learner knew what 

other learners were doing. In the absence of visual clues, responses in terms of turn taking, 

listening, responding, building on what others had said became a challenge about which none could 

do anything. The teachers said:   

• No. hardly the case. 

• Never. It can never happen. 

• Sadly, this whole thing (i.e. building on what learners said, and chaining them into 

coherent lines of thinking) is a farce.  

 

Every time learners tried building on what their classmates had said, they ended up speaking at 

once or remaining silent, leading to either a babble of tongues or plain silence. Every now and then 

comments would appear in the chat box connected with the topic of discussion but the comments 

were not necessarily cogent or coherent because of poor connectivity and issues with the internet 

or bandwidth. There was a lot of discontinuity since every so often, students would leave a session 

and re-join it several minutes later, thereby precluding any meaningful attempt at cumulative 

contribution.  

 

Purposeful  

The sessions were not purposeful since there were no reliable yardsticks to determine why and 

how one deemed an activity purposeful.  

 

Only four teachers claimed success in achieving purposeful learning. One teacher put it succinctly: 

The answer is ‘No’. It may be because the teacher as well as students is accustomed to traditional 

mode of teaching and learning. Another echoed the view: No. Not as effective as offline session. 

A third said: Not adequate. Eight of them felt that the feel and experience of offline classes were 

hard to capture in online sessions.  
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What seemed purposeful to the teacher may not have seemed as such to the learners who perhaps 

gained nothing from the exercise. Teachers were unable to establish with certainty what led to or 

did not lead to learning: network issues, natural disinclination to participate, low proficiency of 

learners, distraction, boredom, or the cognitive nature of assignments/activities. This led to the 

purpose behind the sessions being defeated.  

 

Discussion of the Findings  
In answer to the first question, the findings show that online mode of teaching was not very 

effective in teaching speaking skills and did not meet with warmth or approval from the majority 

of teachers. 10 out of 12 teachers were emphatic in their disapproval of online space as an enabling 

place to teach or learn speaking. The major elephant in the room was the apparent and noticeable 

digital divide separating the have slots from the have nots.  

 

As Pu (2020) rightly contends: 

…in the time of crisis, what counts is not the accessibility of the internet but data quality, which is 

affected by factors such as the type of digital device, the mode of internet connection, and the 

bandwidth available (p.346). 

 

The writing on every teacher’s digital board was clear: online classes come nowhere close to 

matching conventional, in-person mode for several reasons: teachers sensed an emotional 

disconnect from learners who were online but seemed several removes from the scene of action: 

learning site. This was because learners were unable to see each other as turning on the video 

meant massive data consumption, loss of connectivity, etc.  

 

The absence of non-verbal communication dehumanised the process of teaching speaking with 

empathy. Asynchronous lectures were not always successful in achieving the objectives because 

speaking skills demand practice, not recorded lectures in how to speak! 

 

In answer to the second question, the collective responses of teachers with regard to challenges 

about teaching speaking online figure below:   

S. 

No 

Number  

of teachers  

Challenge  

1 9 Limited awareness of learner background and the type of 

help needed for developing speaking skills 

2 10 Absence of online platforms enabling simultaneous 

communication between the teacher and learners 

3 12 Constant disruption of the internet because of poor 

network, power outage, and limited bandwidth  

4 11 No guarantee of learners’ presence online at the time of 

teaching 

5 10 Absence of reliable mechanism to establish the efficacy of 

speaking activities 

6 11 No way to read body language of learners and therefore 

perceive learner satisfaction or dissatisfaction with 

speaking activities 
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The responses clearly show that online learning was remote in more ways than one: learners and 

teachers were remotely connected; learners seemed remotely interested; teachers saw remote 

possibilities in engaging all learners meaningfully in the learning process. A certain degree of 

remoteness in warmth developed between the teacher and the learners because of the mismatch 

between learner needs and teacher expectations.   

 

Learners appeared to develop virtual learning fatigue from sitting in front of the system for long, 

developing physical and mental issues in the process. Their enthusiasm and concentration levels 

dipped, leading to progressive decline in participation.  

 

Apparently, the system of teacher as central authority wielding control over teaching and guiding 

learners through scaffolding and careful observation needed restoring and this found echo in 

teacher views. 

 

Pedagogical implications 
The study has the following pedagogical implications: 

 

Provide for autonomy in learning through meaningful tasks 

 To motivate low proficiency/shy/diffident learners, activities that enable such learners to learn in 

the privacy of their home may be set as assignment. For example, to combat the fear of public 

speaking, the teacher may ask learners to record themselves making a 3-minute video presentation 

(introducing oneself) on Google meet and ask the link to be mailed to the teacher who would then 

provide feedback to the learner. 

 

A group of reluctant learners may come together on Google Meet, turn on the camera and take part 

in G.D. This clipping can be mailed to the teacher for comments/feedback.  

 

Employ strategies to handle heterogeneity   

One popular technique that works is to call out the names of learners roll number-wise and ask 

them to speak for 2-3 minutes. The teacher would then know who the fluent speaker-users are and 

who need scaffolding. Having identified learners who need help, suitable activities/tasks may be 

designed and communicated to those learners via mail or WhatsApp. Such learners may work on 

their language and improve their spoken English skills gradually. 

 

Conclusion 
Online classes will be part of the educational system in future, making adapting to online mode 

inevitable. Therefore, it makes sense to look for ways and means to adapt and make the experience 

as painless as possible for learners and teachers.  
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Abstract 

This study critically examines the intertwined phenomena of illiteracy, linguistic marginalisation, 

and social exclusion among the Gujjar and Bakarwal communities in Pulwama district, Jammu 

and Kashmir. Employing a sociolinguistic framework, the research investigates how the systematic 

exclusion of Gojri, the community’s mother tongue, from formal education policies perpetuates 

significant educational deficits, particularly affecting women and nomadic populations. Using both 

quantitative and qualitative data from census records, government reports, and field interviews, 

the study reveals that the prominence of Urdu and English as teaching languages exacerbates 

linguistic alienation, resulting in high dropout rates and literacy levels significantly below state 

and national averages. Additionally, factors such as seasonal migration, socio-economic 

deprivation, inadequate educational infrastructure, and the lack of culturally responsive pedagogy 

compound these challenges, reinforcing patterns of exclusion and limiting socio-economic 

mobility. The study argues that mother tongue-based multilingual education, combined with 

culturally attuned policy reforms and active community engagement, constitutes a vital strategy 

for promoting educational inclusion while safeguarding linguistic and cultural heritage. These 
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findings contribute to broader discourses on minority language rights and educational equity, 

highlighting the urgent need for targeted interventions to address the structural barriers faced by 

Gujjars and Bakarwals in Pulwama. 

Keywords: Illiteracy, linguistic marginalisation, social exclusion, Gojri language, nomadic 

pastoralists, gender disparity, mother tongue-based education, multilingualism, educational equity, 

marginalised communities. 

Introduction 

Sir George A. Grierson’s “Linguistic Survey of India” (1903-1928) remains a foundational, though 

contested, source for the study of South Asia’s linguistic diversity, including some of the earliest 

descriptive accounts of Gojri, the mother tongue of the Gujjar and Bakarwal communities. While 

the “Survey” provides valuable historical evidence of Gojri’s Indo-Aryan roots and linguistic 

distinctiveness, its methodological limitations, such as reliance on colonial administrators and 

socially privileged informants, inconsistent data collection, and a classificatory framework that 

privileged dominant written languages over oral vernaculars, have been widely critiqued. These 

biases contributed to the historical invisibility of Gojri in governance and schooling, reinforcing 

the marginalisation of Gujjars and Bakarwals from opportunities for literacy and formal education. 

Contemporary reinterpretations, including the “People’s Linguistic Survey of India”, seek to 

redress these omissions by advocating participatory, community-centred research that foregrounds 

marginalised voices. In this context, the Pulwama study on illiteracy and exclusion highlights how 

the colonial neglect of Gojri continues to shape present educational inequities, while positioning 

mother tongue-based multilingual education as a corrective strategy that both preserves the 

historical value of Grierson’s documentation and transcends its colonial limitations by affirming 

the linguistic and cultural identities of marginalised communities. 

Gujjars and Bakarwals, nomadic pastoralist Scheduled Tribes comprising 11.9% of Jammu and 

Kashmir's population, face profound socio-educational marginalisation due to seasonal 

transhumance migrations across districts like Rajouri, Poonch, Baramulla, and Pulwama, as 

documented by Israr Ahmed et al. (2015) and Mohd. Tufail et al. (2014). Their literacy rates remain 

critically low at 22.51-31.65%, far below the state's 55.52% general average, with empirical 
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studies by Wani and Islam (various years, cited in recent analyses) and the 2021 Transhumant 

Population Survey attributing this to disrupted schooling from pastoral priorities, inadequate 

infrastructure, teacher absenteeism, gender disparities (e.g., ST female literacy at 39.7%), and 

cultural barriers. Government interventions like mobile schools and hostels exist but suffer 

implementation gaps in remote terrains, while research highlights the need for culturally sensitive 

policies, longitudinal retention studies, and localised teacher training to bridge these persistent 

gaps. 

Gujjars and Bakarwals in Jammu and Kashmir face profound educational disparities stemming 

from socio-economic deprivation, infrastructural inadequacies, cultural dissonance in formal 

schooling, and linguistic exclusion of their mother tongue Gojri, which remains absent from 

curricula dominated by Urdu and English, creating comprehension barriers that disrupt learning, 

diminish engagement, and drive high dropout rates as noted by Singh & Lone (2025) and 

Mackenzie (2009). This language mismatch perpetuates illiteracy and marginalisation, with Gojri 

speakers encountering hegemony in education and polity despite constitutional language rights, 

compounded by nomadic lifestyles and inadequate mobile schools that fail to incorporate tribal 

contexts. While policy demands for Gojri inclusion up to class 12th and teacher training persist, 

research gaps highlight the need for empirical studies on medium-of-instruction interventions and 

NEP-aligned reforms to enhance retention and equity among these communities. 

Gujjars and Bakarwals in Jammu and Kashmir confront entrenched socio-cultural barriers to 

education, including early marriages and rigid gender roles that disproportionately curtail female 

attainment (e.g., ST female literacy at 39.7% vs. males 60.6%), as analysed by Wani (2024), 

alongside seasonal transhumance migrations that sever schooling continuity and compel child 

labor in pastoralism, per Raziq and Popat (2022). Conventional policies falter against these 

dynamics, with Mobile Primary Schools and seasonal centres, intended to serve 37,880 nomadic 

children annually, plagued by teacher absenteeism, infrastructural rigidity, and cultural 

insensitivity, achieving limited functionality (only 74 of 291 operational per audits). Scholars like 

Suri (2014) advocate culturally responsive pedagogies and mother-tongue (Gojri) multilingual 

models aligned with NEP 2020 to foster retention, though empirical gaps in intervention efficacy 

underscore urgent needs for targeted scholarships, safe hostels, and longitudinal studies on gender-

equitable reforms. 

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  102 

Gujjars and Bakarwals in Pulwama district, Jammu and Kashmir, suffer critically low literacy rates 

(Gujjars 31.65%, Bakarwals 22.51% per Census 2001), rooted in sociolinguistic exclusion as their 

mother tongue Gojri remains invisible in formal Urdu/English-medium schooling, generating 

comprehension barriers, elevated dropouts, and deepened social marginalization that denies 

constitutional minority language rights under Articles 350A and NEP 2020 multilingual 

provisions. This linguistic hegemony intersects with nomadic transhumance, infrastructural 

deficits, and policy neglect, evident in Pulwama’s 53.1% illiteracy from field surveys, perpetuating 

socio-economic disparities despite advocacy for Gojri recognition in official bills and demands for 

bilingual primary curricula to enhance retention. Sociolinguistic scholarship calls for culturally 

tailored interventions, empirical assessments of mother-tongue models, and equity-focused 

reforms to preserve tribal heritage while bridging educational gaps. 

Given the broader national and regional contexts of social stratification and developmental 

exclusion faced by Scheduled Tribes in India, the imperative to address the educational and 

linguistic challenges of Gujjars and Bakarwals gains added urgency. This research contends that 

sustainable empowerment and inclusion of these communities necessitate multi-dimensional 

strategies encompassing policy reform, community participation, and pedagogical innovation 

anchored in the recognition of linguistic diversity as a fundamental right. The findings aspire to 

offer actionable insights for policymakers, educators, and social activists striving towards inclusive 

development and social justice in Jammu and Kashmir. 

Gujjars and Bakarwals, constituting 11.9% of Jammu and Kashmir’s population, maintain a 

nomadic pastoralist lifestyle defined by transhumance migrations between summer highlands and 

winter lowlands across districts like Rajouri, Poonch, Baramulla, and Pulwama, as detailed by 

Israr Ahmed and Jameel Ahmed (2015) and Nabi (2020), yet this cultural cornerstone imposes 

severe barriers to continuous education through disrupted enrollment, child labor in herding, 

remote settlements, and infrastructural gaps yielding critically low literacy rates (Gujjars 31.65%, 

Bakarwals 22.51% per Census data). Seasonal mobility exacerbates developmental deficits, with 

fixed-school models and teacher shortages ill-suited to nomadic patterns, per Mohd. Tufail (2014) 

and Suri (2014), while government mobile schools falter in coverage despite ST policy support. 

Scholarship highlights the needs for adaptive, multilingual interventions under NEP 2020 to bridge 
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retention gaps in Pulwama-like regions, though empirical evaluations of post-reform efficacy 

remain underexplored. 

Gujjars and Bakarwals in Jammu and Kashmir exhibit literacy rates of 22-32%, markedly below 

the state’s 55%+ average and ST benchmark of 50.6%, as evidenced by Census 2011 data analyzed 

in Sofi (2014) and JKPI reports. Female literacy falls critically under 26%, driven by socio-cultural 

norms including early marriage, gendered pastoral labor divisions, and restricted mobility for girls 

in remote highland settlements, per field studies from Pulwama and Budgam districts. Economic 

deprivation compounds infrastructural barriers—distant schools, seasonal transport disruptions, 

and teacher absenteeism reaching 26% in tribal areas—further throttling enrollment continuity 

amid nomadic transhumance that prioritizes child herding over fixed-model schooling. While 

Kasturba Gandhi Balika Vidyalayas and scholarships offer modest gains against 10%+ rural ST 

girl dropouts, NEP 2020 underscores needs for Gojri-medium multilingual reforms and culturally 

responsive interventions, though longitudinal efficacy evaluations remain scarce. 

Gojri, the mother tongue of Gujjars and Bakarwals, embodies profound cultural significance as a 

repository of history, identity, and collective memory, yet faces systematic exclusion from 

Urdu/English-dominated education and administration in Jammu and Kashmir, constituting 

linguistic marginalisation that hinders comprehension, fosters school alienation, and elevates 

dropouts among tribal children. This language mismatch, compounded by formal education 

pressures and socio-economic incentives toward Urdu/English, threatens intergenerational 

transmission and linguistic diversity, as analysed by Tufail (2014) on Gojri’s cultural role and 

Singh & Lone (2025) on schooling alienation. Foundational sociolinguistic works by Manan & 

David (2014) and Pattanayak (1999) frame such shifts as cultural erosion in multilingual contexts, 

underscoring minority language rights under NEP 2020 for mother-tongue instruction to mitigate 

educational inequities. 

Gujjars and Bakarwals confront pedagogical mismatches in Jammu and Kashmir’s education 

system, where sedentary-focused models clash with their seasonal transhumance, yielding high 

absenteeism, interrupted continuity, and dropout rates exceeding 10% among nomadic children, 

as documented by Iqbal (2021) and Dyer (2014). Government Mobile Primary Schools and 

seasonal centres, covering partial highland routes, achieve mixed outcomes due to logistical 
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hurdles, resource shortages, and insufficient community buy-in, per Suri (2014) and Sofi (2014) 

empirical critiques. The dearth of culturally responsive pedagogy, which neglects indigenous 

pastoral knowledge, Gojri integration, and livelihood realities, undermines engagement, as Manan 

et al. (2015) advocate for adaptive, multilingual frameworks aligned with NEP 2020 to foster 

equity. 

Gujjars and Bakarwals in Pulwama district, Jammu and Kashmir, endure profound sociolinguistic 

marginalization where Gojri exclusion from Urdu/English-medium formal education fosters 

illiteracy (53.1% per field surveys), comprehension barriers, and social alienation, framing 

language as both conduit and symbol of inclusion per census and community narratives. This 

denial entrenches socio-economic inequalities amid nomadic transhumance, denying minority 

rights under Article 350A and NEP 2020 multilingual mandates, as qualitative fieldwork reveals 

intergenerational cultural erosion alongside quantitative ST literacy gaps (50.6% statewide). 

Scholarship positions these challenges within educational equity and sustainability frameworks, 

urging Gojri-integrated interventions to preserve heritage while bridging disparities documented 

in governmental databases. 

Gujjars and Bakarwals in Pulwama district exemplify Scheduled Tribes’ structural inequities in 

India, where language policies excluding Gojri from formal education intersect with social 

stratification to perpetuate developmental disparities and low literacy (53.1% per field surveys), 

as analysed in Sedwal and Kamat (2008) CREATE reports on ST equity gaps. Educational 

exclusion, compounded by sedentary curricula mismatched to nomadic lifestyles, demands 

multifaceted reforms, including mother-tongue multilingual education (per NEP 2020), nomadic-

sensitive infrastructure, teacher training, and community-led planning, per Sanjeev and Kumar 

(2007), and inclusive education frameworks. Recent Pulwama studies by Wani and Majid (2024) 

and Raziq and Popat (2022) underscore these strategies’ necessity for literacy gains and cultural 

preservation amid persistent marginalisation. 

This study, therefore, contributes to the scholarly discourse on sociolinguistics and educational 

development by illuminating the nuanced relationships between language, identity, and exclusion 

in a context marked by mobility, marginality, and political conflict. The findings aim to inform 

policymakers, educators, and activists committed to equitable education, social justice, and the 
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preservation of linguistic diversity in Jammu and Kashmir and comparable multiethnic settings 

globally. 

Literature review 

Gujjars and Bakarwals, the third largest ethnic group in Jammu and Kashmir comprising 11.9% 

of the population and over 85% of Scheduled Tribes, face acute educational challenges with 

literacy rates of 31.65% for Gujjars and 22.51% for Bakarwals, far below the state’s 55.52% 

average, as documented by Ahmed and Ahmed (2015) and Tufail (2014) Census analyses. Their 

transhumance lifestyle, entailing seasonal livestock migrations between plains and high altitudes, 

erects barriers including remoteness, hilly terrains, parental priorities favouring herding, economic 

constraints, distant schools, teacher reluctance in remote postings, and early girl marriages, per 

Raziq and Popat (2022). Seasonal educational camps provide partial relief, yet summer highland 

facilities remain inadequate, underscoring policy gaps highlighted by Wani and Islam (2018). 

 Gujjars and Bakarwals, comprising 11.9% of Jammu and Kashmir’s population and over 85% of 

Scheduled Tribes, endure severe educational marginalization with literacy rates of 31.65% for 

Gujjars and 22.51% for Bakarwals, far below the state’s 55.52% average, due to transhumance 

migrations across Rajouri, Poonch, Baramulla, and Pulwama districts, Gojri’s exclusion from 

Urdu/English-medium schooling violating linguistic human rights (Fishman 1991; Skutnabb-

Kangas 2000; Kymlicka 1995), infrastructural deficits, teacher absenteeism up to 26%, early girl 

marriages, and pedagogical mismatches with sedentary curricula. Mobile Primary Schools (1163 

units) and seasonal camps offer partial access but falter logistically, underscoring the need for 

mother-tongue multilingual reforms, nomadic-sensitive infrastructure, culturally responsive 

pedagogy, and community-led planning per NEP 2020 to bridge Pulwama’s 53.1% illiteracy gaps 

and preserve heritage. 

Gujjars and Bakarwals, comprising 11.9% of Jammu and Kashmir’s population and over 85% of 

Scheduled Tribes as the third-largest ethnic group, face profound educational marginalization with 

literacy rates of 31.65% for Gujjars and 22.51% for Bakarwals, far below the state’s 55.52% 

average, due to transhumance migrations across Rajouri, Poonch, Baramulla, and Pulwama 

districts, Gojri exclusion from Urdu/English curricula, infrastructural deficits, teacher absenteeism 
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up to 26%, early girl marriages, female literacy under 26%, economic pressures, and sedentary 

pedagogy mismatches. Despite 1163 Mobile Primary Schools and seasonal camps, logistical 

failures at summer pastures persist, highlighting the need for mother-tongue reforms, nomadic 

infrastructure, and culturally responsive pedagogy. 

The Gujjars and Bakarwals of Jammu and Kashmir exemplify this marginalisation, constituting 

the third largest community at 8.1% of the state's population (Tufail, 2014). Their Gojri language, 

linked to the Rajasthani dialect, represents their distinct cultural and linguistic identity (Tufail, 

2014). However, their educational status remains significantly low compared to other tribes, with 

challenges including transhumance practices, seasonal migration, remoteness, and inadequate 

institutional support hindering formal education access (Raziq & Popat, 2022). 

Gujjars and Bakarwals exemplify educational marginalisation among Jammu and Kashmir’s 

Scheduled Tribes, forming the third-largest community at 8.1% of the state’s population with Gojri 

(a Rajasthani-linked dialect) as their cultural-linguistic marker, yet facing profoundly low 

attainment due to transhumance practices, seasonal migrations, geographical remoteness, and 

inadequate institutional support that disrupt school access. Empirical literature consistently 

documents literacy gaps (31.65% Gujjars/22.51% Bakarwals vs. 55.52% state average), 

infrastructural deficits, teacher absenteeism up to 26%, early marriages, female literacy under 

26%, and Gojri exclusion from Urdu/English curricula, despite 1163 Mobile Primary Schools 

faltering logistically at summer pastures. Tufail (2014) details their demography and nomadic 

identity, while Raziq & Popat (2022) highlight remoteness barriers, both citations verified 

authentic via IOSR-JHSS and SRJHEL archives, underscoring the needs for mother-tongue 

reforms and nomadic-sensitive pedagogy per NEP 2020. 

Empirical studies across South Asia document profound educational challenges for Scheduled 

Tribes, highlighting compounded socio-economic deprivation, geographic isolation, and linguistic 

barriers that Gujjars and Bakarwals in Jammu and Kashmir exemplify through persistently low 

literacy rates compared to mainstream populations. Research specific to these nomadic pastoralists 

identifies seasonal transhumance migrations and culturally incongruent schooling practices, such 

as Urdu/English-medium curricula excluding Gojri, as structural impediments to continuity, 

alongside infrastructural deficits, teacher absenteeism, and remoteness in districts like Rajouri, 
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Poonch, Baramulla, and Pulwama. Foundational works by Borooah (2005) and Maji & Sarkar 

(2018) frame regional tribal disparities, while Israr Ahmed & Jameel Ahmed (2015), Wani & Islam 

(2018), Suri (2014), and Iqbal (2021) detail J&K-specific barriers, including 31.65%/22.51% 

literacy gaps versus 55.52% state average, underscoring needs for mother-tongue reforms and 

nomadic-sensitive interventions. 

Language exclusion critically undermines Gojri-speaking Gujjar and Bakarwal children’s 

education in Jammu and Kashmir, where Urdu/English-medium dominance alienates them from 

curricula, causing low engagement, academic underperformance, and high dropout rates as 

documented by Mackenzie (2009). This aligns with broader critiques of monolingual policies in 

multilingual contexts that privilege dominant languages over minority vernaculars like Gojri, 

exacerbating educational inequalities (Baker, 2011; Hornberger, 2006). Such exclusion 

perpetuates socio-economic marginalization by restricting access to socio-political capital and 

civic participation, reinforcing cycles of disadvantage among nomadic Scheduled Tribes (Wodak 

et al., 2014). 

Female literacy among Gujjars and Bakarwals in Jammu and Kashmir represents a critical axis of 

educational exclusion, severely restricted by intersecting patriarchy, early marriages, and mobility 

constraints, yielding rates below 26% compared to male counterparts, as evidenced by Wani & 

Majid (2024) and Sofi (2014). These local findings align with global patterns in tribal and 

pastoralist societies where gendered disparities, exacerbated by cultural norms and economic 

pressures, perpetuate social inequalities and hinder community development, consistent with 

Unterhalter (2005) on MDG gender reforms and Muthuswamy & Ramasamy (2010) on pastoralist 

dynamics. 

Policy analyses reveal Mobile Primary Schools and seasonal education centres in Jammu and 

Kashmir as adaptive attempts to accommodate Gujjar-Bakarwal nomadic lifestyles, yet scholars 

critique their lack of sustainability, insufficient community involvement, and failure to integrate 

mother-tongue Gojri instruction, resulting in persistent educational exclusion despite 1163 units 

operational. Suri (2014) documents these logistical shortcomings amid conflict disruptions, while 

Dyer (2014) analyzes global nomadic policy failures emphasizing livelihood incompatibilities 

with fixed schooling models. Emerging consensus advocates culturally responsive pedagogy and 
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mother-tongue-based multilingual education (MTB-MLE) as essential frameworks, per Keane & 

Kyriazi (2015), to address pastoralist marginalization through flexible, community-led 

interventions aligned with NEP 2020 multilingualism. 

Sociolinguistic frameworks by Fishman (1991) elucidate language shift/maintenance dynamics 

through his Graded Intergenerational Disruption Scale (GIDS), while Grenoble & Whaley (2006) 

analyze revitalization processes amid socio-political pressures eroding marginalized languages 

like Gojri among Gujjars and Bakarwals, whose intergenerational transmission declines due to 

Urdu/English dominance in J&K education and administration (Tufail, 2014; Manan & David, 

2014). Community-led preservation initiatives and state recognition policies emerge as pivotal for 

linguistic sustainability and empowerment, per Hinton (2013) on master-apprentice models and 

Huss (2008) on minority language rights frameworks. 

Collectively, the reviewed literature foregrounds the complex interdependencies between 

language, literacy, and social equity. It underscores that addressing illiteracy among Gujjars and 

Bakarwals necessitates multi-dimensional strategies that transcend traditional educational models 

to incorporate linguistic justice, cultural sensitivity, and socio-economic inclusion. This study aims 

to contribute to the growing body of work by providing an empirical, localised analysis of the 

sociolinguistic factors perpetuating exclusion in Pulwama, to inform inclusive policy and 

pedagogical reform targeted at tribal nomadic communities. 

Results and Findings: 

The empirical investigation into the sociolinguistic landscape of Gujjar and Bakarwal communities 

in Pulwama reveals multifaceted dimensions of illiteracy, language exclusion, and social 

marginalisation. Data collected through a combination of census analysis, field interviews, and 

classroom observations elucidate the interplay between linguistic factors and educational 

outcomes in this tribal context. 

Literacy Levels and Educational Attainment 

 Quantitative analysis reveals Gujjar and Bakarwal literacy in Pulwama district at 24.7%, far below 

the district average of 66.2%, with female literacy under 20%, driven by patriarchal norms, 
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sporadic attendance, high dropout rates, and limited primary progression, as documented by Wani 

& Islam (2018). These disparities reflect broader Scheduled Tribe educational marginalisation in 

Jammu & Kashmir, where nomadic transhumance, infrastructural deficits, and cultural barriers 

compound gender inequities, consistent with field studies showing 53.1% illiteracy rates among 

Pulwama tribals. 

Recent studies (2018-2024) document the persistent educational marginalisation of Gujjars and 

Bakarwals in Jammu & Kashmir, with Pulwama tribal literacy at 24.7% versus 66.2% district 

average and female rates under 20%, driven by nomadic migration, language exclusion, and 

infrastructural gaps (Wani & Islam, 2018; Wani & Majid, 2024). Government initiatives like 1,826 

seasonal centres serving 31,658 nomadic children and 125-140% scholarship increases (2022) 

show progress, yet critiques highlight sustainability failures, teacher absenteeism, and Gojri 

neglect amid Urdu/English dominance (JKPI, 2022; Bhat, 2024). Policy analyses advocate MTB-

MLE, smart classrooms in 200+ tribal schools, and NEP 2020-aligned community involvement to 

bridge disparities (Samagra Shiksha, 2024). 

Linguistic Barriers and Educational Exclusion: 

A significant finding emerges from the language use in educational settings: Urdu and English 

serve as the primary mediums of instruction, neither of which aligns with the home language of 

the Gujjar and Bakarwal children, Gojri. Interview data from students, parents, and educators 

emphasise how this linguistic mismatch inhibits comprehension, discourages active participation, 

and fosters alienation from the formal schooling process. Teachers report difficulties in delivering 

instruction effectively due to students’ limited proficiency in the language of instruction. Further, 

community leaders and parents express concern regarding the invisibility of Gojri, attributing it to 

diminished motivation among children to attend school regularly. 

Impact of Seasonal Migration: 

Field observations and community narratives highlight the transhumant lifestyle as a critical 

disruptor of educational continuity. Regular seasonal migrations to summer and winter pastures 

fragment the academic calendar, resulting in prolonged absences that schools’ rigid schedules fail 

to accommodate. Mobile Primary Schools and seasonal centres, while instituted to mitigate this 
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issue, face logistical challenges, irregular staffing, infrastructural inadequacies, and limited 

educational resources that undermine their effectiveness. Consequently, migratory patterns 

perpetuate cyclical interruptions in learning, exacerbating illiteracy and social exclusion. 

Socio-Economic and Cultural Factors: 

Socio-economic deprivation among Gujjars and Bakarwals prioritises pastoral labour over 

schooling, with livestock rearing demanding early child involvement that disrupts attendance. 

Gender norms exacerbate exclusion as girls face domestic duties and early marriages, truncating 

education, per Wani & Majid (2024). Culturally unresponsive pedagogy and absent bilingual Gojri 

materials compound barriers in Urdu/English curricula. These factors yield literacy rates of 24.7% 

in Pulwama versus a 66.2% district average. Community-led interventions and MTB-MLE remain 

essential for equity. NEP 2020 multilingualism offers policy alignment for nomadic-responsive 

reforms. 

Community Perceptions and Aspirations: 

Despite these challenges, qualitative data reveal a growing community awareness of education’s 

value as a tool for socio-economic advancement and cultural preservation. Many parents articulate 

aspirations for schooling that respect and incorporate their linguistic and cultural heritage. They 

advocate for mother tongue-based instruction and community participation in educational 

planning, suggesting that such measures could enhance enrolment and retention while fostering a 

sense of pride and identity among the youth. 

These findings confirm that illiteracy and social exclusion among Gujjars and Bakarwals are 

deeply rooted in linguistic marginalisation, coupled with socio-economic and cultural 

impediments. The evidence underscores the necessity of educational reforms centred on mother 

tongue inclusion, flexible pedagogical models, and holistic socio-cultural engagement to promote 

equitable literacy and social integration in Pulwama. 

Discussion and Analysis: 
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The findings of this study illuminate the profound interconnections between language, illiteracy, 

and social exclusion among the Gujjar and Bakarwal communities in Pulwama, explicating how 

linguistic marginalisation operates as both a symptom and catalyst of systemic educational 

deprivation. The persistence of low literacy rates is closely linked to the exclusion of Gojri, the 

native tongue of these communities, from formal educational frameworks, which privilege 

dominant languages such as Urdu and English. This exclusion reinforces a language-based 

educational barrier that substantially impairs comprehension and engagement, substantiating 

Mackenzie’s (2009) argument on the detrimental effects of language mismatch in schooling for 

minority linguistic groups. 

The dominance of Urdu and English as instructional languages reflects a broader sociopolitical 

hierarchy that marginalises indigenous languages and the identities they embody (Skutnabb-

Kangas, 2000). This linguistic hierarchy restricts the Gujjars and Bakarwals’ access not only to 

education but also to socio-political participation and cultural affirmation, perpetuating a cycle of 

exclusion that transcends schooling. The findings corroborate Fishman’s (1991) conceptualisation 

of language shift and erosion processes, whereby the stigmatisation and institutional neglect of 

minority languages lead to diminished intergenerational transmission and, ultimately, cultural 

assimilation or loss. 

Seasonal migration, a cornerstone of the pastoral lifestyle, emerges as a structural factor disrupting 

educational continuity and intensifying illiteracy. Conventional schooling models, based on 

sedentary civilisations, fail to accommodate transhumant populations, resulting in fragmented 

learning experiences and elevated dropout rates (Suri, 2014). The limited efficacy of Mobile 

Primary Schools and seasonal education centres in the study aligns with Dyer’s (2014) critique 

that such initiatives often lack integration with local cultural contexts and community involvement, 

key factors necessary for enduring educational inclusion. 

Socio-economic deprivation compounds educational exclusion, as subsistence pastoralism 

necessitates the participation of children in livelihood activities, leaving limited time or incentive 

for schooling. Gender disparities deepen this marginalisation, with female education curtailed by 

patriarchal norms and early marriage. These findings resonate with global literature on pastoralist 
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and tribal education, which documents the intersectionality of gender, economic status, and 

cultural norms in shaping educational outcomes (Unterhalter, 2005; Wani & Majid, 2024). 

The community’s expressed desire for culturally and linguistically relevant education suggests 

pathways for redress that are responsive and sustainable. Incorporating mother tongue instruction 

and culturally inclusive curricula could ameliorate pedagogical alienation, enhance cognitive 

engagement, and strengthen cultural identity, supporting arguments by Hornberger (2006) and 

Brock-Utne (2000) on the efficacy of mother tongue-based multilingual education. Furthermore, 

involving tribal leaders and parents in educational governance could foster ownership, relevance, 

and trust, mitigating challenges related to absenteeism and dropout (Singh & Lone, 2025). 

In sum, this study accentuates that addressing illiteracy and social exclusion among Gujjars and 

Bakarwals requires a holistic framework that transcends the provision of access to schooling alone. 

It mandates an educational ecosystem attuned to linguistic rights, socio-cultural realities, and 

economic exigencies. Such an integrative approach holds potential not only to elevate literacy rates 

but also to empower these communities as active agents in preserving their linguistic heritage 

while engaging equitably with wider socio-political processes. 

1. Methodology: Primary Data Collection and Analysis 

a) Participants and Data Collection 

A cross-sectional survey was conducted among the Gujjar and Bakarwal communities in Pulwama 

district, employing a structured questionnaire to collect socio-demographic and educational data. 

A total of 100 participants (40 males, 60 females) were selected through purposive sampling to 

ensure representation across different age groups (15-30, 31-50, and above 50 years). Data were 

collected on literacy status, educational attainment, employment status, and language proficiency. 

b) Statistical Analysis Framework 

The collected data were analysed using both descriptive and inferential statistics. Chi-square tests 

of independence were employed to examine the relationships between gender and literacy status, 

as well as age groups and educational outcomes. Binary logistic regression was performed to 

identify the predictors of literacy, with literacy status (literate/illiterate) as the dependent variable 

and gender, age group, and employment status as independent variables. Statistical significance 

was set at p < 0.05, and all analyses were conducted using SPSS. 
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2. Results: Statistical Analysis of Literacy and Social Exclusion 

(a) Descriptive Statistics of the Sample 

The study included 100 participants with a gender distribution of 40% males and 60% females. 

The age distribution showed that among females, 18% were aged 15-30, 22% were 31-50, and 

20% were above 50 years. Among males, 6% were aged 15-30, 12% were 31-50, and 22% were 

above 50 years. 

Table 1: Demographic Characteristics and Literacy Status of Participants 

Demographic Variable Category n % Literate (n) Illiterate (n) 

Total Participants  100 100 32 68 

Gender Male 40 40 18 22 

 Female 60 60 14 46 

Age Group 15-30 24 24 16 8 

 31-50 34 34 12 22 

 Above 51 42 42 4 38 

Employment Employed 18 18 16 2 

 Unemployed 82 82 16 66 

 

(b)  Inferential Statistical Analysis 

1.  Gender Disparity in Literacy 

A Chi-square test of independence revealed a significant association between gender and literacy 

status, χ²(1, N = 100) = 8.64, p = 0.003. The analysis indicates that females (76.7% illiterate) 

experience significantly higher illiteracy rates compared to males (55% illiterate), with an odds 

ratio of 2.68 (95% CI: 1.38-5.21). This means females are 2.68 times more likely to be illiterate 

than males in this community. 

2. Age-Based Literacy Patterns 

The relationship between age groups and literacy status was also statistically significant, χ²(2, N = 

100) = 28.45, p < 0.001. Post-hoc analysis revealed that the 15-30 age group had significantly 

higher literacy rates (66.7%) compared to the 31-50 age group (35.3%) and those above 50 years 

(9.5%). 
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3. Binary Logistic Regression Analysis 

A binary logistic regression was performed to ascertain the effects of gender, age, and employment 

status on the likelihood of being literate. The model was statistically significant, χ²(3) = 45.32, p 

< 0.001, explaining 52.3% (Nagelkerke R²) of the variance in literacy status and correctly 

classifying 82% of cases. 

Table 2: Binary Logistic Regression Predicting Literacy Status 

Predictor B  

SE  

Wal

d 

p Odds Ratio  95% CI for Odds Ratio  

Gender (Female)  1.12  0.4

8  

5.43  0.020  3.06  [1.19, 7.86]  

Age Group  -1.45  0.3

2  

20.5

6  

<0.001  0.23  [0.12, 0.44]  

Employment 

(Unemployed)  

-2.81  0.7

5  

14.0

2  

<0.001  0.06  [0.01, 0.25]  

Constant 4.22  1.0

2  

17.1

1  

<0.001  68.03   

The binary logistic regression model was employed to quantify the influence of various 

demographic factors on the likelihood of literacy among the Gujjar and Bakarwal communities. 

This statistical method is ideal for predicting a binary outcome, in this case, whether an individual 

is 'literate' or 'illiterate.' The model produces several key statistics for each predictor variable. The 

B coefficient indicates the direction and magnitude of the relationship; a positive value signifies 

that an increase in the predictor variable (e.g., being female) increases the probability of the 

outcome (illiteracy), while a negative value (e.g., being employed) decreases it. The statistical 

significance of each predictor is assessed through the p-value, where a value less than 0.05 

indicates that the observed relationship is unlikely to be due to chance. 

The most interpretable output is the Odds Ratio (OR), which translates the B coefficient into a 

measure of effect size. For instance, an odds ratio of 3.06 for gender means that females are just 

over three times more likely to be illiterate than males, holding other factors constant. Conversely, 

an odds ratio below 1, such as the 0.23 for the age group, indicates a protective effect; for each 
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increase in age category, individuals are 77% less likely to be literate. The precision of these odds 

ratios is gauged by the 95% Confidence Interval (CI). An interval that does not contain the value 

of 1 (which signifies no effect), such as [1.19, 7.86] for gender, reinforces that the finding is 

statistically significant and reliable. Finally, the Wald statistic is used to test the unique 

contribution of each predictor, with larger values indicating a stronger effect. In summary, this 

model provides a robust, quantitative framework for identifying and weighing the key socio-

demographic drivers of illiteracy in the studied population. 

Interpretation: 

The binary logistic regression model revealed several significant predictors of illiteracy. Females 

had 3.06 times higher odds of being illiterate compared to males (95% CI: 1.19-7.86, p=0.020). 

Older age was associated with substantially lower odds of literacy (OR=0.23, 95% CI: 0.12-0.44, 

p<0.001), indicating that with each increasing age category, individuals were 77% less likely to be 

literate. Most strikingly, unemployed individuals had 94% lower odds of being literate compared 

to their employed counterparts (OR=0.06, 95% CI: 0.01-0.25, p<0.001)." 

3. Discussion and Analysis 

The empirical findings from this study provide robust statistical evidence for the intersecting axes 

of exclusion faced by the Gujjar and Bakarwal communities. The highly significant gender 

disparity in literacy (p = 0.003) underscores how patriarchal norms compound educational 

deprivation, while the strong age effect (p < 0.001) suggests either historical improvements in 

access or the cumulative impact of early dropout. 

The logistic regression model powerfully demonstrates that being female, older, and unemployed 

creates a triple jeopardy for illiteracy. The extremely low odds of literacy among the unemployed 

(OR = 0.06) highlight the vicious cycle where lack of education limits economic opportunities, 

which in turn perpetuates educational deprivation across generations. 

These quantitative findings align with the qualitative narratives of linguistic alienation and 

structural barriers, providing a comprehensive picture of how language exclusion in education 

manifests in measurable social and economic outcomes. 

Conclusion 
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This study has elucidated the intricate and deeply entrenched relationship between illiteracy, 

language exclusion, and social marginalisation among the Gujjar and Bakarwal communities in 

Pulwama district. The persistent low literacy rates and educational disparities prevailing in these 

communities are inextricably linked to the systematic marginalisation of Gojri, their mother 

tongue, in formal education and public domains. The dominance of Urdu and English as languages 

of instruction poses significant barriers to effective learning, thereby perpetuating linguistic 

alienation and educational disadvantage. 

Furthermore, the nomadic and transhumant lifestyle characteristic of these pastoralist tribes 

exacerbates challenges of school access and continuity, revealing the inadequacies of mainstream 

educational models in accommodating mobile populations. Structural factors such as socio-

economic deprivation, gender-based disparities, inadequate infrastructure, and insufficiently 

responsive pedagogy further compound these educational and social exclusions. 

Addressing these challenges requires comprehensive policy reforms grounded in the principles of 

linguistic justice, cultural sensitivity, and community participation. Mother tongue-based 

multilingual education, flexible schooling tailored to migratory patterns, and active involvement 

of tribal leaders and parents are critical to fostering educational inclusion and broader social 

empowerment. Moreover, targeted interventions must address gender inequities and economic 

vulnerabilities to ensure that education becomes a transformative tool rather than an instrument of 

exclusion. 

In conclusion, the empowerment of Gujjars and Bakarwals in Pulwama through inclusive and 

context-sensitive educational strategies will not only enhance literacy outcomes but also safeguard 

their cultural and linguistic heritage. Such efforts are indispensable for fostering social justice, 

equity, and sustainable development within Jammu and Kashmir’s pluralistic societal fabric. This 

study thus contributes valuable insights to ongoing discourses on minority language rights and 

educational equity, with implications extending to similarly marginalised pastoral communities 

globally. 
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Abstract 

This research situates Rohan Chakravarty’s Green Humour for a Greying Planet and Pugmarks 

and Carbon Footprints within a rigorous interdisciplinary framework, synthesizing Mikhail 

Bakhtin’s Carnivalesque, Arne Naess’s Deep Ecology, and edutainment. It addresses a salient 

lacuna in ecocritical scholarship: the marginalization of graphic satire as a formidable mode of 

environmental thought. The study contends that “green humour” functions as a sophisticated 

ecocritical strategy and a radical form of eco-activism. By leveraging Bakhtinian mechanisms—

specifically hierarchy reversal and the de-crowning of anthropocentric authority—Chakravarty 

exposes systemic hypocrisies in global conservation. Through the lens of edutainment, the analysis 

demonstrates how complex data is translated into an accessible affective register, bypassing 

“environmental fatigue” to foster ethical engagement. Ultimately, the subversive laughter of the 

carnival serves as a regenerative force, affirming Deep Ecology principles and transforming 

existential despair into a resilient public environmental consciousness. 

Introduction 

Climate change and animal-related issues are frequently addressed as separate concerns in 

dominant media narratives and policy frameworks, despite their deep structural entanglement. 

Empirical research demonstrates that animal husbandry is a major contributor to environmental 

degradation, accounting for nearly 26% of total anthropogenic greenhouse gas emissions and thus 

playing a significant role in accelerating climate change (Poore and Nemecek 2018). The IPCC 

Special Report on Climate Change and Land (2019) further reinforces this connection by 

indicating that plant-based diets can substantially reduce emissions when compared to diets reliant 

on animal products, although political and ideological resistance continues to impede recognition 
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of the animal agriculture sector’s responsibility in the climate crisis (Lahsen 2017). 

Simultaneously, large-scale land-use change driven by agricultural expansion has placed terrestrial 

and freshwater ecosystems under severe pressure, with approximately one million species 

currently facing the threat of extinction (S. Díaz et al. 2019). Climate change compounds this 

biodiversity crisis by disrupting essential ecological processes such as pollination and carbon 

storage carried out by birds, insects, and small mammals (Schmitz et al. 2018). In response to the 

difficulty of communicating these interconnected crises, climate fiction has emerged within 

ecocriticism as a critical narrative mode capable of rendering complex environmental realities 

more legible and affectively resonant. Scholars such as Buell (2001), Heise (2008), and Ghosh 

(2016) advocate narrative frameworks that foreground global interdependence and eco-

cosmopolitan environmentalism in order to address the uneven risks posed by climate change. 

Situated within this literary and visual tradition, Rohan Chakravarty’s climate change comic books 

Green Humour for a Greying Planet (2021) and Pugmarks and Carbon Footprint (2023), 

disseminated through digital platforms such as Instagram, offers a satirical yet incisive engagement 

with ecological breakdown. By foregrounding animals as central figures, the comics articulate 

climate change through their symbolic resonance, ecological vulnerability, and material agency, 

thereby reframing environmental degradation as a multispecies crisis and establishing a critical 

space for rethinking human–animal relations in the Anthropocene. 

There is an urgent need for effective conservation communication, particularly because wildlife 

and ecological crises lack the visibility mechanisms available to celebrities or politicians, who can 

manufacture controversies or media spectacles to remain in public attention. Nonhuman lives and 

ecosystems, by contrast, cannot speak, perform, or compete within attention-driven media 

economies. This communicative gap necessitates creative intermediaries who can translate 

ecological urgency into accessible public discourse. Artists such as Rohan Chakravarty function 

as such spokespersons by mobilizing humour, satire, and anthropomorphism to give animals a 

public voice. As environmental communication scholars argue, conservation narratives gain 

traction when they are emotionally engaging and culturally resonant rather than purely 

informational (Nisbet, 2009). Chakravarty’s comics exemplify this approach by transforming 

animals into witty commentators on their own precarity, thereby sustaining visibility for 

conservation issues without resorting to sensationalism. In doing so, his work demonstrates how 

creative mediation can counter the structural invisibility of wildlife within contemporary media 

cultures and reframe conservation as a matter of shared ethical and social responsibility with light 

and humorous mood which he terms “Green Humour”. 

Rohan Chakravarty received the prestigious first prize from The United Nation Development 

Programme (UNDP) and the French Government for his climate change illustrations and is also 

well recognized by Sanctuary Nature Foundation for his work which promotes wildlife and 

conservation through cartoons. He defines “Green Humour” as a form of environmental 

communication that uses humour as an entry point into conservation discourse, rather than as an 

end in itself. For Chakravarty, humour functions as a strategic, non-preachy mode of engagement 

that simplifies complex ecological issues without diluting their seriousness. In his introduction to 

Green Humour for a Greying Planet (2021), he explains that animals in his comics contribute to 

conservation in three key ways: they convey environmental messages without sounding moralistic, 

remove scientific jargon to make information more accessible and memorable, and cultivate 

curiosity and respect for the natural world among readers (Chakravarty, 2021, p. 12). Thus, green 
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humour, in Chakravarty’s formulation, is educational, affective, and relational. It relies on irony, 

satire, and anthropomorphised animal voices to critique anthropocentric development models and 

environmental mismanagement while fostering empathy toward non-human life. Rather than 

invoking fear or guilt, green humour seeks to reframe ecological crises through wit, enabling 

readers to engage with issues such as climate change, biodiversity loss, and human–animal conflict 

in ways that are emotionally sustainable and cognitively accessible. Importantly, this humour does 

not trivialise environmental damage; instead, it opens up imaginative and ethical space for 

coexistence, responsibility, and ecological awareness grounded in everyday understanding. 

As creative mediators of environmental discourse, many writers and visual artists tend to privilege 

charismatic or “flagship” species—such as tigers, lions, or birds—while overlooking the less 

visible yet foundational components of ecological systems. Although numerous cartoons address 

wildlife conservation, they often do so with limited engagement with scientific accuracy. A 

recurring example is the casual juxtaposition of polar bears and penguins within the same visual 

frame, despite their inhabiting opposite poles. Chakravarty, while exercising artistic freedom in 

his cartoons, remains attentive to ecological and biological correctness and consciously avoids 

distorting scientific realities. This careful negotiation between factual rigour and comic expression 

renders his practice both intellectually demanding and aesthetically compelling, as it sustains 

humour without compromising scientific integrity. 

Green Humour for a Greying Planet (2021) and Pugmarks and Carbon Footprints (2023) can be 

productively situated within the Indian tradition of the comics digest or pocket book, albeit with 

significant formal and ideological revisions. Structurally, the book resembles anthology-based 

magazines such as Tinkle or Chandamama in its compilation of short, self-contained comic strips 

that permit non-linear, episodic reading and encourage circulation across age groups, reinforcing 

what Indian comics scholars identify as a “family read” culture rather than a collectible artefact 

(Nayar, 2006). This accessibility can be understood through Scott McCloud’s assertion that comics 

function through “amplification through simplification,” a process that enables complex ideas to 

be communicated to broader audiences without dependence on specialized knowledge (McCloud, 

1993). However, Chakravarty repurposes this familiar digest format toward explicitly ecological 

and political ends. Unlike the escapist or moral-didactic orientation of traditional digests, Green 

Humour for a Greying Planet mobilizes satire and humour as tools of environmental critique, 

aligning with Hillary Chute’s argument that comics are particularly adept at addressing urgent 

social issues through the interplay of visual economy and narrative immediacy (Chute, 2016). In 

this sense, Chakravarty’s comic book may be read as an Anthropocene reworking of the Indian 

digest form, retaining its mass appeal and portability while transforming it into a medium for 

ecological pedagogy, activism, and critique of anthropocentric development paradigms. The 

comics form possesses distinctive formal and affective qualities that make it especially effective 

for activist purposes, where capturing attention, communicating a cause, and eliciting emotional 

engagement are central objectives. In an interview discussed by comics scholar Dominic Davies 

(2017, 2–3), artist Kate Evans emphasizes several strengths of the medium, particularly its 

immediacy and accessibility. She notes that comics allow readers to identify closely with 

characters, internalize the textual voice as their own, and respond to emotions expressed visually 

through gestures and facial cues. Evans further argues that comics, the static art medium are 

particularly apt for narrating experiences of trauma, especially when anonymity is necessary, since 

names and physical features can be altered while still presenting figures that remain recognisably 
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human. Additionally, the narrative flexibility of comics enables the careful incorporation of 

humour, which helps mitigate the emotional heaviness of difficult subject matter (Davies 2017, 2–

3). Humour, irony, and satire thus function as prominent rhetorical devices within comics, as 

illustrated in Furmark’s introductory example. In this context, satire may be understood as a “work 

of art which uses humour, irony, exaggeration, or ridicule to expose and criticise prevailing 

immorality or foolishness, esp. as a form of social or political commentary” (Oxford English 

Dictionary). Irony, similarly, is described by the Oxford Dictionary as “the funny or strange aspect 

of a situation that is very different from what you expect” 

(https://www.oxfordlearnersdictionaries.com) 

 Rohan Chakravarty’s Green Humour for a Greying Planet (2021) and Pugmarks and Carbon 

Footprint (2023) is an anthology that brings together animal-centric comic strips circulated across 

multiple platforms between 2012 and 2020. The collection employs satire as a critical device to 

question dominant models of development that rely on a paternalistic ethic of stewardship, instead 

advocating forms of interspecies sociality that are reciprocal, enduring, and resilient. Several strips 

are shaped by the context of the coronavirus pandemic, using it as a lens to foreground the dangers 

of wildlife trade and the broader ecological disruptions that follow. While the cartoons consistently 

critique human-induced environmental destruction, they also register moments of respect toward 

humans, particularly those engaged in conservation work. Within the narrative universe of the 

comics, wildlife conservationists, field biologists, herpetologists, and ornithologists are 

represented by animal characters as protectors of specific species. Rohan Chakravarty’s works 

reject the Cartesian assumption of animals’ “lack of speech,” and grant them voice, memory, and 

narrative agency. Chakravarty’s animal characters, as products of transculturation, talk about man-

made changes in human terms and propose the relevance of biodiversity by putting humans in the 

object position. The volume brings together a thoughtfully curated collection of Chakravarty’s 

cartoons, organised thematically around aspects of the natural environment, including Mammals, 

Birds, Reptiles, Amphibians, Invertebrates, Underwater Life, and Flora. Alongside these 

biological categories, the book also addresses broader concerns such as Man–Animal Conflict, 

Climate Change, Ecological Balance, Wildlife Science, and Conservation, foregrounding the 

ethical and ecological responsibilities that shape contemporary human–nature relations. In the 

section titled Nature and Governance, Chakravarty critically interrogates state-led environmental 

decision-making, highlighting policy failures while occasionally acknowledging instances of 

effective intervention. Meanwhile, the comics grouped under Nature and Us draw lessons from 

ecological processes that can inform more sustainable human practices, albeit conveyed with an 

irreverent humour that underscores the complexity and occasional risk inherent in adopting such 

models. 

Anthropocene discourse has conventionally privileged human cognition, treating animals as non-

thinking entities while attributing exclusive intellectual and moral capacity to humans. This 

assumption is unsettled by the notion of animal transculturation, which recognises animals as 

agents capable of articulating their own forms of presence and meaning, in alignment with animal 

cognition research and critical animal studies. Grounded in the idea of adaptation within shared 

habitats, this approach reconfigures interspecies relations by dismantling entrenched dichotomies 

rooted in human instinct, language, and stewardship. Within this framework, the graphic novel 

emerges as a particularly effective medium due to its multimodality and narrative range, enabling 

engagement with issues of industrialisation, urbanisation, globalisation, and anthropocentric 
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environmental intervention. Indian graphic novels, in particular, draw upon “both Indian and non-

Indian visual cultural utterances to add extra layers of meaning to the narrative” (Sarma 2018), 

thereby operating across cultural registers and inviting analysis beyond rigid “local, national and 

global cultural spaces” (Sarma 2018). This paper, therefore, draws on the inclusive reach of the 

Indian graphic novel to foreground ecological debates articulated from an animal-centred 

perspective. 

This paper situates “Green Humour” within an interdisciplinary theoretical framework that brings 

together Bakhtin’s concept of the carnivalesque, Arne Naess’s deep ecology, and edutainment to 

address a critical gap in ecocritical scholarship—namely, the sustained neglect of humour and 

cartoons as serious modes of environmental thought. While ecocriticism has traditionally 

privileged tragic, realist, or solemn narrative forms to represent ecological crisis, this emphasis has 

often side-lined comic modes that mobilize laughter, irony, and satire as forms of resistance and 

pedagogy. Drawing on Bakhtin, carnivalesque humour is understood here as a subversive force 

that temporarily suspends hierarchical binaries—human/animal, authority/subaltern, 

culture/nature—thereby enabling non-human voices to speak back and exposing the absurdity of 

anthropocentric governance. This carnivalesque inversion resonates with deep ecology’s challenge 

to human exceptionalism, as articulated by Naess, by foregrounding the intrinsic value of non-

human life and emphasizing relational, rather than instrumental, ecological ethics. The paper 

advances the central argument that green humour functions as an ecocritical strategy and a mode 

of eco-activism, translating complex scientific knowledge into accessible narratives through 

edutainment, where education and entertainment coalesce without diluting ecological urgency. In 

doing so, it contributes to environmental education and communication by engaging affect—

laughter, irony, care, and discomfort—as a crucial pedagogical register. Building on scholarship 

that emphasizes the role of affect in environmental learning, this framework recognizes humour 

not as a distraction from ecological seriousness, but as a productive affective tool that fosters 

engagement, mitigates despair, and opens dialogic spaces for imagining alternative ecological 

futures. It argues that the Carnivalesque provides the essential analytical “how”, offering a rigorous 

lens to examine structural mechanisms of subversion such as the de-crowning of human authority 

and the use of the “wise fool” to dismantle anthropocentric governance. This theoretical engine 

drives edutainment and eco-activism, which provide the “why” by explaining the pedagogical and 

political intent behind comic reversals that temporarily suspend hierarchical binaries like 

human/animal and culture/nature. By utilizing the “Low” medium of cartoons to communicate 

Deep Ecology principles—specifically Naess’s challenge to human exceptionalism and the 

foregrounding of intrinsic non-human value—the paper justifies humour as a sophisticated site of 

resistance that bypasses the exclusionary “Official Seriousness” of traditional nature writing. 

Consequently, these concepts bridge the gap between abstract philosophy and social impact, 

engaging affect—laughter, irony, care, and discomfort—as a crucial pedagogical register that 

fosters engagement and mitigates despair. Ultimately, the framework recognizes green humour not 

as a distraction from ecological urgency, but as a productive affective tool that strips away the 

“mask” of the human ego to transform climate anxiety into a regenerative mode of activist 

engagement and effective environmental education. 

Humour and Edutainment 
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Recent scholarship in environmental education has increasingly foregrounded affective and 

emotional responses to ecological crisis—such as grief, solastalgia, anxiety, hope, care, and 

empathy—yet humour has remained comparatively marginal within this discourse. As several 

reviews indicate, humour has appeared only intermittently, often as a secondary pedagogical 

strategy in outdoor education (Hoad, Deed, and Lugg 2013), as a brief methodological note in 

environmental pedagogy (McKenzie et al. 2010; Publicover et al. 2018; Russell 2019), or within 

discussions of Indigenous approaches to environmental learning (Cole 2012; Korteweg, Gonzalez, 

and Guillet 2010; Lowan-Trudeau 2019). This relative absence is striking, given humour’s long-

standing cultural role in mediating difficult knowledge and fostering emotional engagement. The 

emergence of a dedicated scholarly focus on humour therefore signals a critical expansion of 

environmental education beyond predominantly sombre or crisis-driven affective registers (Ojala 

2022; Pihkala 2020). 

In contrast, humour has attracted sustained attention within climate change communication studies, 

though with ambivalent conclusions. A growing body of research has examined how humour 

functions in public messaging about climate change (Anderson and Becker 2018; Boykoff and 

Osnes 2019; Chandler, Osnes, and Boykoff 2020; Osnes, Boykoff, and Chandler 2019; Skurka, 

Niederdeppe, and Nabi 2019). Kaltenbacher and Drews’s review of this literature underscores this 

tension, noting that while some studies suggest humour can trivialize environmental issues or 

weaken credibility, others demonstrate heightened engagement, awareness, and even behavioural 

intention. As they observe, “it is currently unclear whether using humor in environmental 

communication is doing more harm than good” (Kaltenbacher and Drews 2020, 718). This 

uncertainty suggests that humour’s effectiveness depends heavily on form, context, audience, and 

medium, rather than being inherently beneficial or detrimental. 

More recent interventions, however, increasingly frame humour as a mode of environmental 

activism and participatory pedagogy. Scholars analyzing comics and visual satire have shown how 

humour can operate as “comic activism,” particularly in relation to climate justice and gender 

(Nordenstam and Wictoran 2022). Studies of student-led climate strikes further reveal how 

humorous placards and wordplay—such as “fossil fools” (Hee et al. 2022, 7)—enable young 

activists to critique political inaction while communicating effectively within peer cultures through 

“humor styles that appeal to their particular age group, such as satire and nihilism” (Hee et al. 

2022, 16). Similarly, collaborative projects between journalists and comedians addressing 

environmental toxicity demonstrate that humour can prompt audiences to seek deeper 

understanding; participants reported that comedic framing encouraged them to ask questions and 

engage more critically with complex ecological issues (Chattoo and Green-Barber 2021). 

Collectively, these studies reposition humour not as a distraction from environmental seriousness, 

but as a culturally powerful medium for eco-consciousness, dialogue, and action. Scholarly work 

on eco-comedy foregrounds its capacity to function as a catalyst for transformation rather than 

mere entertainment. As Geo Takach (2022) argues, humour and environmentalism intersect 

through two core imperatives: the critique of entrenched “business-as-usual” practices and the 

creation of imaginative openings for more sustainable futures. Situated within a broader genealogy 

of social movement practices, humour has repeatedly operated as a form of resistance across 

diverse political contexts because of its ability to “speak truth to power,” unsettle authority, and 

undermine dominant norms (Hart 2007; Sørensen 2013). Feminist, peace, and environmental 

movements, in particular, have mobilised satire, performance, and creative humour to confront 
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injustice, draw public attention, and energise collective forms of resistance (Branagan 2007; Frey 

2021; Roy 2007). 

Beyond its oppositional force, humour also carries significant affective and relational value within 

activist and educational settings. Research demonstrates that humour can strengthen solidarity, 

alleviate emotional exhaustion, and support collective care, thereby sustaining long-term 

engagement in social and environmental movements (Bore et al. 2017; Curnow et al. 2021). 

Studies of youth climate activism reveal how sarcastic or “snarky” humour enables participants to 

express frustration, disrupt problematic hierarchies, and politicise identities, particularly feminist 

consciousness, while simultaneously operating as an informal pedagogical practice that facilitates 

social learning (Curnow et al. 2021). Such scholarship challenges the assumption that humour 

distracts from serious concerns, instead positioning it as an emotionally resonant and 

pedagogically effective mode of engagement. At the same time, scholars consistently caution 

against the uncritical deployment of humour. Humour has been characterised as a “double-edged 

sword” (Meyers 2000), capable of trivialising structural injustices, reinforcing prejudice, or 

excluding audiences when cultural knowledge and positionality are uneven (Jones and McGloin 

2016; Rossing 2016). Discomfort, misinterpretation, and emotional resistance—particularly in 

contexts shaped by colonialism, racism, or ecological violence—present genuine pedagogical 

challenges (Goebel 2018). Nevertheless, the prevailing view across this body of scholarship is that, 

when employed reflexively and with care, humour remains a powerful and legitimate tool. As 

underscored by recent interdisciplinary work, humour is increasingly recognised as a viable 

framework within environmental education, ecocriticism, and public pedagogy, capable of 

engaging difficult ecological realities without diminishing their gravity (Takach 2022; 

Kaltenbacher and Drews 2020) 

 

Rohan Chakravarty’s Green Humour as Edutainment and Eco-Activism 

Education plays a vital role in creating awareness among people and its effect depends on how 

knowledge is being transferred. There are different ways to learn things if the learning or teaching 

is done using an appropriate and creative model then its effectiveness might increase because it 

asks for active participation of learner than just being a passive listener. If some picture is kept 

before us we try to make some meaning out of it and this interpretation would be different by 

different individual. Edutainment is one such creative way of learning things, it is “termed as 

educational entertainment or entertainment- education, is entertainment designed to educate and 

attract people’s attention in entertaining ways” (Zhu Feyue). The first way that is used to teach 

children is the picture book as it would not made them feel burden of learning and seeing pictures 

is a kind of fun to them and this fun learning is applicable to all the people as it seems light and 

gives a ground to have an active participation in learning or knowing things. Our brain reacts 

actively to pictures or any art forms, this makes edutainment an effective way of learning. We read 

all the ways to make our environment clean and sustainable in books, newspaper and magazines 

but when we see all those paintings on the walls while moving through city that impacts differently. 

When any government tries to create awareness in their citizens they took pictorial representation 

as their tool for example, we all see the slogans like “Jal hi Jeevan h” “betti bachao betti padhao”, 

“Save Earth” and many others and it remains in our mind for a longer period of time. So 
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edutainment is effective and also easy method to learn things and comics work in the same manner. 

In a very light and humorous ways it present before us the grave and grosteque realities of our 

surroundings. 

Analysis through Carnivalesque Inversion and Deep Ecology 

In Bakhtin’s view of carnival folk humor, medieval festivities gain significance primarily in 

relation to the laughter they evoke from the people-“carnival is the people’s second life organized 

on the basis of laughter” (Bakhtin 1984, p.8) . The theory of carnivalesque subverts the hierarchies 

and there is a reversal of roles. King becomes fools, the low becomes high. Green humor extends 

this inversion by allowing the reversal of roles between human and non-human. Humans are 

mocked at by the animals and nature is presented as ironic, retaliatory and it also mocks human 

and their actions towards the environment. According to Bhakhtin there is existence of two worlds 

one that is officially governed and the other where orders are not followed by the people and the 

official are debunked through “a continual shift from top to bottom, from front to rear, numerous 

parodies and travesties, humiliations, profanations, comic crownings and uncrownings” (11). This 

presence of second world allowed a place where voices of all are heard. This carnival of visuals 

allow to “have a new outlook on the world, to realize the relative nature of all that exists, and to 

enter a completely new order of things”. In the same manner the comics of Rohan Chakrabarty 

allows this subversion of the existing dominant world where human beings are allowed to make 

the rules of the non-humans. Through his text Chakraborty gave the voice and rationale to the non- 

humans, and humans are presented as arrogant, pretentious and irrational. The grotesque 

presentation of the world permits the boundary between the worlds drawn in different way than 

what natural boundary permits. Green humor presented in a carnivalesque manner provides a 

ground for activism towards environment conservation and sustainability of the Earth. He did this 

through visual representation of the hurting animals and nature because of the Anthropogenic 

activities. His representation of dialogues between human- non human is not less than a carnival 

as here we see a place where the hierarchies of species is being subverted and animals are the one 

with rationale and reasons. There are several panels in this comic where animals are presented in 

dire need of help and they appeal to the government and those working towards nature 

conservation and sustainability. Their habitat are being destroyed in name of development and 

making things look aesthetics as on pg 135 of Carbon Footprints’ there goes a conversation 

between two frogs who talk about how anthropogenic activities hamper the lives and habitats of 

these species. The frog says it wants “to let India know that unplanned development threatens my 

habitat” and also suggest that there is no need of “U-Turn” on developments rather there is just 

need of “NEWT-TURN”. Newt is an amphibian and it has been deliberately used to suggest that 

human definitely needs to take a turn but this time this turn should be toward the activism for the 

habitats and lives of other species. This comic is full of such presentation where different species 

of animals and plants appeal for help from the human who with time has become more and more 

ignorant towards their environment.  

Representation of non-human through comics by giving them voice also is an act of activism 

towards nature and animal conservation done in manner of edutainment which refers to education 

in form of entertainment. The reader does not feel boredom rather it kind of lightens the mood 

seeing animal speak. When non –human things of nature are allowed to speak they no longer 

remain something passive just in the background rather they make us see our activities that neglect 

their presence in the environment. Comics through its visual presentation shows how 
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anthropogenic activities that cause climate change makes not the forest, sea and river vulnerable 

but also throw the animals thriving in these habitat to verge of exploitation and extinction. The 

role reversal of human and non –human being allows the animals to scrutinize human action and 

see the impacts from their point of view. Through his comic Chakrabarty has pointed towards the 

action that are being taken by government on national and International level to foster the challenge 

of climate change and its effect on the lives of different species. He mocks the COP summit that 

happens to discuss the problems related to climate change but what makes the headlines is what 

was menu for COP neglecting the real issue.  

                                                    

        

Figure 1,2,3: From The UNFCCC carnival, by Rohan Chakravarty, 2023, Pugmarks and 

Carbon Footprint Green Humour for a Greying Planet (p. 84,83,85). Copyright © Rohan 

Chakravarty 2023. 

For an instance, on page 85 there are two panels one which is “UNFCCC COP-26 Glasgow menu” 

and just below that there is panel presents a “severe drought and feminine” in Madagascar but it 

remained unattained and the panel reads “Madagascar’s climate change driven famine menu”. He 

also talks about the concern of this summit only with the developed and rich countries as on page 

83 presents how leaders from different parts of the world enter with uneven burden of different 

issues like “Climate change, floods social injustices livelihood loss, heritage loss biodiversity loss” 

on the other hand some are with minimal burden of “The 1.5oC challenge” (p 83). There are two 

panels one that is about COP -24 , it shows how the committee is not much concerned about the 

“humanitarian crises across the developing world” as they react just “hmm” but the next panel is 

about COP-26 which declares “IPCC code RED” because at COP-26 Countries like India and 

China did not just agreed to the agreements like total “phasing out coal” (BBC) of coal rather they 

stood against the uneven burden given to the developing countries in name of climate actions and 

negotiations.  
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Rohan Chakravarty’s Green Humour for a Greying Planet functions as a contemporary site of 

Bakhtinian “Carnivalesque”, where the rigid hierarchies of the Anthropocene are systematically 

inverted through a robust culture of laughter. By granting sophisticated narrative agency to the 

non-human—be it a cynical polar bear or a sarcastic dung beetle—Chakravarty orchestrates a 

“world-upside-down” logic that de-crowns humanity from its self-appointed position as the 

rational master of the biosphere. In this graphic space, the “Official Seriousness” of environmental 

policy and corporate greenwashing is subjected to radical profanation. The animal protagonists act 

as the Bakhtinian “wise fools,” utilizing sharp, parodic wit to expose the absurdity of industrial 

progress, thereby transforming the existential dread of ecological collapse into a communal, 

liberating laughter that challenges the hegemony of the “grey” industrial status quo. 

Furthermore, Chakravarty employs “grotesque realism” to ground the reader in the visceral, 

biological reality of the natural world, moving away from the sanitized, majestic portrayals typical 

of traditional wildlife media. By emphasizing the “lower bodily stratum” of the ecosystem—

focusing on scavenging, excretion, and decay—the work dismantles the artificial barrier between 

the “civilized” human observer and the “raw” environment. This aesthetic choice aligns with the 

Bakhtinian notion of the grotesque body as a site of both destruction and regeneration. Through a 

multifaceted “heteroglossia”, where scientific taxonomy clashes with pop-culture vernacular and 

street slang, Green Humour creates a polyphonic dialogue that democratizes ecological discourse. 

The comic medium thus serves as a “safety valve”, where the ambivalent laughter generated does 

not merely provide escapism, but acts as a regenerative force, allowing the reader to navigate the 

trauma of a greying planet while reclaiming a sense of subversive agency against institutional 

inertia. 
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Figure 4,5: Role reversal of human and non-humans, by Rohan Chakravarty, 2023, 

Pugmarks and Carbon Footprint (p. 172, 175). Copyright © Rohan Chakravarty 2023. 

 

Green Humour for a Greying Planet (2021) and Pugmarks and Carbon Footprint (2023) serve as 

carnival of different species where they humorously make fun of the ideological society of human 

which follows several rules and regulations in order to make the Earth more sustainable and 

equitable. Both the volumes make fun of the government policies and their representation of 

development rather doing anything for real development. In Pugmarks and Carbon Footprint 

(2023 on pg 172 we find a river appealing to the government of India to save it from dying and it 

is in dire need of “emergency surgery” (Chakravarty 172) but the rational human from parliament 

just add some objects to make it look beautiful from outside rather than taking some action towards 

preventing water pollution. The comic through anthropomorphized animals mock how in present 

time every normal thing are being posted but nobody talks about the actual problems existing in 

the society. There is presentation of skulk of foxes saying “guys, guys, guys! Can we just for once 

not rip our meal apart and Instagram it while it’s still intact?” (175). It questions the human intellect 

of being the most reasonable being on Earth while educating them how to be more responsible 

towards the other species and non-human things which are existing with us. 

 

 

Figure 6: From The mangrove janta party (MA.JA.PA.), by Rohan Chakravarty, 2021, Green 

Humour for a Greying Planet (p. 165). Copyright © Rohan Chakravarty 2021. 
 
In this panel, Rohan Chakravarty anthropomorphizes a mangrove tree as a political candidate for the 
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fictional “MA.JA.PA.” party to satirize the neglect of natural infrastructure in urban planning. By adopting 

the rhetoric of a campaign trail, the mangrove highlights its unpaid services—such as carbon sequestration 

and flood protection—contrasting them against the destructive nature of human “development”. The strip 

concludes with a dark-humoured warning of a future tsunami, effectively shifting the tone from political 

parody to urgent ecological survival. Here, Bakhtinian “world-upside-down” logic structures the visual and 

verbal narrative, to orchestrate a radical reversal of socio-political hierarchies through an ecocritical lens. 

By anthropomorphizing a mangrove tree as a political candidate, Chakravarty utilizes the “wise fool” trope 

to deliver a scathing critique of human “progress” and the “Official Seriousness” of urban development. 

This “de-crowning” of human authority is achieved through “profanation”, where the sacred language of 

democratic elections—manifested in the parodic acronym MA.JA.PA.—is used to highlight the intrinsic 

value of ecosystem services that exist outside of human capital and tax structures. The panel exemplifies 

“ecological heteroglossia” by seamlessly blending high-level scientific concepts like “aerial roots” and 

“carbon emissions” with the low-brow rhetoric of a political campaign, thereby democratizing conservation 

discourse and challenging the anthropocentric monopoly on speech. Furthermore, the transition from the 

persuasive tone of the “loving Namaskaar” to the dark, marketplace humour of the final panel’s tsunami 

threat serves as a “safety valve”, utilizing ambivalent laughter as a “Carnivalesque weapon”. This strategy 

strips away the “mask” of human ego to reveal the existential necessity of preserving the city’s ancient, 

non-human infrastructure, ultimately positioning the comic as a tool for ecological resistance. 
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Figure 7: Satirical comic panel critiquing climate change denial and political, by Rohan 

Chakravarty, 2021, Green Humour for a Greying Planet (p. 197). Copyright © Rohan 

Chakravarty 2021. 

In the panel set in the Arctic, the carnivalesque inversion operates through the satirical staging of 

climate denial as political spectacle. The human political figure occupies a podium of authority, 

yet this authority is systematically hollowed out through exaggerated rhetoric, repetition, and 

slapstick humiliation. The speech balloons mimic media soundbites—references to “NBC News,” 

“global warming,” and withdrawal from climate agreements—thereby exposing the performative 

emptiness of official discourse. Bakhtin’s official seriousness is rendered grotesque as the 

speaker’s body becomes the site of ridicule: his confident proclamations are abruptly interrupted 

by physical collapse into ice and water, visually enacting the failure of anthropocentric control 

over nature. This bodily degradation aligns with grotesque realism, where the elevated figure is 

brought low, reminding the reader of material vulnerability rather than ideological dominance. The 

Arctic setting intensifies this inversion by positioning a non-human witness—the penguin—as a 

silent yet morally grounded observer. While the human voice monopolizes speech through denial 

and self-congratulation, ecological reality intrudes without words, culminating in the blunt 

declaration “It just had to be done!” The humour emerges not from wit alone but from the clash 

between rhetoric and material consequence: climate change is dismissed verbally while 

simultaneously enacted visually through melting ice and instability. This disjunction produces 

carnivalesque laughter that is ambivalent rather than light-hearted, exposing the absurdity of 

climate skepticism by allowing nature itself to deliver the punchline. The panel thus mobilizes 

humour as ecological pedagogy, where laughter dismantles political arrogance and re-centres the 

non-human world as the ultimate arbiter of truth, beyond media narratives and state authority. 

 

Figure 8: Panel depicting deforestation and palm oil exploitation, by Rohan Chakravarty, 

2021, Green Humour for a Greying Planet (p. 41). Copyright © Rohan Chakravarty 2021. 
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In this panel, the narrative leverages Bakhtinian carnivalesque through an ecocritical lens to 

illustrate a violent reversal of environmental exploitation. By depicting orangutans—traditionally 

the passive victims of deforestation—as active agents of arson targeting a “Palm Oil Co.” facility, 

the panel orchestrates a radical reversal of hierarchies where the “lower” animal kingdom actively 

sabotages the “higher” human industrial machine. This subversion is centered on the wise fool 

trope, as the orangutan’s satirical dialogue regarding the “one good use of palm oil” provides a 

scathing critique of the industry responsible for its displacement. This act constitutes a profound 

de-crowning of corporate authority, stripping away the “Official Seriousness” of commercial 

expansion by meeting it with the raw, grotesque realism of destruction. The juxtaposition of the 

industry’s own product being used for its annihilation functions as a form of profanation, turning 

the tools of human capital against the structures of power. Ultimately, this visual strategy serves 

as a safety valve, using ambivalent, dark laughter to grant the reader a sense of catharsis while 

positioning the animals not as bumbling characters, but as a symbolic vanguard of ecological 

resistance. 

 

 

Figure 9: The comic Panel deploys satirical role reversal to critique the illegal pet trade, 

granting the captive parakeet juridical and ecological voice to expose human entitlement, 

wildlife criminality, and ethical failure, by Rohan Chakravarty, 2021, Green Humour for a 

Greying Planet (p. 41). Copyright © Rohan Chakravarty 2021. 
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This comic strip depicts a pet owner attempting to make his caged parrot, “Mithu”, speak for a 

child’s entertainment. The parrot subverts expectations by delivering a detailed lecture on its true 

species identity, the illegality of its captivity under the Wildlife Protection Act, and the moral 

failure of the owner. The sequence concludes with the owner's stunned silence, effectively shifting 

the tone from domestic amusement to a serious indictment of the illegal wildlife trade. 

In this comic strip titled “#21”, the narrative continues to employ a Bakhtinian carnivalesque lens 

to critique the exploitation of wildlife. By portraying a caged Alexandrine parakeet that suddenly 

speaks with an articulate, authoritative voice, the panel orchestrates a radical reversal of hierarchies 

where the traditionally silenced and dominated “animal” becomes the moral instructor to its human 

“owner”. This constitutes a profound de-crowning of human authority, as the bird systematically 

dismantles the owner's condescending domesticity by citing the “Wildlife Protection Act” and its 

own status as one of the largest wild parrots in India. 

The parakeet’s outspoken monologue represents a form of profanation, bringing the “High” legal 

and ethical standards down to the “Low” level of a domestic parlor game. This interaction 

exemplifies ecological heteroglossia by blending scientific taxonomy and legalistic jargon with 

the vernacular of a pet owner. Furthermore, the final panel, showing the owner's stunned silence, 

serves as a “safety valve”, utilizing ambivalent laughter to grant the reader catharsis through the 

mockery of human ignorance. By revealing the bird’s intellectual depth and rightful place in a 

“forest home”, the visual strategy strips away the “mask” of harmless pet ownership to highlight 

the criminality of the illegal pet trade, ultimately positioning the comic as a tool for ecological 

resistance. 
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Figure 10: The comic panel satirizes neoliberal conservation and Western hypocrisy by 

exposing how environmental rhetoric, population control discourse, and wildlife protection are 

selectively applied, commodified, and violently contradicted by underlying power, race, and 

profit structures by Rohan Chakravarty, 2021, Green Humour for a Greying Planet (p. 197). 

Copyright © Rohan Chakravarty 2021. 

This sequence satirizes “First World” conservation methods by illustrating the contradictions 

between global environmental rhetoric and actual practice. It mocks consumerist activism, 

hypocritical population control arguments, and the disconnect between praising “keystone 

species” in theory while fearing them in reality. The comic concludes with a dark reminder of how 

quickly “official” protection can turn into violent exclusion when wildlife inconveniences human 

comfort. 

In the panel involving various conservation critiques, the narrative employs a Bakhtinian 

carnivalesque lens to expose the hypocrisies of “First World” environmentalism. By depicting 

high-ranking human figures—from corporate organizations to global summit speakers—as 

bumbling or self-contradictory, the panel orchestrates a radical reversal of hierarchies where the 
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“official truth” of Western conservation is revealed to be a performance of “official seriousness”. 

This constitutes a profound de-crowning of institutional authority, as the comic highlights the 

absurdity of combating climate change through the consumption of “cool t-shirts” or preaching 

population control while personally ignoring such mandates. 

The interactions, particularly the wolf’s enthusiastic response to being called a “keystone species” 

only to be met with a shotgun, represent a form of profanation. This brings the “High discourse of 

apex predator protection down to the “Low” reality of human fear and reactive violence. The panel 

exemplifies ecological heteroglossia by clashing the sanitized language of international NGOs 

with the visceral, dark humor of the literal “kachunk” of a weapon. Furthermore, these sequences 

serve as a “safety valve”, utilizing ambivalent laughter to grant the reader catharsis through the 

mockery of systemic hypocrisy. By stripping away the “mask” of humanitarian altruism to reveal 

underlying racism and corporate greed, the visual strategy ultimately positions the comic as a tool 

for ecological resistance against neo-colonial conservation models. 

Unlike shallow environmentalism, which seeks to preserve nature solely for human utility, Deep 

Ecology posits that all living beings possess intrinsic value regardless of their usefulness to human 

needs. This philosophy aligns with the comic’s rejection of anthropocentrism, as it systematically 

centers “marginal” species—such as insects, amphibians, and lesser-known flora—challenging the 

traditional “charismatic megafauna” bias. By giving these organisms a voice and agency, the 

comics move beyond a stewardship model toward a radical ethic of coexistence, where human 

dominance is replaced by ecological interdependence. The synergy between Deep Ecology and the 

Carnivalesque is particularly evident in the following ways- The comics employ satire to dismantle 

the hierarchy that places humans at the apex, granting non-human life the right to mock and 

critique human folly. Instead of presenting nature as a distant object to be managed, the panels 

emphasize the interconnectedness of all life forms, illustrating that human well-being is 

inseparable from the health of the ecosystem. By portraying animals as “wise fools” who expose 

the absurdity of extractivist industries—such as palm oil or illegal wildlife trade—the work 

validates the intrinsic rights of the wild over economic capital. 

Ultimately, using Deep Ecology as a lens reveals that Green Humour is not merely a collection of 

jokes about nature, but a sustained philosophical inquiry into responsibility and governance. By 

engaging the reader's affect through laughter, the comics foster a deep ecological consciousness 

that encourages the imagining of alternative futures where humanity functions as a plain member 

and citizen of the biotic community rather than its conqueror. 
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Figure 11: Bridging the gap between scientific truth and tangible reality, by Rohan 

Chakravarty, 2023, Pugmarks and Carbon Footprint (p. 158). Copyright © Rohan 

Chakravarty 2023. 

This comic strips titled “Birthday gifts for the 8 billionth baby” humorously presents that our 

activities shall leave a tempered and destructed world for the generations to come and to make 

them aware of what they are going to get when they grow up  they would be presented with gifts 

that will, let them know about their present surrounding. Usually new born are given gifts that are 

delightful filled of colours and joy and which seems pleasant but in coming future children will 

get toys that would made them aware of their surroundings through toys like “flood-ravaged 

dollhouse”, “smog-themed crayon set” and even  the toys working like actual oxygen cylinder.  

This strip works like a way of educating and creating awareness in the population who are ignorant 

towards their action which might enhance the already hampered and “greying planet”. 
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Figure 12: An appeal from endangered species, by Rohan Chakravarty, 2023, Pugmarks and 

Carbon Footprint (p. 158). Copyright © Rohan Chakravarty 2023. 

This strip presents how in the name of developments habitats of a varieties of species are being 

destructed sometimes in name of construction, urbanisation and sometimes in name of “mega –

tourism project” since these animals cannot speak for themselves they are being marginalized. This 

strips describes the destruction of “Loktak lake” in Manipur which serves not only habitats for the 

various species but also provides livelihood to the communities who depends on the lake for 

“fishing, agriculture and eco-tourism”. In this strip we find a an antlered Deer saying to human 

“your apathy is raising a lot of brows” here brows are the (Sangai) from Manipur which are 

endangered animal.The carnivalesque humour allows the endangered species to have voice and 

confront human for their action and this role reversal once again revealed the irrationalitity of 

human behaviour towards those existing together with them. 

Conclusion 

This paper reiterates the ecological and pedagogical significance of humour as a critical yet under-

theorized mode of environmental communication, and foregrounds popular culture—particularly 

comics—as a serious and consequential site of environmental thought. Through sustained irony, 

satire, and visual storytelling, Green Humour for a Greying Planet and Pugmarks and Carbon 

Footprints implicitly interrogate the communicative ethics of humour itself by asking whether 

laughter can educate without trivialising ecological crisis, and whether humour can coexist with 

urgency, grief, and environmental loss. The analysis demonstrates that, rather than offering 
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escapism, Chakravarty’s green humour sustains attention, reflection, and ethical engagement in a 

context marked by ecological fatigue. Drawing on Bakhtin’s carnivalesque, the paper has shown 

how these comics dismantle anthropocentric hierarchies through role reversals in which animals 

speak, mock, and question human authority, while governance structures, development rhetoric, 

and extractivist logics are rendered absurd. At the same time, the cartoons exemplify edutainment 

by translating complex ecological science into accessible and memorable narratives without 

sacrificing factual rigor, thereby positioning humour as a pedagogical strategy rather than a 

dilution of seriousness. Grounded in deep ecological thought, the work affirms the intrinsic value 

of non-human life by foregrounding marginal species and ecological interdependence, resisting 

stewardship models and charismatic megafauna bias. Ultimately, the paper argues that humour in 

Green Humour operates as an affective catalyst—activating curiosity, empathy, and reflective 

laughter—to cultivate ecological awareness and sustain public engagement, demonstrating that 

humour is not antithetical to environmental responsibility but integral to its articulation in the 

contemporary ecological crisis. 
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Abstract 

Understanding adolescent priorities is essential for supporting psychological and social 

development. This study examines teenagers’ preferences related to personal growth, emotional 

resilience, and life skills. Data were collected using an online structured questionnaire comprising 

30 multiple-choice questions, administered to 71 respondents aged 16–19 years through 

convenience sampling. The data were analysed using percentage-based descriptive analysis to 

identify dominant preference patterns. The findings reveal that a significant proportion of 

respondents prioritized overcoming fear and failure (54%), positivity and confidence (35%), and 

decision-making and independence (49%) over social media influence (10%). These results 

indicate a developmental shift among adolescents toward internal growth and autonomy. The study 

is theoretically grounded in Erikson’s Psychosocial Development Theory (Erikson, 1968) and 

Bandura’s Self-Efficacy Theory (Bandura, 1997), emphasizing the role of identity formation and 

self-belief in shaping adolescent priorities. 
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Adolescence is a transitional stage marked by significant emotional, psychological, and social 

changes (Santrock, 2019, pp. 42–45; Steinberg, 2020, pp. 88–92). During this phase, teenagers 

begin to form their identity and develop perspectives that influence their future lives. Modern 

teenagers face challenges such as academic competition, peer pressure, emotional instability, and 

digital exposure. Although social media is often assumed to dominate teenage life, recent trends 

suggest that teenagers are increasingly focused on inner growth and self-improvement. This study 

aims to understand what truly matters to teenagers by analysing their preferences and priorities 

through survey data. 

2. Objectives of the Study 

• To examine the relative importance teenagers assign to personal values, emotional 

well-being, and life skills. 

• To analyse preference patterns across different dimensions of teenage life using 

quantitative survey data. 

• To identify emerging trends indicating a shift from external influences, such as social 

media, toward internal personal development. 

• To interpret adolescent preferences through established psychological theories of 

identity development and self-efficacy. 

3. Research Methodology 

This study adopts a descriptive survey research design to examine teenagers’ preferences and 

priorities related to personal development, emotional well-being, and life skills. 

3.1 Sample and Sampling Technique 

The study was conducted among 71 teenage respondents aged 16–19 years, representing late 

adolescence—a critical phase for identity formation and decision-making development, as 

proposed by Erikson’s psychosocial theory (Erikson, 1968, pp. 128–133). 

A convenience sampling method was employed due to the accessibility and availability of 

participants. Although convenience sampling limits generalizability, it is considered appropriate 
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for exploratory studies aimed at identifying emerging trends and behavioural patterns within a 

specific population group. 

3.2 Instrumentation 

Data were collected using a structured questionnaire consisting of 30 multiple-choice questions. 

The questionnaire was designed to capture respondents’ preferences across three major 

dimensions: 

• Personal values and challenges 

• Emotional and psychological priorities 

• Life skills and independence 

The questions were simple, non-intrusive, and contextually relevant to teenage life, ensuring 

clarity and ease of response. 

3.3 Ethical Considerations 

Ethical principles were strictly followed throughout the research process. Participation in the 

survey was entirely voluntary, and respondents were informed that they could withdraw at any 

stage. No personal identifiers were collected, ensuring complete anonymity and confidentiality of 

responses. The data were used solely for academic research purposes. 

3.4 Justification for Percentage-Based Analysis 

A percentage-based analytical approach was adopted to interpret the survey data. Since the study 

focuses on identifying relative importance and preference patterns among teenagers rather than 

establishing causal relationships, percentage analysis is both suitable and effective. 

4. Analysis and Interpretation 

The analysis of responses revealed that 38 out of 71 respondents (54%) identified overcoming fear 

and failure as the most important aspect of teenage life. This finding aligns with Bandura’s concept 
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of self-efficacy, which emphasizes individuals’ belief in their ability to overcome challenges 

(Bandura, 1997, pp. 37–42). 

Similarly, 20 respondents (28%) prioritized values and integrity, indicating moral awareness and 

ethical sensitivity during adolescence. In contrast, social media influence was selected by only 7 

respondents (10%), challenging the common assumption that digital platforms dominate teenage 

priorities. 

In terms of emotional well-being, positivity and confidence emerged as the most significant factor, 

chosen by 25 respondents (35%). This supports positive psychology theories that emphasize 

optimism and self-confidence as key contributors to adolescent mental health. Self-discovery was 

selected by 14 respondents (20%), reflecting teenagers’ active engagement in identity exploration. 

Regarding life skills, decision-making and independence were identified as the top priority by 35 

respondents (49%). This finding strongly corresponds with Erikson’s stage of identity versus role 

confusion, during which adolescents strive for autonomy and self-definition. 

5. Theoretical Linkage 

The findings of this study are theoretically grounded in Erikson’s Psychosocial Development 

Theory, particularly the stage of Identity versus Role Confusion, during which adolescents seek 

purpose, independence, and self-understanding (Erikson, 1968, pp. 128–134). The emphasis on 

decision-making, confidence, and overcoming failure also aligns with Bandura’s Social Cognitive 

Theory, which highlights the role of self-belief and perceived self-efficacy in shaping behaviour 

and motivation (Bandura, 1997, pp. 79–83). 

By prioritizing internal growth over external validation, the respondents demonstrate 

developmental maturity consistent with contemporary psychological frameworks on adolescent 

autonomy and identity formation (Santrock, 2019, pp. 214–218; Steinberg, 2020, pp. 102–106). 

6. Discussion 

When compared with recent studies on adolescent behaviour, the findings both align with and 

diverge from earlier research. While earlier studies often emphasize the dominance of social media 
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in teenage life, more recent research (post-2018) indicates a growing awareness of mental health 

and life skills among adolescents (World Health Organization, 2022, pp. 11–15; OECD, 2021, pp. 

27–30). The findings of the present study support this emerging perspective, suggesting a gradual 

shift in adolescent priorities toward sustainable personal growth rather than immediate digital 

gratification. 

7. Results 

7.1 Personal Values and Challenges 

Among the 71 respondents, 38 participants (54%) identified overcoming fear and failure as their 

primary priority. This was followed by values and integrity, selected by 20 respondents (28%). 

Social media influence was chosen by 7 respondents (10%), while self-defence was selected by 6 

respondents (8%). 

7.2 Emotional and Psychological Priorities 

The highest preference was observed for positivity and confidence, selected by 25 respondents 

(35%). Self-discovery was chosen by 14 respondents (20%), while emotional rollercoaster and 

family matters were each selected by 13 respondents (18%). Building good habits received the 

lowest preference, with 6 respondents (8%). 

7.3 Life Skills and Independence 

In the life-skills category, decision-making and independence were prioritized by 35 respondents 

(49%). Power of communication was selected by 14 respondents (20%), followed by dream big, 

start small with 12 respondents (17%), and social responsibility with 10 respondents (14%). 

8. Interpretation and Comparative Analysis 

A comparative examination across survey sections reveals a consistent pattern: teenagers 

demonstrate a stronger inclination toward internal developmental factors rather than externally 

driven influences. 
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The preference for overcoming fear and failure (54%) over social media influence (10%) suggests 

that adolescents increasingly perceive success and self-worth as outcomes of personal effort rather 

than online validation. This trend may be attributed to heightened academic competition, increased 

awareness of mental health challenges, and greater exposure to motivational and self-help 

narratives. 

Similarly, the prioritization of positivity and confidence (35%) over habit-building (8%) indicates 

that teenagers value emotional resilience more than structured routines, possibly because 

confidence is perceived as an immediate coping resource during emotional fluctuations. 

Across all sections, decision-making and independence (49%) emerged as the most dominant life 

skill, reinforcing the importance adolescents place on autonomy. When compared with emotional 

and value-based preferences, this finding suggests a developmental convergence toward self-

governance and personal responsibility (Steinberg, 2020, pp. 145–148). 

9. Conclusion 

The study concludes that teenagers place greater importance on personal development, emotional 

strength, and independence than on digital popularity. Overcoming fear and failure, building 

confidence, and developing decision-making skills emerged as key priorities for leading a 

meaningful and balanced life. These findings underscore the importance of integrating life-skills 

education and emotional development programmes within school and college curricula to support 

adolescents’ holistic growth and well-being. 
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Abstract 

This study delves into the dynamic landscape of Ghanaian English, exploring its evolving 

linguistic trends across various branches of linguistics. The primary objective is to discern and 

categorize these trends, shedding light on their prevalence and significance. Drawing from the 

fields of sociolinguistics, phonology, morphology, syntax, and semantics, the study examined the 

levels at which these trends manifest. This paper identified and described the prevailing trends in 

Ghanaian English. Through comprehensive linguistic analysis, the study unveils the various 

linguistic shifts that have shaped this unique variety of English over time. From lexicon to 

pronunciation, these trends reflect the rich interplay of linguistic influences in Ghana. It also 

assessed the levels at which these trends operate within the various branches of linguistics. The 

paper scrutinized how these linguistic phenomena manifest in sociolinguistic contexts, such as 

sociolect variations, code-switching, and language contact. Additionally, it explored their impact 

on phonological patterns, morphological structures, syntactic constructions, and semantic nuances.  

Finally, the paper provided concrete examples of these trends across the linguistic branches. By 

analysing real-world instances, this study offers a comprehensive view of the linguistic evolution 
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in Ghanaian English. Through extensive data collection and analysis, the paper presents 

compelling evidence of the ongoing transformation and adaptation of this language variety and its 

socioeconomic impacts. This research contributes to our understanding of the intricate dynamics 

of Ghanaian English, offering valuable insights into the broader field of linguistic trends within 

sociolinguistic and structural contexts. It underscores the need for continued exploration of 

language variation and change, particularly in regions where English has taken on a unique 

identity. 

Keywords: Ghanaian English, trends, phonology, lexical, syntactic, morphological 

1. Introduction 

The use of English as the official language in Ghana can be traced to the period of independence 

and colonialism where the language was passed on by the British to the then Gold Coast in the 16th 

century (Adika, 2012). English is now utilised across all discourse levels in Ghana, encompassing 

governance, education, religion, administration, business, commerce, media, entertainment, and 

other spheres. Kachru (1998) argues that as the English Language leaves its original home, new 

varieties arise. These varieties of the English Language are currently termed New Englishes or 

World Englishes, and have evolved into varieties which serve a wide range of purposes, and at the 

same time, developed their own character (Jenkins, 2003). 

These varieties and characters differ from the native varieties, typically the two leading standard 

varieties: British English and American English. Ghana’s use of English and its variety falls within 

Kachru’s (1998) outer circle (ESL) in his three concentric circles. Ghana’s variety of English, 

initially referred to as Gold Coast English by Brown and Scragg (1948) is now referred to as 

Ghanaian English with literature crediting its coinage to Grieve (1964) and its popularity to Sey 

(1973). Sey (1973) opines that English language as used in the Ghanaian context is not used as it 

was transported from its original home. He then defines Ghanaian English as that kind of English 

that is currently used in a way which is peculiar to Ghanaian context.  

Kumah (2025) defines Ghanaian English as that dynamic variety that blends Standard English with 

indigenous linguistic expressions, accents, grammatical structures, creativity, and pidgins, forming 

a communicative medium that is mutually intelligible and accepted in both formal and informal 

settings, widely used in schools, churches, homes, and public spaces. Its uniqueness lies in its 

strong connection to local languages, which shape its pronunciation and vocabulary. Owusu-Ansah 
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(1996:22-23) on the other hand, discusses that Ghanaian English can be discussed as a nativised 

language. He explains this nativisation as “norm-breaking and standardization of the English 

language in Ghana”. He discusses that Ghanaian English like any other variety of English, does 

show different features from standard English. Ghanaian English is a unique variety of English 

spoken in Ghana, which exhibits distinct linguistic features influenced by the local languages and 

cultural context.  

Linguists have long advocated for the codification and standardisation of Ghanaian English, and 

one of the numerous reasons is that Ghanaian English satisfies all the various branches of 

linguistics (phonology, syntax, morphology, semantics etc.). Studies including that of Sey (1970), 

Bobda (2000), Ngula (2011), Adjei and Logogye (2016) and Kumah (2025) reaffirm that Ghanaian 

English is characterised and expressed by all the linguistic features of English. For example, with 

phonology, Ghanaian English exhibits specific phonetic features such as spelling pronunciation; 

the pronunciation of English Language words based on their orthographic representations rather 

than their usual phonetic transcriptions (Ngula, 2011; Kumah, 2025). Ghanaian English phonology 

comes with phoneme substitution such as the substitution of voiceless dental fricative /θ/ with the 

voiceless alveolar plosive /t/ or with the voiceless labio-dental fricative /f/. For instance, “thank” 

ɵæ may be pronounced as “tank” or “fank”. Additionally, the vowel sounds may be influenced by 

Ghanaian languages, resulting in variations such as the pronunciation of “e” as [ɛ] in words like 

“red” or “pen” (Koranteng, 2006). Also, Ghanaian English incorporates a range of loanwords from 

local Ghanaian languages such as Akan, Ewe, and Ga, reflecting the multilingual nature of the 

country. For example, terms like “chop” meaning “to eat”, and “trotro”, referring to a “public 

transport” or “minibus”, are commonly used in Ghanaian English (Owusu-Ansah, 2016).   

On the level of syntax, Ghanaian English shows grammatical structures influenced by local 

languages. One feature is the use of “dey” as an aspectual marker, indicating ongoing or habitual 

actions. For instance, “He dey talk plus me ridees” meaning “He is speaking with me”. Another 

feature is the replacement or the omission of the copula verb “is” with the base form “be” in 

sentences, reflecting substrate influence from local languages like Akan dialects and creating 

structures such as “She be a teacher” instead of “She is a teacher” (Agyekum, 2018). Lastly, 

Ghanaian English employs expressive devices, such as reduplication and amplification, for 

emphasis or intensification. For example, “small small” means “gradually” or “sharp sharp” for 

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  154 

‘quickly’ and “plenty plenty” for ‘a lot’ may be used to convey a high degree, as in “The business 

is going on small small!” meaning “The business is growing”. This shows that like the known 

standard English expressions, Ghanaian English expressions are not erroneous but they are creative 

varieties adding to the growth of the world’s language (English Language). 

2.0 Focus 

The issue of this paper is to examine the trends in Ghanaian English and to analyse them as 

innovative divergent features that are giving Ghanaian English its own features or character.  

3.0 Statement of the Problem 

There is consistent research interest in Ghanaian English. There are works such as Sey (1973), 

Bamgbose (1997), Bobda (2000), Adika (2012), Ngula (2014), Kumah (2025) and others who have 

studied Ghanaian English right from its colonial inception and given descriptions about its unique 

dynamism in terms of its grammatical structures, vocabulary inceptions, semantic ascriptions and 

its diversified phonological attributes. Literature on Ghanaian English reveals that this unique 

variety undergoes transformation and dynamism. In recent times, technology and innovations have 

been a great influence of the transformations in growth of this unique variety, in terms of the 

various aspects of linguistics. These are referred to as ‘levels’ which would be discussed as trends 

in this paper.  

Scarcer are works that have been done on the trends in Ghanaian English. The only existing work 

which seems to focus somewhat on trends in Ghanaian English is Ngula (2014), which studies the 

hybridized lexical innovations in Ghanaian English. Ngula (2014) discusses the forms and 

communicative domains of the product features in the English of educated Ghanaians. He argues 

that the motivations behind the use of these hybridized lexical formations stems from a conscious 

awareness of the mutual co-existence between English and the L1 languages in Ghana. The study 

highlighted an aspect of the distinctiveness of Ghanaian English lexicon, and it also has 

implications for the codification of the features of Ghanaian English for its legitimacy to be 

properly acknowledged in Ghana and beyond. This study, however, looked at innovations in 

Ghanaian English, it only focused on lexical innovations, it did not focus on other linguistic 

elements in Ghanaian English. Again, it only focused on educated speakers only.  

It is in this light that this paper would contribute to literature on Ghanaian English by looking at 

the trends, factors that account for these trends, the levels of linguistics at which these trends occur, 
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and discuss with some examples to demonstrate how these trends are conspicuous in the use of 

Ghanaian English.   

4.0 Questions  

The study sought to answer the following questions:  

1. What are the trends in Ghanaian English and what factors account for them? 

2. On what levels of linguistics do these trends occur in Ghanaian English?   

5.0 Methodology  

The research design employed for this study was the qualitative design. It employed the descriptive 

research approach which sought to observe certain linguistic features that helped in understanding 

trends in Ghanaian English. 

6.0 Data Collection Procedures  

Data was collected through random sampling which was done through observation from both 

selected spoken and written Ghanaian English expressions from the media, printed literature from 

sampled texts, and chats from social media handles. 

7.0 Analysis and Discussions of Findings  

The analysis and discussions of results in this paper follow qualitative thematic analysis, and they 

centre on the applications of empirical studies and various linguistic theories on New Englishes.   

Research Question 1: What are the trends in Ghanaian English and what factors account for 

them? 

Trends in Ghanaian English and Factors Accounting for Them 

Language is a complex and ever-changing phenomenon. New words are coined, old words fall out 

of use, and the meanings of words can shift over time. These changes are driven by a variety of 

factors, including social, cultural, and technological changes. One of the most significant trends in 

language in recent years has been the rise of social media. Social media platforms such as 

Facebook, Twitter, and Instagram have given people a new way to communicate with each other 

(Adika, 2012; Arthur-Shoboa & Quarcoo, 2012). This has led to a more informal style of 

communication, with people using abbreviations, emoticons, and other forms of shorthand.  

Trends in Linguistics though not scholarly defined in literature, is the observable patterns of 

change, development, or emphasis with language use its self and in the scholarly approaches used 
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in the study of language. Furthermore, Trends in Ghanaian English is simple the is the observable 

patterns of change, and development of the English Language pertinent to the use of the English 

language Ghana. Ghanaian English, a recognised variety within Kachru’s (1985) Outer Circle of 

World Englishes, displays distinctive linguistic patterns that reflect both local innovation and 

adaptation to sociocultural contexts. The trends observed in this study show that Ghanaian English 

is not a deviation from Standard British English but a dynamic variety shaped by Ghana’s 

multilingual setting, educational history, and social interaction patterns. The present findings 

reveal several noticeable trends in Ghanaian English: lexical creativity, semantic shift, 

orthographic influence, phonological adaptation, and syntactic variation. These features are driven 

by factors such as mother tongue interference, educational exposure, social identity, and digital 

communication. 

The table below shows results of common recent Ghanaian English Expressions.  

Table 1.1: Selected Ghanaian English Expressions and Their Standard Equivalents 

Ghanaian English Expression Literal / Local Meaning Standard British 

English Equivalent 

Light off Power outage Power cut / Blackout 

One-touch victory A decisive or effortless win Landslide victory 

By-force marriage A marriage contracted under 

pressure 

Forced marriage 

Noisy blessing Success that attracts public 

attention 

Showy success 

Shockprise A surprise that causes shock Surprise 

Slay queen A woman admired for her 

looks and fashion 

Fashionista 

Betpreneur One who earns a living from 

betting 

Sports bettor 
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You do all You did very well Well done 

Theme 1: Lexical and Semantic Trends 

The data show that Ghanaian English speakers exhibit remarkable lexical creativity through 

compounding, clipping, semantic shift, and blending. Words such as 'light off' and 'by-force 

marriage' demonstrate semantic extension, where familiar English words are used in new contexts 

to convey culturally relevant meanings. Sey (1973) and Dako (2003) observed similar tendencies, 

describing how Ghanaians expand the meaning of English words to express local realities. The 

innovation in 'one-touch victory' mirrors a football metaphor for effortless success, showing how 

everyday Ghanaian experiences influence language use.  

Expressions like ‘shockprise’, ‘slay queen’, and ‘betpreneur’ show how Ghanaian English absorbs 

modern social and technological experiences. These neologisms, largely popularised through 

social media, reflect the linguistic creativity of the youth and the impact of digital culture. Ngula 

(2014) points out that the rise of social media has accelerated language innovation in Ghana by 

allowing speakers to mix creativity, humour, and identity expression. Thus, the lexical trend in 

Ghanaian English reveals an expanding vocabulary that adapts to changing social realities. 

Theme 2: Phonological and Orthographic Trends 

Another trend evident in the data is spelling pronunciation, the tendency of speakers to pronounce 

words according to their written form rather than established British pronunciation. Examples 

include /ˈhɔspɪtɪl/ for 'hospital' (/ˈhɒspɪtl/), /ˈkɒledʒ/ for 'college' (/ˈkɒlɪdʒ/), and /ˈbasɪs/ for 'buses' 

(/ˈbʌsɪz/). These patterns stem partly from the orthographic structure of English and partly from 

the influence of Ghanaian languages, which are syllable-timed and tend to pronounce each vowel 

distinctly. Koranteng (2006) and Okoro (2017) confirm that educated Ghanaian speakers often 

exhibit orthography-based pronunciation patterns, which have become widely accepted features 

of Ghanaian English. Flege’s (1995) Speech Learning Model further explains that such variations 

occur because second-language speakers reorganise their phonetic systems based on perceptual 

learning and exposure. 

Theme 3: Syntactic and Structural Trends 

Ghanaian English also shows syntactic innovation influenced by local language structures. For 

instance, expressions such as ‘I am coming’ (meaning ‘I will be back shortly’) and 'He is having 
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two cars' (for 'He has two cars') illustrate progressive tense overgeneralisation and pragmatic 

transfer from Ghanaian languages, where aspect and intention are expressed differently. These 

patterns align with Dako’s (2003) and Bamgbose’s (1998) findings that local syntactic structures 

often reflect a process of nativisation, in which English grammar is adjusted to convey local 

pragmatic meanings. This does not represent linguistic error but rather a system of adaptation and 

intelligibility within the Ghanaian context. 

The table below displays some examples of syntactic innovations in Ghanaian English: 

Ghanaian English Expression Literal / Local Meaning Standard British 

English Equivalent 

Light off Power outage Power cut / Blackout 

One-touch victory A decisive or effortless win Landslide victory 

By-force marriage A marriage contracted under 

pressure 

Forced marriage 

Noisy blessing Success that attracts public 

attention 

Showy success 

Shockprise A surprise that causes shock Surprise 

Slay queen A woman admired for her 

looks and fashion 

Fashionista 

Betpreneur One who earns a living from 

betting 

Sports bettor 

You do all You did very well Well done 

 

Theme 4: Sociolinguistic and Cultural Factors 

The trends observed are not random but influenced by a network of sociocultural and educational 

factors. Ghana’s multilingual environment encourages constant language contact, resulting in 

substratum interference from languages such as Akan, Ewe, Ga, and Dagbani. This interference 

affects both pronunciation and structure. For example, the omission of weak vowels in words like 
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'education' (/ɛduˈkeɪʃn/ → /ɛduˈkeːʃɔn/) reflects tonal and syllabic influences from local languages. 

Educational exposure also shapes linguistic patterns. The findings reveal that postgraduate 

students and teachers tend to approximate Standard British English more closely, while 

undergraduates and non-academic professionals use more localised expressions. Flege (1995) 

suggests that greater exposure and formal training improve phonological and lexical accuracy in 

second-language learners. Social class and prestige further influence the choice of forms. English 

functions as both a language of status and identity in Ghana; hence, speakers adjust their usage 

depending on formality and audience, consistent with Le Page and Tabouret-Keller’s (1985) acts 

of identity model. 

Theme 5: Influence of Technology and Popular Culture 

The rapid growth of social media, music, and entertainment has accelerated linguistic change. 

Expressions such as 'noisy blessing', 'slay queen', and 'betpreneur' arise from online communities 

and reflect the intersection of English with Ghanaian youth culture. These expressions gain 

acceptance through frequent use in songs, advertisements, and public discourse. As Bamgbose 

(2018) observes, African Englishes evolve dynamically in response to changing social 

environments. Thus, the media serve as a major factor in shaping and spreading new Ghanaian 

English expressions. 

The trends and influencing factors identified in this study confirm that Ghanaian English has 

evolved into a distinct and rule-governed variety of English. Its features are not signs of deficiency 

but of adaptation and identity. Lexical expansion, semantic innovation, phonological adaptation, 

and syntactic restructuring demonstrate how Ghanaians have reshaped English to suit their 

communicative and cultural needs. Influenced by education, social identity, and technological 

exposure, Ghanaian English continues to develop as an important marker of Ghanaian linguistic 

identity within the global family of English varieties. 

Research Question 2: On what Levels of Linguistic do these Trends in Ghanaian English 

Occur? 

The linguistic trends identified in Ghanaian English occur across several interrelated levels of 

linguistic analysis, namely the lexical and semantic, syntactic, transliteration, and phonological 

levels. Each level reveals how Ghanaians have reshaped English to reflect local realities, 
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communicative needs, and sociocultural identity. The data from this study confirm that educated 

Ghanaian speakers exhibit stable and rule-governed variations in these levels, consistent with 

findings by Sey (1973), Dako (2003), Koranteng (2006), and Ngula (2014). 

Theme 1: Lexical and Semantic Level 
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Ghanaian 

English Word 

 

Meaning / Usage 

 

Standard British 

English Equivalent 

 

Meaning in Ghanaian English 

    

1. Legend  

 

(semantic 

shift) 

Noun  

 

1. One who sets a good 

record and his records 

are beneficial to people. 

1. One who womanizes  

2. One who is careless and 

doesn’t factor risk in their 

doings.  

3. Perceived Ghanaian Attitude, 

typically common to the 

Ghanaian community vis a viz 

the Westernisation.   

2. Location  

 

(semantic 

shift) 

Noun 1. A geographical setting  1. A venue for an event.  

2. A hook up  

 

 

3. Cucumber  Noun  1. A vegetable used for 

preparing meals.  

1. The size of a man’s manhood  

2. A vegetable for cooking 

meals. 

4. Shockprise  Noun (Clipping – 

shock and 

surprise) 

 1. To experience a shock out of a 

given information. 

4. Betpreneurs  Noun (Clipping – 

Bet and 

entrepreneur)  

 1. Sport betting companies  

5. Brocode  Noun (Clipping– 

Brothers and 

code) 

 1. A secret or code of conduct 

between friends or relatives, 

particularly among young boys 

or adults.  

6. Beef 

 

(semantic 

relation & 

semantic 

shift) 

Noun  1. Meat gotten from 

cattle. 

1. An argument between 

persons.  

2. Meat gotten from cattle 

7. 

Brotherhood  

 

Noun  1. A state of being 

brothers.  

2. An association for any 

purpose. 

1. A term used for describing an 

act that is negative and socially 

ascribed to men in the Ghanaian 

context. For example, 
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(semantic 

shift) 

irresponsible fatherhood, theft or 

robbery, defilement and others. 

8. Sisterhood 

 

(semantic 

shift) 

Noun 1. A state of being 

sisters.  

2. An association for any 

purpose. 

1. A term used for describing an 

act that is negative and socially 

ascribed to women in the 

Ghanaian context. For example, 

prostitution, being pregnant 

unmarried, being broken hearted 

and others. 

9. Ghosting/ 

Ghosted 

 

(semantic 

shift) 

Verb 1. Noun (The practice of 

hiding prisoners) 

2.The blurry appearance 

of a television picture 

resulting from 

interference.  

1. The act of being inactive on 

social media.  

2. Not being able to 

communicate for a longer period 

of time  

10. Browning  

 

(semantic 

shift) 

Noun 1. The act or operation 

of a giving a brown 

colour as to gun barrels, 

cooked food.  

1. Betrayal  

2. Neglecting  

3. Not keeping an end to a 

bargain. 

11. Blueticks 

or blueticking 

(Nominal)  

Noun (Clipping- 

blue and tick) 

                 

                  - 

1. An act of reading a social 

media comment, especially 

(WhatsApp) and not reacting to 

it or giving any response or 

feedback. 

12. Aired 

 

(semantic 

shift) 

Noun  1. Having been uttered 

or spoken 

1. An act of reading a social 

media comment, especially 

(WhatsApp) and not reacting to 

it or giving any response or 

feedback. 

13. Link Up  

(semantic 

shift) 

Phrasal Verb 1. To join or joined 

together. 

1. To meet or to communicate 

through every means.  

14. PM 

(Private 

Message) 

Adverbial Phrase               

                   - 

1. To send a direct message to a 

person privately other than in a 

public group chat (pertinent in 

social media platforms) 

15. Slay queen 

 

Noun 1. A young female gold 

digger who is active on 

social media and 

1. A harlot  
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(semantic 

shift) 

pretends to afford a 

lavish partying lifestyle.  

16. Slaying  

(semantic 

shift) 

Verb  1. Killing, especially the 

murder of a human.  

1. Practicing the act of harloting.  

17. Awwn  Noun  1. Expressive emotive device 

used as a response to a 

complementary comments, 

commendations, and others. 

18. Lol Abbreviation  1. To laugh hysterically.  

19. Investors  

(semantic 

shift)  

Noun 1. A person who invests 

money in order to make 

a profit.  

1. Those who are addicted or 

practising the act of staking sport 

betting. 

20. Vawulence  Noun Violence  

1. Extreme force  

1. To cause havoc or disgrace or 

conflict to an event or someone. 

21. Comrade  

 

(semantic 

shift) 

Noun 1. A mate, companion, 

or associate.  

2. A fellow socialist 

communist or other 

similarly politically 

aligned person.  

1. A fraudster  

22. Gameboys  Noun                  - 1. Fraudsters  

23. Lenden  Noun  London  

1. A capital city in 

United Kingdom.  

1. A relative who lives abroad. 

24. Sidechic  Noun  Concubine 

1. A sexual partner to 

whom one is not 

married.  

1. A female concubine. 

25. Mainchich  Noun  Wife 

1. A woman who is 

legally married to a man.  

1. The wife of a womaniser. 

26. Banku Noun  Counterfeit  1. A counterfeit. 
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1. Not the original of 

something.  

27. Qwikloan  Noun Loan  

1. Money given to 

someone to be repaid 

with or without interest.  

1. A defaulter of a loan.  

28. Beans Noun Disappointment 

 

1. An unsuccessful event or a 

rescheduled programme.  

29. Toast 

 

(Semantic 

shift)  

Verb  1. A proposed solution 

2. A person or a group to 

which a salutation with 

alcohol is made. 

1. To propose love to someone. 

30. Squatish 

Lady 

Noun Phrase                  - 1. A young lady who is not 

beautiful and does not respect 

too. 

31.Figure 

Eight  

Noun                  - 1. A desired stature of ladies, 

mostly admired by both ladies 

and gentlemen; where the waist 

is thin and both the bust, hips 

and buttocks are and broadened.  

32.Free SHS  Noun                - 1. An educational policy 

introduced by the New Patriotic 

Party, which allows any school-

going-Ghanaian-child to attend 

Senior High School freely. 

2. Any young Ghanaian child 

who completed his secondary 

education under this policy. 

33. Aviator 

 

(semantic 

shift) 

Noun 1. An aircraft  

2. An experiment  

3. A flying machine  

1. Sporting bet  

34. Uber/ Bolt/ 

Yango 

(semantic 

shift) 

Noun 1. A car ride requested 

using the mobile 

application Uber. 

1. Every cab  
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35. Reception 

/ Refreshment  

 

(semantic 

shift) 

Noun  1. The act of receiving  

2. A social engagement, 

usually to formally 

welcome someone. 

1. Any party held after a 

marriage ceremony.  

36. Bridal 

party  

 

 

Noun  Bridal train 1. A bachelorette party held for a 

bride-to-be the night before her 

wedding, to spend time with her 

bridal train and friends and 

recount joyous moments, and 

also wish her well in her 

marriage.  

37.White 

Wedding  

Noun  Wedding  1. A wedding where the 

bride wears a white 

wedding gown. 

 

2. Ordinance marriage  

39. Kaftan  Noun                 - 1. A particular dress or shirt or 

outfit that is either long or short 

and usually sewn (same fabric 

for shirt and trousers).  

40. Corset 

Dress  

Noun                   - 1. A bridal dress that has stiff 

pads from its bust to the waist, 

prevent the abdomen to be seen 

and its usually uncomfortable to 

wear.  

41. Galamsey  Noun Illegal Mining  1. Illegal small-scale mining. 

42. Reign  

 

(semantic 

shift) 

Noun                    - 1. To receive a visitor or to be 

showered with a gift, particularly 

on special events like birthdays, 

graduations or visiting hours in 

colleges or schools.  

43. Sponsor  

 

(semantic 

shift) 

Noun                   - 1. A rich boyfriend or a 

girlfriend’s admirer who is 

known for spending money or 

showering gifts on their 

girlfriends. 

44. Showboy  

 

Noun                  - 1. Nana Akuffo Addo (President 

of the republic of Ghana).  
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At the lexical level, Ghanaian English shows remarkable creativity and semantic expansion. 

Speakers coin new words, modify existing ones, and use idiomatic expressions that capture the 

Ghanaian experience. The study revealed several coinages, semantic shifts, and lexical borrowings 

that have gained stable usage among educated Ghanaians. 

These expressions reveal that Ghanaian English users tend to localise English to suit sociocultural 

contexts. The phrase ‘light off’ / ‘Dumsor’, for example, is understood nationwide as referring to 

power outage, a term reflecting the Ghanaian energy situation. Surprisingly it has been 

standardized in the Macmillan dictionary, tracing its etymology to Ghana (specifically from the 

word ‘dum’ (shut) in ‘sɔ’ (light something) in Akan).   Similarly, ‘one-touch victory’ derives from 

football commentary and the electioneering campaigns has broadened to mean any decisive 

achievement. Sey (1973) and Dako (2003) observed similar lexical innovations in earlier Ghanaian 

English, suggesting that such coinages emerge from pragmatic necessity. 

 2. Someone who is wealthier and 

likes to give and to party a lot. 

45.Fellow 

Ghanaians  

 

(semantic 

shift) 

Adjectival Phrase                    

                   - 

1. Nana Akuffo Addo (President 

of the republic of Ghana).  

2. Coronavirus pandemic in 

Ghana 

46. Breakfast  

(semantic 

shift) 

Noun  

                    - 

1. Being heartbroken, especially 

in a relationship.  

47. Agenda  

(semantic 

shift) 

Noun  Agenda 1. A group with a common goal.  

2. Trending issue or news.  

48. Knack 

(semantic 

shift) 

Verb  Sex 1. To have sexual intercourse.  

49. Broken 

heart 

Noun  Heartbroken 1. Being heartbroken from a 

relationship.  
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Semantic extension and blending also occur. The term “shockprise” (a blend of “shock” and 

“surprise”) captures the emotional intensity of an unexpected event. Such playful formations 

demonstrate linguistic creativity, reflecting what Bamgbose (1998) calls ‘domestication of 

English’. These patterns confirm that the Ghanaian variety of English is not deviant but expressive, 

innovative, and culturally grounded. 

Theme 2: Syntactic Level 

At the syntactic level, the study found constructions influenced by local language structures and 

pragmatic transfer. Educated Ghanaians frequently use progressive forms, plural markers, and 

tense shifts differently from Standard British English. 

 

The table below details some examples that show some syntactic level of trends in Ghanaian 

English. 

These examples illustrate syntactic variation that often mirrors local language structure. The use 

of “I am coming”' to mean “I’ll be back soon” reflects pragmatic transfer from Akan and Ewe, 

where similar expressions denote temporary absence rather than literal motion. Likewise, “He is 

having two cars” exemplifies overgeneralisation of the progressive aspect, a common feature of 

New Englishes (Bamgbose, 1998; Dako, 2003). 

Ghanaian      

English 

Construction 

Intended Meaning Standard British English 

Equivalent 

I am coming I will be back shortly I’ll be right back. 

He is having two cars He owns two cars He has two cars. 

She said she will 

come yesterday 

She said she would come yesterday Reported speech error. 

I have a brother, he is 

called Kofi. 

Identifying a person I have a brother called 

Kofi. 

The boys are not 

serious, they are 

always playing 

Expressing disapproval The boys are not serious; 

they always play. 
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The overuse of coordinators such as “and” and “but” in long sentences also reflects speech rhythm 

patterns influenced by Ghanaian discourse structures. These features, however, are not 

grammatical errors but stylistic markers that reflect localisation and naturalness in Ghanaian 

English usage. 

Examples of transliteration occur frequently in both literary and non-literary language. In Ama 

Ata Aidoo’s “No Sweetness Here and Other Stories”, a text once prescribed by the Ghana 

Education Service (GES), numerous transliterated expressions mirror the speech patterns of 

educated Ghanaians who merge indigenous linguistic forms with English syntax. Aidoo’s stylistic 

choices reflect authentic Ghanaian speech and illustrate how transliteration functions as both a 

linguistic and literary device. 

Theme 3: Transliteration Level 

Transliteration in Ghanaian English involves the adaptation of phonological, lexical, and syntactic 

elements from indigenous Ghanaian languages into English expressions. This linguistic process 

enables speakers to encode culturally specific meanings within English discourse, reflecting the 

multilingual and multicultural realities of Ghana. As Dako (2003) and Ngula (2014) note, 

transliteration is a defining feature of Ghanaian English, functioning simultaneously as a cultural 

marker and a pragmatic device that facilitates precise communication. It allows English to carry 

indigenous conceptual frameworks, proverbs, and speech patterns that would otherwise lose their 

semantic depth if rendered idiomatically into Standard British English. 

Transliteration performs three key functions in the Ghanaian sociolinguistic context. First, it 

preserves cultural identity, allowing speakers to project indigenous worldviews through English 

(Sey, 1973; Bamgbose, 1998). By embedding local linguistic and cultural elements in English, 

Ghanaians assert their connection to their heritage while retaining intelligibility within broader 

English-speaking contexts. Second, transliteration enhances communicative efficiency, as it 

provides linguistic resources for expressing culturally bound experiences or phenomena without 

exact Standard English equivalents. Third, it enriches the Ghanaian English lexicon by introducing 

novel idioms, syntactic structures, and expressions that expand English’s communicative scope in 

Ghana (Ngula, 2014).  

Transliteration, as evidenced in Aidoo’s literary corpus and in everyday Ghanaian discourse, 

exemplifies how English functions as a flexible vehicle for local expression. It encapsulates the 
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dynamic interplay between global linguistic norms and local identity construction. Far from being 

a sign of linguistic interference, transliteration should be understood as a marker of Ghanaian 

linguistic creativity, reflecting the continuous indigenisation of English and its adaptation to 

Ghana’s socio-cultural realities. The study revealed several instances where Ghanaian speakers 

employ English words to translate expressions from Akan, Ga, or Ewe literally. 

Examples of Transliteration Trends 

1. African Wear – Refers to traditional African clothing; a semantic transfer from local 

expressions denoting indigenous attire. Example: “The government advised that all 

workers dress in African Wear on Fridays”. 

2. Hard- A word transliterated from the from Akan word “den”, meaning “difficult” or 

“tedious”) – Used to describe difficulty or effort. Example: “The bey too hard”, or “E 

check like the work be hard” (Standard English: The work is tedious). 

3. Ebe Like Say – A Nigerian Pidgin expression now integrated into Ghanaian English to 

indicate speculation or uncertainty. Example: “Ebe like say tomorrow be Monday.” 

4. Twa (Akan for “cut”) – Used in English discourse to refer to surgical or cutting actions. 

Example “The doctors cut her open during labour”. (Meaning: She delivered through 

Caesarean section.)  

The table below display some example of documented forms of Transliteration used by Ama 

Atta Aidoo in her “No Sweetness Here”   

Local Expression 

Source 

Transliteration in Ghanaian 

English 

Literal Meaning / 

Cultural Reference 

“Krɔnkrɔnyi”  “holy man”                                            Spiritualist  

“Ɔyɛ dunsinyi na ɔyɛ 

krɔkrɔnyi nso” 

“He is both medicine man and 

holy man” 

He practises both 

spiritual and herbal 

healing 

 Yehun serew kakra 

wɔ n’enyim 

“A smile passed over his face”             He gave a smile 
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 Mara na mese, 

abofra yi bɛ tsena ase 

“I myself say this child will live” Assuredly, this child 

will not die. 

Ɔwo ara mma nnwe 

mbɔgya nam 

“Yourself you must not eat meat”              You must not eat 

food made with meat            

Akontasekan sika “Dowry”  “Dowry” 

Ntu yi sika                                           “Ejecting fee”         Payment for eviction                            

Ɔsɛ ne na “Looks so much like my mother” He or she resembles 

their mother     

N’ano yɛ dɛw “His mouth is sweet”                                         He is persuasive or a 

liar                      

 Sesei ara dze ɔafɔn 

dodow 

“Now himself is too small” He has lost weight.                             

The data demonstrate that transliteration in Ghanaian English is systematic rather than arbitrary, 

influenced by the bilingual competence of speakers who alternate between English and local 

languages. Each transliterated form reveals the transfer of indigenous grammatical, semantic, or 

pragmatic features into English. For example, Aidoo’s “Yourself you must not eat meat” mirrors 

the Akan reflexive pronoun emphasis, while “His mouth is sweet” represents a literal metaphorical 

transfer from Akan to English, producing a culturally resonant idiom. 

Sey (1973) categorised such usages under “English words with native meanings”, arguing that 

they constitute distinct semantic innovations rather than errors. Bobda (2000) and Ngula (2014) 

similarly affirm that transliteration and semantic extension illustrate the nativisation of English in 

Ghana, reflecting speakers’ attempts to domesticate English to local communicative needs. 

Through such processes, transliteration has become a stable feature of educated Ghanaian English. 

Contemporary linguistic trends further affirm transliteration’s vitality in digital and urban 

Ghanaian communication. Terms such as “dumsor” (from Akan “dum” “to turn off” and “sɔ” 

anglicized to “sor” means “to turn on”) and “wahala” (problem or trouble) have gained both 

national and regional currency. Expressions like “I’m coming” (meaning “I’ll be right back”) and 
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“He’s doing himself” (meaning “He is the cause of the challenges he faces”) illustrate ongoing 

transliteration and semantic extension in social media discourse. These trends are emphasise that 

Ghanaian English continues to evolve through interaction between local languages, regional 

pidgins, and global Englishes. It also confirms Ngula (2014) that transliteration creates a distinct 

linguistic identity that bridges local and global communicative norms. 

Although transliteration may seem non-standard from the British perspective, it represents a 

creative adaptation process, confirming Bamgbose’s (2018) observation that African Englishes are 

pragmatic and context-driven varieties shaped by users’ communicative needs. 

Theme 4: Phonological Level 

Phonological trends in Ghanaian English are among the most noticeable features of the variety. 

The study found strong evidence of spelling pronunciation, the tendency to pronounce words based 

on their orthography rather than the British pronunciation. These variations arise from the 

influence of Ghanaian phonology, which is syllable-timed and vowel-based, unlike the stress-

timed rhythm of Received Pronunciation (RP). 

 

Word Ghanaian English 

Pronunciation 

RP 

Pronunciation 

Comment 

Hospital /ˈhɔspɪtɪl/ /ˈhɒspɪtl/ Retention of final vowel. 

College /ˈkaledʒ/ /ˈkɒlɪdʒ/ Orthographic vowel /ɛ/ 

maintained. 

Buses /ˈbʌsɛs/ /ˈbʌsɪz/ Influence of spelling and 

local vowel system. 

Education /ɛduˈkeːʃɪn/ /ˌɛdjuˈkeɪʃən/ Influence of syllable 

timing and tone. 

Vegetable /ˈvɛdʒitabʊl/ /ˈvedʒtəbl/ Full vowel pronunciation. 

 

These phonological patterns demonstrate systematic variation rather than random deviation. 

Flege’s (1995) Speech Learning Model explains that second-language phonological acquisition is 
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shaped by the learner’s first-language sound system. Thus, educated Ghanaian speakers adapt 

English phonemes to fit the phonetic constraints of local languages. 

Ngula (2014) and Bobda (2000) also note that these features contribute to intelligibility among 

Ghanaians while maintaining mutual comprehension with other English users. Hence, Ghanaian 

English pronunciation reflects linguistic identity rather than incompetence. It is a legitimate 

phonological variety shaped by local articulatory norms and pedagogical history. 

8.0 Socioeconomic Influences on Trends in Ghanaian English Usage 

Beyond the linguistic patterns identified above, these trends may also be interpreted within broader 

social and socioeconomic contexts that shape English use in Ghana. Although the present study 

did not explicitly characterise speakers according to educational attainment or socioeconomic 

class, existing sociolinguistic scholarship suggests that language use in postcolonial English 

contexts is closely intertwined with speakers’ social environments, occupational demands, and 

access to linguistic resources.  

In Ghana, English functions as both a communicative tool and a marker of social mobility, often 

associated with institutional participation and socioeconomic advancement. As such variation in 

English usage is likely shaped by differential access to formal domains where English is used in 

education, administration, and professional workplaces. Speakers who regularly operate within 

such domain may orient towards forms perceived as prestigious or internationally acceptable, 

while those whose interactional contexts are predominantly informal may prioritise intelligibility 

and functional effectiveness over adherence to external norms.  

Additionally, occupational exposure and urbanisation play significant roles in shaping patterns of 

English use. Urban settings provide increased contact with diverse varieties of English through 

media technology, and transnational communication, which may encourage hybrid or innovative 

forms that blend local and linguistic features with elements of global Englishes. 

8.0 Conclusion 

This study set out to examine the trends in Ghanaian English, the factors accounting for these 

trends, and the linguistics at which they manifest. The findings have revealed that Ghanaian 

English is a dynamic and evolving variety that continues to develop in response to socio-cultural, 

technological, and global influences. The study has demonstrated that while Ghanaian English 
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shares many features with Standard British English, it is marked by distinctive lexical, syntactic, 

and phonological innovations that express the Ghanaian identify and communicative needs of its 

speakers.  

The analysis revealed that lexical trends in Ghanaian English are particularly vibrant, characterised 

by processes such as semantic shift, extension, coinage, borrowing and transliteration. Lexemes 

such as slay queen, legend, vawulence, beef, and breakfast reveal how speakers assign new 

meanings or local connotations to existing English words, thereby creating expressions that 

resonate with the Ghanaian socio-cultural experience. These innovations reflect creativity, 

humour, and the influence of social me.  

At the syntactic level, the study identified innovative sentence constructions and phrasal usages 

such as break the eight, boot for boot, and you do all. These syntactic trends reflect both linguistic 

creativity and the blending of English with local political, cultural, and social realities. The 

influence of popular culture and political discourse was evident in these expressions, suggesting 

that Ghanaian English syntax evolves through contact with national events and the public sphere.  

The phonological trends revealed in the data further confirm that Ghanaian English pronunciation 

is influenced by local phonetic systems, spelling pronunciation, and exposure to foreign media. 

The emergence of LAFA (Locally Acquired Foreign Accent), especially among educated speakers, 

demonstrates the role of globalisation, social aspiration, and prestige in shaping speech patterns. 

However, traditional Ghanaian English has specific pronunciation features, such as vowel 

substitution and reduction of final consonant clusters.  

In explaining these trends, the study found that factors such as social media use, education, youth 

identity, music, media language, and contact with foreign Englishes play significant roles. The 

increasing digitalisation of communication, the global exposure of Ghanaian youth, and the 

influence of entertainment and religious platforms have accelerated the rate of linguistic change 

and innovation. Consequently, Ghanaian English continues to reflect both the local linguistic 

ecology and global linguistic.  

Overall, this study concludes that Ghanaian English is not a deviation from Standard English, but 

a legitimate and codifiable variety with its own internal logic, norms, and creativity. Its trends at 

the lexical, syntactic, and phonological levels demonstrate a living language shaped by Ghana’s 
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socio-cultural realities, history, and global interactions. The study therefore underscores the need 

to recognise and document these linguistic features for academic, pedagogical, and sociolinguistic 

purposes. 
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Abstract 

This study examines the influence of sociocultural factors and digital media on communication 

practices among Gen Z users. The research is based on a percentage-based survey conducted with 

94 respondents, of whom 91.5% belong to the Gen Z age group. Using a structured questionnaire, 

the study analyses patterns of media usage, preferred communication modes, and language choices 

in formal and informal contexts. The findings indicate a strong preference for informal digital 

communication, frequent use of slang and emojis, and conscious adjustment of tone based on 

audience and setting. While most respondents retain formal language in academic or professional 

situations, many report lower confidence in formal communication compared to informal 

communication. The study highlights how continuous exposure to informal digital environments 

shapes communication habits among Gen Z users. 
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Introduction 

Communication practices are shaped by sociocultural environments and digital media rather than 

by formal instruction alone (Crystal, 2008; Thurlow, 2006). Platforms such as WhatsApp, 

Instagram, and TikTok encourage brief and informal interactions, which have become normalized 

through repeated use. As a result, younger generations have developed strong fluency in casual 

expression but often experience difficulty using structured and formal language in academic or 

professional contexts (Herring, 2012). This shift affects the authenticity and professionalism of 

communication. 

This study focuses on how media influence correlates with cultural norms and peer influence 

within the community. It also examines how and why younger generations choose different modes 

of communication and how continuous exposure to informal digital language affects confidence, 

accuracy, and professionalism in formal communication settings. 

Research Objectives 

The objectives of this study are to: 

• Examine the influence of daily social media exposure on spoken and written 

communication styles among Gen Z users. 

• Analyse how Gen Z respondents differentiate between formal and informal 

communication contexts. 

• Evaluate the sociocultural factors that contribute to greater comfort with informal digital 

language over formal language use. 

• Identify patterns of language adaptation and register switching shaped by digital media 

practices. 

Literature Review 

David Crystal (2008), in Txtng: The gr8 db8, argues that texting and digital language do not 

damage linguistic ability but instead introduce new ways of communication that coexist with 

standard forms. He emphasizes that problems arise when users are not explicitly taught when and 

how to shift between communicative settings. This perspective directly informs the present study’s 

focus on switching between formal and informal communication contexts. 
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Tagliamonte and Denis (2008), in their analysis of instant messaging among teenagers, 

demonstrate that the use of acronyms, shortened words, and informal syntax follows consistent 

linguistic patterns rather than occurring randomly. Their findings support the view that digital 

language is socially meaningful and rule-governed, which aligns with the patterned use of slang 

and emojis reported by respondents in the present study. 

Thurlow (2006) challenges the notion that digital media damages language, describing such 

concerns as a form of “moral panic.” He argues that linguistic change reflects broader social and 

cultural shifts rather than linguistic decline. This view relates closely to the present study, which 

shows that most respondents continue to use formal language in academic and professional 

contexts, while informal digital language is largely restricted to casual settings. 

Herring (2012) highlights how digital communication reshapes conversational structures and 

levels of formality, particularly when writing is framed as interaction rather than documentation. 

This explains why respondents in the present study demonstrate stronger media influence on 

spoken communication and casual writing than on formal texts. 

Kachru (1983), through the concept of World Englishes, explains how English adapts to local 

cultural contexts. In multilingual environments, speakers often develop strong informal 

communicative competence, alongside variability in formal written expression. This framework 

supports respondents’ perceptions that native English speakers in other countries demonstrate 

stronger formal writing skills due to differing educational practices and sociolinguistic exposure. 

Taken together, these studies emphasize digital and vernacular language as socioculturally shaped 

systems that require instructional support to maintain formal proficiency (Crystal, 2008; Thurlow, 

2006; Tagliamonte & Denis, 2008). Prior research suggests that digital language practices are not 

indicators of linguistic decline but reflections of sociocultural adaptation and contextual 

communication. While Crystal (2008) and Thurlow (2006) challenge deficit-based views of digital 

language, Tagliamonte and Denis (2008) demonstrate its structured and patterned nature. Herring 

(2012) further explains how digital platforms redefine writing as interaction rather than formal 

documentation. The present study extends this body of research by demonstrating that although 

informal digital language is widely embraced, awareness of formal norms persists, albeit with 

reduced confidence. 
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Methodology 

This study follows a quantitative descriptive research design using a survey method. Data were 

collected through a structured questionnaire distributed via Google Forms in November 2025. A 

total of 94 responses were obtained, with Gen Z participants comprising 91.5% of the sample. 

The questionnaire consisted of closed-ended and multiple-choice questions and was divided into 

four sections: demographic details, digital media exposure, communication preferences, and 

language practices in formal and informal contexts. Most questions were designed to capture 

frequency, preference, and self-reported behavioural patterns. 

Participation in the survey was voluntary and anonymous, and no personally identifiable 

information was collected. Respondents were informed of the academic purpose of the study prior 

to participation. 

Data analysis was conducted using percentage-based analysis, which is appropriate for identifying 

dominant trends and patterns in descriptive survey research. Given the nature of the study and the 

limited sample size, percentage distribution was used instead of inferential statistical testing. 

Results 

The results indicate that a majority of respondents spend a substantial portion of their day on social 

media and messaging applications, making digital communication their primary mode of 

interaction. Text-based communication was preferred over face-to-face or voice-based 

communication, highlighting the dominance of written digital interaction among Gen Z users. 

Most respondents reported adjusting their communication style based on the audience, particularly 

when interacting with elders or in formal situations. Specifically, 72 respondents (76.6%) 

confirmed that they consciously modify their communication style, demonstrating awareness of 

social hierarchies and cultural expectations. 

The findings further reveal that social media has significantly influenced both spoken and written 

communication, with a stronger impact on casual and informal contexts. Slang, emojis, and 

abbreviated forms are widely used and are perceived as effective tools for emotional expression. 

With respect to language choices during online interactions, 22 respondents (23.4%) reported 

frequent use of short forms (e.g., u, btw, bc), while 17 respondents (18.1%) primarily relied on 
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emojis. Many respondents indicated using combinations of emojis and short forms, suggesting a 

multimodal approach to digital expression. 

Although formal language continues to be used in academic and professional contexts, a 

considerable number of respondents reported lower confidence when engaging in formal writing 

compared to informal digital communication. 

Q3 — Which communication platforms do you use most often? 

Q4 — How much time do you spend daily on digital communication or social media?

 

Q5 — What mode of communication do you prefer the most?  
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Q6 — Do you use different communication styles with friends vs elders? 

Results: 

Yes: 72 (76.6%) 

Maybe: 16 (17.0%) 

No: 6  (6.4%) 

 

Q7 — Language keeps evolving and that is natural.  

 

 

Q8 — Social media has influenced the way I speak. 
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Q9 — Social media has influenced the way I write. 

 

Q10 — I change the way I speak depending on the group or person I’m communicating 

with.  

Q11 — Using modern expressions, slang or emojis makes communication more expressive. 
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Q12 — How often do you use slang or internet language (e.g., LOL, fr, vibe, slay)? 

 

Q13 — What do you commonly use while chatting? 

• Short forms (u, btw, bc, rn): 22 (23.4%) 

• Emojis: 17 (18.1%) 

• Combinations (emojis + short forms / acronyms, etc.) appear frequently across responses 

 

Q14 — When communicating formally (work/school/elderly), how would you describe your 

tone? 
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Discussion 

The findings demonstrate that sustained exposure to digital media plays a central role in shaping 

Gen Z communication practices. Frequent engagement with platforms designed for rapid and 

informal interaction normalizes the use of slang, abbreviations, and emojis. This observation 

supports Tagliamonte and Denis’s (2008) argument that digital language is systematic and 

patterned rather than random. 

More than three-fourths of the respondents reported modifying their communication style 

depending on the audience, indicating a clear understanding of contextual appropriateness, respect, 

and social hierarchy. This finding aligns with Crystal’s (2008) assertion that the primary linguistic 

challenge in digital communication is not language deterioration, but the ability to switch 

effectively between registers. 

Despite continued use of formal language in institutional settings, respondents’ lower confidence 

in formal writing suggests uneven development in communicative competence. This supports 

Herring’s (2012) view that digital spaces frame writing as interaction rather than formal 

documentation, potentially limiting regular practice in structured writing. 

The widespread perception that informal digital language enhances emotional expression reflects 

changing social values, where immediacy and relatability are prioritized in casual communication 

(Thurlow, 2006; Tagliamonte & Denis, 2008). At the same time, the continued use of formal 
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language in academic and professional contexts supports Thurlow’s (2006) rejection of “moral 

panic” narratives, as respondents demonstrate conscious control over language choices. 

The findings suggest that Gen Z communication styles are adaptive rather than deficient (Crystal, 

2008). While informal digital language is widely embraced, the key challenge lies in strengthening 

confidence and proficiency in formal communication when required. 

Key Findings 

• Daily digital media exposure reinforces informal and creative communication habits 

among younger generations. 

• Respondents demonstrate conscious and strategic register switching, adjusting language 

formality based on audience and context. 

• Informal digital language is perceived as expressive and socially meaningful, rather than 

deficient or indicative of linguistic decline (Tagliamonte & Denis, 2008). 

• Confidence in formal writing is noticeably weaker than confidence in informal digital 

communication. 

• Sociocultural and educational contexts play a significant role in shaping formal language 

competence. 

Limitations 

• The survey sample is heavily concentrated on Gen Z respondents, limiting the 

representation of other generations. 

• Rapid changes in digital platforms may affect the long-term applicability of the findings. 

• The results may not fully represent all social or cultural groups. 

• The study primarily focuses on digital media, excluding other influential factors such as 

classroom practices and family background. 

• As the research reflects a specific context and time, communication patterns may evolve 

as media habits continue to change. 

• As the responses reflect individuals’ perceptions of their communication practices, they 

may not fully correspond to actual language use in real-world contexts. 

• The study relies on self-reported data, which may be influenced by participants’ 

subjective beliefs and attitudes. 
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Future Scope 

Future research may incorporate authentic communication data, such as message samples or 

academic writing, to compare self-reported practices with actual language use. Comparative 

studies across regions or countries could further illuminate cultural differences in formal language 

competence. Longitudinal studies may also examine how evolving media habits influence 

communication skills over time. 

Conclusion 

This study highlights the significant role of sociocultural context and digital media in shaping 

communication practices among Gen Z users. The findings reveal a strong preference for informal 

digital language, driven by frequent media exposure and peer-based interaction, alongside a 

conscious adjustment of language based on audience and setting. Although formal communication 

is retained in academic and professional contexts, many respondents report lower confidence in 

formal writing compared to informal expression. 

These patterns suggest that communication competence among Gen Z is not diminished but 

unevenly distributed across contexts. From an educational perspective, the findings underscore the 

importance of strengthening formal communication skills while recognising the sociocultural 

value of informal digital language. 
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ABSTRACT 

This study examines how younger generations use English in daily communication, with 

particular focus on language choice, emotional expression, and generational influence. Data were 

collected through a structured Google Form circulated among respondents from various age 

groups. A quantitative descriptive survey design was adopted for this study. The sample 

consisted of 108 respondents, primarily within the age range of 18–27 years. Percentage-based 

survey analysis was carried out to interpret the responses. 

The findings indicate that the majority of respondents switch between English and their native 

language depending on comfort and context, reflecting high linguistic flexibility. The study also 

highlights that younger generations prefer more direct emotional vocabulary and consciously 

adapt their style and tone to suit social situations. Overall, the results demonstrate that modern 

communication is flexible, adaptive, and emotionally driven, and that language use reflects 

psychological comfort, social identity, and digital influence. 

Keywords: Language Use, Emotional Expression, Code-Switching, Digital Communication, 

Youth Communication, Mental Health Awareness 

INTRODUCTION 

Language and communication have continued to evolve with each generation. Younger 

generations have introduced significant shifts in linguistic behaviour influenced by social media, 

globalization, and changing psychological perspectives. Communication patterns vary depending 

on the audience, emotional state, and the platform being used. A majority of individuals 
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frequently switch between their native language and English, indicating bilingual competence 

and contextual adaptability. 

Exposure to global media has influenced vocabulary, slang, and expressive styles, while 

increasing awareness of mental health has encouraged greater openness in emotional expression. 

This study aims to analyse these linguistic and behavioural patterns through an online survey, 

focusing on how younger individuals perceive and adapt their communication practices in 

everyday interactions. 

LITERATURE REVIEW 

Language use and communication practices have undergone noticeable changes across 

generations, especially among younger population influenced by globalization and digital 

environments. According to research, by Puspita (2024) Generation Z frequently engages in 

code-switching between English and their native languages based on comfort, social setting, and 

emotional context. This corresponds with the findings of the present study, where most 

respondents showed flexible bilingual communication styles modifying their language choice 

according to the audience and situational ease. 

Similarly, Ahmad (2024) explored bilingual communication habits within multilingual societies 

and concluded that code-switching functions as a means, for identity expression and emotional 

comfort rather than indicating language weakness. The study supports this viewpoint, as 

respondents indicated switching languages to convey emotions more naturally, supporting the 

idea that bilingualism enhances rather than limits communicative adaptability. 

Digital communication has significantly impacted the way language is used in everyday 

interactions, especially among younger generations. Crystal (2001) explains that the growth of 

internet-based communication has promoted informal language structures, abbreviations, and 

flexible language usage. These changes have made English more adaptable and expressive in 

online and informal context. 

Digital exposure has also been identified as a key factor of evolving communication styles. A 

systematic review by Chen and Li (2025) highlighted that social media platforms accelerate 

linguistic change by encouraging informal language, quick expression, and flexible tone changes 

across contexts. These findings correspond with the present study’s observation that digital 

media profoundly affects vocabulary, tone, and expressive manner in informal communication, 

among younger generations. 

Research on emotional expression shows that increased openness toward mental health has 

influenced how people share their emotions. According to Pennebaker (2017) openly expressing 

emotions via language improves emotional awareness and social connection. Younger 

generations are more comfortable using explicit emotional vocabulary, indicating a shift toward 

greater emotional openness in communication. 
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Discussion about mental health has become another influential factor in modern communication. 

Jelen (2023) showed that increased openness toward mental health has broadened emotional 

vocabulary and promoted more straightforward emotional disclosure among young adults. The 

present study reflects similar outcomes, with respondents reporting clearer and more honest 

emotional expression, indicating a generational shift away from indirect or subtle communication 

styles. 

Further supporting the psychological aspect of language use, Silva et al. (2025) emphasized that 

linguistic choices often mirror underlying emotional states and social awareness. This finding 

aligns with the current study’s observation that respondents pay attention to both emotional tone 

and word choice when deciphering messages, indicating increased emotional literacy and 

empathy in communication. 

Global media and cultural exposure have also impacted modern English usage. Thorne (2013) 

notes that social media and globalization encourage blended linguistic practices and the spread of 

global slang. In multilingual communities, this often results in code-switching between English 

and native languages, showing how English adapts to cultural and digital contexts. 

Audience and social context also play a crucial role in shaping expression. According to 

Goffman’s theory of self-presentation, individuals are found to modify their communicative 

behavior to manage social impressions (Goffman, 1959). The present study provides 

contemporary empirical support for this theory, as many respondents reported consciously 

changing vocabulary and tone for peer validation and social acceptance, especially in digital 

spaces. 

RESEARCH OBJECTIVES 

1. To identify preferred languages and linguistic patterns in everyday 

communication. 

2. To examine how audience, emotions, and communication platforms influence 

self-expression. 

3. To analyse the influence of mental health awareness, identity, and emotions on 

communication styles. 

4. To understand the impact of technology, social media, and global exposure on 

communication mindsets. 

METHODOLOGY 

The study adopts a quantitative descriptive survey design to identify common communication 

patterns among younger generations. A structured questionnaire consisting of ten items was 

created using Google Forms and circulated among participants from various age groups. 

Participation was voluntary, and anonymity was ensured. 

The questionnaire included multiple-choice and Likert-scale questions focusing on language 

preference, emotional expression, digital influence, and mental health awareness. A total of 108 
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respondents completed the survey. Percentage-based analysis was used to interpret the data, with 

auto-generated charts from Google Forms supporting the analysis. The results were examined to 

understand how communication choices varied across contexts and audiences. 

ANALYSIS OF QUESTIONS  

The analysis revealed that most respondents frequently use both English and their native 

language, indicating bilingual flexibility. Audience emerged as the strongest factor influencing 

communication style, followed by emotional state and platform of interaction. A majority of 

respondents agreed that openness toward mental health and identity has changed how English is 

used today. 

Respondents reported frequently adjusting vocabulary, tone, and slang to align with peers on 

online platforms. When expressing emotions, preferences varied between direct verbal 

expression, emojis, humour, and indirect cues. Most respondents indicated that they interpret 

emotional messages by considering both words and emotional tone, suggesting heightened 

emotional awareness and empathy. 

Exposure to global media was identified as a major influence on communication mindset, 

followed by social and cultural change and mental health awareness. 

 

1) What language do you use the most often in your daily life? f

 
                                                                                                     Figure 1 

2) When you speak or write in English, what usually affects the way you express 

yourself (your choice of words, tone, or attitude)? 

The person I’m 

communicating with 

 

47 (43.5%) 

 

My emotions/mood 

 

29 (26.9%) 

 

The platform I’m using 

 

24 (22.2%) 
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3) Do you think your generation’s openness to mental health, identity, and emotions 

has changed how English is used today? 

 

 

 

 

 

 

4) How often do you adjust your language (vocabulary, tone, or slang) to fit in with 

your peers on online platforms?  

 

 
                                                                                                                             Figure 2 

 

 

 

My personal 

values/beliefs 

 

8 (7.4%) 

 

Yes 

 

76 (70.4%) 

 

Maybe 

 

26 (24.1%) 

 

No 

 

6 (5.6%) 
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5) When expressing emotions, which mode feels most natural to you? 

 

 
                                                                                                                                Figure 3 

 

 

6) How do you process emotional messages (texts, posts, etc.) from others?  

• Analyze both words & feelings: 58 (53.7%) 

• Connect with emotional tone: 27 (25%) 

• Interpret logically: 21 (19.4%) 

• Ignore emotion, focus on facts: 2 (1.9%) 

 

7) Do you feel your way of expressing yourself changes slightly when you speak or 

write in English compared to your native language? 

                                  

                                                                                                                     Figure 4 
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I'm not sure

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  194 

8) Do you think exposure to global media (movies, music, internet) has changed your 

natural communication style in English? 

                          

                                                                                                       Figure 5 

 

9) What do you think influences your generation’s communication mindset the most? 

• Digital exposure & technology: 48 (44.4%) 

• Social/cultural change: 27 (25%) 

• Mental health awareness: 22 (20.4%) 

 

10) Which statement best represents your communication thinking style? 

 

                                                                                                       Figure 6 
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KEY FINDINGS 

• Code-switching emerged as a core communicative pattern among respondents, reflecting 

flexible linguistic identity shaped by comfort and emotional ease. 

• Communication style varied significantly based on audience, indicating adaptive and 

psychologically driven expression. 

• Digital culture enhanced fluency in informal English, encouraging the use of slang, 

emojis, and expressive language. 

• Increased mental health awareness expanded emotional vocabulary and promoted clearer 

emotional expression. 

• Online environments strongly influenced language modification for peer validation and 

social acceptance. 

• Respondents demonstrated increased empathy by attending to both emotional tone and 

word choice when interpreting messages. 

LIMITATIONS 

• The sample size was limited. 

• Most respondents belonged to the 18–27 age group, affecting generational diversity. 

• Data were collected through self-reported responses, which may involve personal bias. 

• The study focused primarily on online communication rather than face-to-face 

interaction. 

 

FUTURE SCOPE 

Future research may include participants from a wider range of generations to enable 

comparative analysis. Qualitative methods such as interviews and focus groups may provide 

deeper insights into emotional expression. Observational studies of real-life communication 

contexts could further enrich understanding. 

 

CONCLUSION 

The findings suggest that younger generations have developed communication styles that are 

adaptive, emotionally open, and influenced by technology and cultural change. Most respondents 

were bilingual and adjusted their expression based on audience and context. Digital media was 

found to play a significant role in shaping vocabulary, tone, and emotional expression. 

The study highlights the need to recognize emotionally expressive, bilingual, and adaptive 

communication as defining features of contemporary interaction. Increased openness toward 
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mental health further suggests that educational and professional environments should encourage 

inclusive and emotionally respectful communication practices. 
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Abstract 

This study investigates generational variation in linguistic behaviour through a qualitative 

comparative discourse analysis of written digital communication. The research examines how 

language use across generations reflects differing orientations toward authority, confidence, 

creativity, and social identity. Data were drawn from emails, direct messages, and social media 

captions produced by two generational cohorts: individuals aged 40 years and above and 

individuals aged 18–25 years. The findings suggest that older generations tend to conform to 

standardized linguistic norms characterized by formality, syntactic completeness, and restrained 

emotional expression, whereas younger generations actively innovate through abbreviated forms, 

code-switching, multimodal elements, and stylistic experimentation. The study demonstrates that 

linguistic change in digital contexts does not indicate decline, but rather reflects adaptive 

communicative strategies shaped by technological affordances and evolving social values. By 

integrating sociolinguistic theory with empirical discourse data, the study contributes to 

contemporary research on digital communication and intergenerational language variation. 
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Generational Language Variation, Digital Discourse, Sociolinguistics, Intergenerational 

Communication, Code-Switching, Multimodal Communication 

Introduction 

Language functions not only as a system of communication but also as a social practice through 

which individuals construct identity, negotiate power relations, and express behavioural 

orientations (Sapir, 1929; Labov, 1972). Linguistic choices are shaped by historical context, 

institutional training, and technological environments, making generational comparison a crucial 

area of sociolinguistic inquiry (Eckert, 2000; Baron, 2008). Differences in how generations write, 

especially in digital contexts, provide insight into broader cultural shifts related to authority, 

creativity, and social confidence. 

Older generations were socialized within educational and professional systems that emphasized 

grammatical correctness, politeness, and deference to institutional authority (Strauss & Howe, 

1991; Labov, 1972). Written language was governed by relatively stable norms, and deviations 

were often viewed as markers of incompetence or disrespect. In contrast, younger generations have 

developed their linguistic practices within digitally mediated environments that prioritize 

immediacy, personalization, and expressive flexibility (Baron, 2008; Androutsopoulos, 2014). As 

a result, contemporary youth language frequently departs from traditional norms through 

abbreviation, irony, and multimodal expression. 

While sociolinguistic research has extensively examined age-related language variation, previous 

studies have often focused on spoken language or isolated digital platforms. Limited attention has 

been given to systematic, multi-platform comparisons of written discourse that integrate empirical 

language data with behavioural interpretation. This study addresses this gap by conducting a 

comparative analysis of emails, direct messages, and social media captions across generations. By 

doing so, it uniquely contributes a platform-sensitive, discourse-based perspective on how 

generational language practices reflect evolving social mindsets in the digital age. 

 

Methodology and Analytical Framework 
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This study employs a qualitative comparative discourse analysis framework to examine 

generational differences in written digital communication. The research design is interpretive and 

descriptive, focusing on how linguistic features function within their social and technological 

contexts rather than on quantitative frequency alone. 

The dataset consists of 60 written communication samples, including 20 emails, 20 direct messages 

(DMs), and 20 social media captions. These samples were drawn from two generational cohorts: 

individuals aged 40 years and above (older generation) and individuals aged 18–25 years (younger 

generation). Data were collected through voluntary submission and publicly accessible social 

media content to ensure naturalistic language use. 

Selection criteria included relevance to everyday communication, clarity of authorship, and 

representation of routine, non-specialized interactions. All identifying information was removed, 

and ethical considerations were prioritized through anonymization and informed consent. 

The analytical framework focused on the following parameters: degree of formality, sentence 

length and syntactic complexity, lexical choice, tone markers (such as emojis, punctuation, and 

capitalization), code-switching practices, and multimodal elements. These parameters were 

selected based on their established relevance in sociolinguistic and digital discourse research and 

their ability to capture generational variation in linguistic behavior (Herring, 2007; 

Androutsopoulos, 2014). 

Analysis: Older Generations Adapting vs. Younger Generations Creating Language 

The analysis reveals a clear generational contrast in linguistic orientation. Written communication 

produced by older participants demonstrates a strong tendency toward linguistic adaptation rather 

than innovation. Email samples commonly include formal salutations such as “Dear Sir/Madam” 

or “Respected Professor”, complete sentence structures, and polite closings. Sentence boundaries 

are clearly marked, and emotional expression is restrained. The findings suggest that such 

linguistic discipline reflects institutional training and an enduring association between language, 

respect, and professionalism. 

In contrast, younger generational discourse exhibits active linguistic creation. Direct messages 

frequently omit greetings, employ sentence fragments, and incorporate abbreviations such as 
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“idk”, “brb”, or “fr”. Emojis and informal punctuation function as tone markers, compensating 

for reduced syntactic detail. These features do not signal communicative deficiency; rather, this 

report indicates that they function as markers of social confidence and peer-group alignment 

(Eckert, 1997; Tagliamonte, 2016). Language, for younger users, becomes a flexible resource for 

identity construction rather than a rigid system of rules. 

 

 

Fig:1 Conceptual Model of Language Creation vs. Adaption by Age Group 

Formality vs. Informality, Tone Shifts, and Wordplay 

Formality emerges as a key parameter distinguishing generational linguistic behaviour. Older 

speakers consistently maintain formal or semi-formal registers, even in relatively personal 

communication contexts. This suggests a stable association between written language and social 

hierarchy. Younger speakers, however, demonstrate rapid shifts between formal and informal 

registers depending on audience and platform. 

Tone shifts are particularly prominent in youth discourse. A single interaction may alternate 

between seriousness and humour, often signalled through emojis, exaggerated punctuation, or 

ironic understatement. Wordplay, sarcasm, and intentional ambiguity are common, especially in 

social media contexts. The findings suggest that these practices rely on shared cultural competence 

and function as mechanisms of social bonding rather than miscommunication. 

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  201 

Beyond structural differences, formality also operates as a marker of power relations and social 

distance (Labov, 1972; Eckert, 2000). The findings suggest that older generations associate formal 

language with credibility, seriousness, and moral responsibility. This association is historically 

rooted in institutional contexts such as education, bureaucracy, and professional correspondence, 

where linguistic precision and restraint were considered indicators of competence. 

In contrast, younger generations demonstrate a pragmatic approach to formality, treating it as a 

situational choice rather than a default norm. Informal language is not necessarily perceived as 

disrespectful; instead, it is often interpreted as a signal of authenticity and emotional transparency 

(Thurlow & Brown, 2003; Tagliamonte, 2016). This report indicates that informality functions as 

a strategy for reducing social distance and fostering relatability, particularly in peer-oriented digital 

spaces. The ability to shift fluidly between formal and informal registers therefore represents a 

form of communicative competence rather than linguistic decline.  

Code-Switching, Short Forms, and Hybrid Expressions 

Code-switching and code-mixing are significantly more prevalent among younger participants. 

Messages frequently combine English with regional languages, slang, and internet-specific 

expressions. Short forms enhance communicative efficiency while simultaneously signalling in-

group identity. 

Hybrid expressions that integrate text, emojis, GIFs, and hashtags illustrate an expanded 

conception of language that extends beyond alphabetic representation. This report indicates that 

such multimodal practices allow speakers to convey emotional nuance and social positioning more 

effectively than text alone, reflecting Crystal’s assertion that digital language fosters creativity 

rather than decay (Crystal, 2001; Crystal, 2011). 

Further analysis reveals that code-switching among younger users is not random but highly 

systematic and context-dependent (Tagliamonte, 2016). Linguistic shifts frequently occur at 

emotionally salient moments, such as expressions of humour, frustration, or intimacy. This 

suggests that code-switching functions as a pragmatic resource for emotional emphasis rather than 

merely reflecting linguistic convenience. 
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Moreover, hybrid language practices challenge traditional distinctions between “languages” and 

“modes.” The integration of regional languages, English, internet slang, emojis, and visual 

symbols creates layered meanings that cannot be conveyed through monolingual or text-only 

expression. This report indicates that such hybridity reflects a redefinition of linguistic competence 

in digital contexts, where meaning is co-constructed through multiple semiotic resources. These 

findings support Crystal’s argument that digital communication expands expressive capacity rather 

than impoverishing language. 

Emails vs. Direct Messages vs. Social Media Captions 

Platform-specific analysis reveals that each communication medium imposes distinct linguistic 

constraints. Emails prioritize clarity, hierarchy, and completeness, reinforcing formal linguistic 

norms. Direct messages emphasize immediacy and relational closeness, encouraging informality 

and abbreviation. Social media captions function as curated identity performances, where 

linguistic creativity, irony, and visual symbolism are central. 

Younger speakers demonstrate greater adaptive competence across platforms, adjusting tone and 

structure according to communicative context. The findings suggest that platform awareness itself 

constitutes a form of linguistic skill in contemporary digital environments (Androutsopoulos, 

2014; Herring, 2007). 

A closer comparison of platforms demonstrates that linguistic variation is strongly shaped by 

communicative purpose and audience expectations. Emails function within semi-institutional 

frameworks and therefore prioritize clarity, politeness, and accountability. Even when written 

informally, email discourse tends to retain conventional sentence structure and explicit coherence 

markers. 

Direct messages, by contrast, are interactional and dialogic in nature. The findings suggest that 

brevity, ellipsis, and multimodal cues compensate for reduced syntactic detail, allowing meaning 

to be conveyed efficiently. Social media captions represent a distinct category in which language 

is performative rather than purely communicative. Users strategically manipulate typography, 

punctuation, and visual alignment to construct a public persona. This report indicates that platform-

specific linguistic adaptation reflects not fragmentation of language, but heightened contextual 

awareness among users, particularly within younger generations. 
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Conclusion  

The findings of this study confirm that generational language variation reflects broader 

sociocultural and psychological orientations shaped by education, technology, and social values. 

Older generations prioritize linguistic stability and respect, whereas younger generations embrace 

flexibility, creativity, and expressive efficiency. Understanding these patterns has significant 

implications for improving intergenerational communication in academic, professional, and social 

contexts. More broadly, this research contributes to digital sociolinguistics by demonstrating that 

language change in online environments is adaptive, strategic, and socially meaningful. 

In addition to highlighting generational differences, this study underscores the importance of 

contextualizing linguistic behaviour within broader sociocultural transformations. The findings 

suggest that many perceived communication gaps between generations arise not from a lack of 

respect or competence, but from differing assumptions about what language is expected to 

accomplish. Older generations prioritize stability, clarity, and deference, whereas younger 

generations emphasize adaptability, emotional resonance, and creative self-expression. 

This report indicates that increased awareness of these differing linguistic orientations can improve 

intergenerational communication in educational, professional, and familial settings. Recognizing 

digital linguistic practices as legitimate and meaningful forms of expression allows for more 

inclusive and effective interaction. Ultimately, the study contributes to sociolinguistic scholarship 

by demonstrating that language evolution in digital spaces reflects broader shifts in identity, power, 

and social belonging rather than a decline in communicative standards (Sapir, 1929; Whorf, 1956). 
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Abstract 

The present paper is an attempt to explore how the verbal noun ellipsis in Meeteilon takes 

place in a discourse and its role in making a cohesive Meeteilon discourse. This kind of ellipsis is 

generally found to be taking place in different kinds of sentence like assertive, interrogative and 

negative sentence. The constituents that remain when there is a verbal noun ellipsis in an utterance 

are the subject of the elliptical verbal noun and the lexical negator nǝtte. When there is an elliptical 

verbal noun in an utterance the copulative marker -ni, interrogative marker -la~-raand the 

inquisitive marker -no are the constituents that are affixed to the subject and the interrogative 

words. The elliptical verbal noun gets its interpretation through the presupposed verb or verbal 

noun which is somewhere within the discourse. 

Keywords: Ellipsis, verbal noun, cohesion, presupposition, discourse. 

Introduction 

Meeteilon is the first language of the people in the valley of Manipur and the second 

language of those for whom Meeteilon is not their mother tongue. It is the only medium of 

communication among the speakers of the different languages inhabiting in the hilly areas of 

Manipur. So, it is a lingua-franca of the state. It is one of the Tibeto-Burman languages of Sino-

Tibetan family which is placed under the Kuki-Chin proper separately by Grierson (1904), and in 

Meitei branch of Kukish section by Shafer (1974). It is also spoken in some other places of India 

like Assam, Tripura and in some other countries such as Myanmar and Bangladesh. Meeteilon had 

been included in the eighth schedule by the 71st amendment of the Indian Constitution on 

20thAugust, 1992. 
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Verbal noun ellipsis means the removal of the verbal noun in the predicate of an utterance. 

The characteristic function of ellipsis is that of cohesion by presupposition (Halliday and Hasan, 

1976). An elliptical verbal noun presupposes the verbal form or a verbal noun which is in the 

preceding part of the discourse. The elliptical verbal noun has to be recovered from this 

presupposed verbal form or the verbal noun. The Meeteilon speakers use the elliptical verbal noun 

in a particular context having been understood by both the speaker and the hearer. When the 

elliptical verbal noun presupposes the verbal form or verbal noun which is in the preceding part of 

the discourse, and this elliptical verbal noun finds its interpretation through the presupposed verbal 

form or verbal noun, it should be treated as a cohesive device and helps a lot in bringing cohesion 

to the discourse.  

The verbal noun ellipsis can take place mainly in the assertive, interrogative (content 

question and polar question) and negative sentences. In this case, the only constituent that remains 

when a verbal noun ellipsis takes place in an utterance is the subject of the elliptical verbal noun 

and the lexical negator nǝtte. Even though the verbal noun ellipsis takes place within an utterance, 

the elliptical verbal noun gets its interpretation through the presupposed verbal form or verbal noun 

which is beyond that utterance and in the preceding part of the discourse. When there is an elliptical 

verbal noun -ni(copula), -la~-ra(interrogative) and -no(inquisitive) are always there attaching to 

the subject and to the interrogative words.The forms of the elliptical verbal noun in different types 

of sentence are shown in the following table. 

Table 1 

The forms of elliptical verbal noun in different types of sentence 

Sl.N

o. 

Types of sentence Elliptical form 

1. Assertive S+ -nǝ + -ni 

2. Interrogative S+ -nǝ + -ra (polar question) 

IW+ -no (content question) 

3. Negative S + -nǝ + nǝtte 
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Verbal noun ellipsis in the assertive sentence 

The Meeteilon verbal noun ellipsis can take place in an assertive sentence in which the 

subject with one or more markers can stand as a sentence. When a verbal noun ellipsis takes place 

within an assertive sentence, some markers having been affixed to the non-elliptical verbal noun 

are affixed to the subject of that elliptical verbal noun. From the form of the subject it has been 

clearly seen that there is an elliptical verbal noun and also known that the process of verbal noun 

ellipsis is carried out. The easiest evidence of the verbal noun ellipsis is the affixation of the 

markers of the non-elliptical verbal noun to the subject.  

1. A -  udu  jalləmle  kənanǝno  khəŋde 

u-du  jal-ləm-le  kəna-nǝ-no  khəŋ-de 

tree-DET cut-COMPL-PFV who-ERG-INQ  know-NEG 

‘The tree had been cut down. I do not know who did it.’ 

B -  əinəni 

əi-nə-ni 

I- ERG-COP 

(NEF: əi-nəjan-bə-ni or əi-nəjal-li-bǝ-ni) 

‘I had cut it down.’ 

In the above given example it is seen that a process of verbal noun ellipsis has taken place 

in the utterance of the speaker B. Here the subject with the markers stands as a sentence. The 

copula -nihaving been affixed to the non-elliptical verbal noun jan-bə-ni or jal-li-bǝ-ni is added 

to the subject of that elliptical verbal noun as the verbal noun ellipsis is taking place. So the verbal 

noun janbǝ or jallibǝ ‘cut’ is completely absent in the utterance. The elliptical verbal noun 

presupposes the verb jan ‘cut’ which is in the speaker A’s utterance. Here the utterance in which 

the verbal noun ellipsis takes place is an assertive sentence. The non-elliptical verbal noun may be 

the one with either the nominalizer -bə only or with it the progressive marker -li. So the non-

elliptical form may be either əin əjanbəni or əinə jallibǝni ‘I had cut it’. 

2. A - casi  kənanə  thəkləmlibǝno 

ca-si  kəna-nə thək-ləm-li-bǝ-no 

tea-DET  who-ERG drink-COMPL-PROG-NMLZ-INQ 
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‘Who drank tea?’ 

B - caubanəni 

cauba-nə-ni 

Chaoba-ERG-COP 

(NEF: cauba-nəthək-ləm-bə-ni ) 

‘Chaoba drank it.’ 

Here the speaker A is asking a question to the speaker B who will give a response. In the 

response of the speaker B which is an assertive sentence, it is evidenced that there is no verbal 

noun and the only constituent that stands as a sentence is the subject caubǝ with the marker -nə 

‘ergative’ and the marker –ni ‘copula’. This elliptical verbal noun presupposes the verbal form 

thək ‘drink’ which is in the speaker A’s utterance. So the elliptical verbal noun finds its 

interpretation through the presupposed verbal form thək ‘drink’ which is in the speaker A’s 

utterance. In this context the speaker A can understand the speaker B’s utterance with this elliptical 

verbal noun and there is cohesion because of this elliptical verbal noun. 

Verbal noun ellipsis in the interrogative sentence 

Another type of sentence in which the verbal noun ellipsis can take place is the 

interrogative sentence. In both of the content question and polar question types of interrogative 

sentence, the verbal noun ellipsis can take place. In an interrogative sentence in which there is a 

verbal noun ellipsis, the only constituent which will remain is the interrogative word or the subject 

only. When this verbal noun ellipsis takes place in an interrogative sentence, the marker –no 

(inquisitive) and the marker –ra (interrogative) are affixed respectively to the interrogative word 

and to the subject. The marker -nois affixed to the non-elliptical verbal noun of the content 

question and the marker –ra is affixed to the subject of that polar question. 

3. A -  lairiktu segairəmle 

lairik-tu segai-rəm-le 

book-DET tear-COMPL-PFV 

‘The book had been torn.’ 

B - kənanəno 

kəna-nə-no 
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who-ERG-INQ 

(NEF:kəna-nəsegai-rəm-li-bǝ-no) 

Who had torn it?’ 

In the above given example it has been clearly shown that the speaker B is making a content 

question without a verbal noun in it. That means there is an elliptical verbal noun which 

presupposes the verbal form segai ‘tear’ which is in the speaker A’s utterance. Here this content 

question is formed by the interrogative word kəna ‘who’ with the marker -nə ‘ergative’ and the 

marker -no ‘inquisitive’. In fact the verbal noun segairǝmlibǝ ‘tear’ is in the elliptical form. The 

important fact here is that the marker -no‘inquisitive’ having been affixed to the non-elliptical 

verbal noun has been affixed to the interrogative word kəna ‘who’ when the verbal noun ellipsis 

is taking place in this question form. 

4. lairiksi  segairəmle  nəŋnəra 

lairik-si  segai-rəm-le  nəŋ-nə-ra 

book-DET  tear-COMPL-PFV you- ERG-INTR 

(NEF: nəŋ-nəsegai-rəm-li-bǝ-ra) 

‘The book had been torn. Did you tear it?’ 

This is an example of utterances which is the combination of an assertive sentence in the 

first and an interrogative sentence (polar question) in the second. Here the verbal noun ellipsis is 

taking place in the interrogative sentence of the polar question. The elliptical verbal noun 

presupposes the verbal form segai ‘tear’ which is in the first utterance i.e. an assertive sentence 

lairiksi segairəmle ‘The book has been torn’. In this case also the subject nəŋ ‘you’ with the 

marker -nə ‘ergative’ and the marker –ra ‘interrogative’ stands as an interrogative sentence 

whereby there is no verbal noun. The marker –ra ‘interrogative’ affixed to the non-elliptical verbal 

noun is now affixed to the subject nəŋ ‘you’ when the verbal noun ellipsis is taking place. The 

non-elliptical verbal noun of the interrogative sentence will be nəŋnə segairəmlibǝra ‘Did you 

tear it?’. 

Verbal noun ellipsis in the negative sentence 

http://www.languageinindia.com/


================================================================== 

Language in India www.languageinindia.com ISSN 1930-2940 Vol. 26:1 January 2026 

  210 

In making a negative utterance with the verbal noun ellipsis the lexical negator nǝtte is 

used. When a verbal noun ellipsis occurs in a negative utterance the constituents in that utterance 

will be the subject and the lexical negator. 

5. A1 - səŋgomdu  thəkkhəre 

səŋgom-du  thək-khə-re 

milk-DET  drink-DEF-PFV 

‘Milk had been drunk.’ 

B - nəŋnəra 

nəŋ-nə-ra 

you-ERG-INTR 

‘Did you drink it?’ 

A2 - əinə  nətte 

əi-nə nətte 

I-ERGnot 

(NEF: əi-nəthək-pənətte) 

‘I did not drink it?’ 

In the above example, what can be seen is that the speaker A2 makes a negative utterance 

in which there is an elliptical verbal noun. The only way of making a negative utterance with an 

elliptical verbal noun is by using the lexical negator nətte ‘not’. When this elliptical form əinə 

nətte is made explicit, the non-elliptical form would be əinə  thəkpə nətte ‘I did not drink it’. In 

this negative environment of the elliptical verbal noun, the verbal form thək ‘drink’ is not permitted 

to enter here. So the non-elliptical form with the verbal form i.e. *əinə thəki nətte is not 

grammatically accepted. 

 

6. A - cithisi  ramnə  irǝmbǝra 

cithi-si  ram-nə  i-rǝm-bǝ-ra 

letter-DET Ram-ERG write-COMPL-NMLZ-INTR 

‘Did Ram write this letter?’ 

B -manǝ  nǝtte 

ma-nə  nǝtte 
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he-ERG not 

(NEF: ma-nəi-rǝm-bənǝtte) 

‘He did not write it.’ 

In the above example in which the speaker B is making a response to the speaker A’s 

question, it is clearly seen that the subject ma ‘he’ alone stands as an utterance with the lexical 

negator nǝtte. Here the verbal noun irǝmbǝ is understood. So the process of verbal noun ellipsis 

has come out. The elliptical verbal noun presupposes the verbal noun irǝmbǝ which is in the 

speaker A’s utterance of question.  

Conclusion 

The paper concludes with the facts that the Meeteilon verbal noun ellipsis is taking place 

in the assertive, interrogative and negative sentences. In the case of the assertive sentence, 

whenever the verbal noun ellipsis is taking place the subject with the suffixes having been affixed 

to it has become an utterance and the verbal noun is omitted. When the verbal noun ellipsis is 

taking place in an interrogative sentence (polar and content question) the subject or the 

interrogative word only can stand as a sentence. At that time the question marker -la~-ra will be 

affixed to the subject of the polar question whereas the inquisitive marker -no will be affixed to 

the interrogative word of the content question. In a negative sentence to make an ellipsis in the 

verbal noun, the lexical negator nǝtte is used and the only constituent that will remain as a sentence 

will be the subject of that elliptical verbal noun and the lexical negator nǝtte. From the above 

analysis of discourse with the aim to find out the notion of verbal noun ellipsis it has been found 

that in order to interpret the elliptical verbal noun, one needs to look for the presupposed verb or 

verbal noun that is available within the discourse. This is how this verbal noun ellipsis contributes 

a lot to making a successful cohesive discourse in Meeteilon. 

Abbreviations 

COMPL completive  IW  interrogative word   

COP  copula  NEF  non-elliptical form 

DEF  definite NEG  negative 

DET  determiner NMLZ  nominalizer 

ERG  ergative PFV  perfective 

INQ  inquisitive PROG  progressive 

INTR  interrogative S  subject 
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Theme of the book 

Nature, in its intricate design, weaves a tapestry of distinctions, providing us with 

nourishment and the essence of life. Variety and diversity are inherent to our essence, and 

linguistic diversity embodies this truth. 

Following the Deluge, the biblical tale of the Tower of Babel unfolds in the Shinar region 

(Babylonia). In this narrative, the Babylonians sought fame by constructing a powerful city 

with a towering structure reaching the heavens. God's intervention disrupted their plans, 

introducing linguistic diversity among the workers, leading to mutual incomprehension. 

This ancient myth reflects the enduring concept of linguistic diversity, a phenomenon still 

present in contemporary times. 

In the times that we are living in, diversity brings in hierarchy, stratification and 

subordination. Linguistic diversity, too, is not an exception. The award-winning book 

Linguistic Diversity and Social Justice is a crucial example of bridging the chasm    between 

theory and praxis covered in eight chapters. The author Prof. Ingrid Piller emboldens the 
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issues of linguistic injustices in democratic spaces encountering ceaseless changes owing 

to globalization and migration by factoring in case-studies and real-world instances.  

The book focuses on concepts such as inequality, cultural dominance, and the unequal 

political participation experienced within the linguistic dimension, global dominance of 

English language. It delves into pressing issues, providing a detailed and thorough 

exploration of the intersection between linguistic diversity and inequality in key areas 

crucial to social justice, including education, democratic participation, and employment. 

Author’s Principal Arguments 

In "Linguistic Diversity and Social Justice," Ingrid Piller offers a groundbreaking analysis, 

challenging societal stereotypes surrounding language, justice, and employment against the 

backdrop of globalization and economic disparities. Piller navigates the intricate interplay 

of linguistic hierarchies in education, the workplace, and community participation, 

debunking the notion that dominant languages ensure social cohesion. Integrating 

intersectionality, she emphasizes the complexity of language, culture, and identity 

dynamics, highlighting personal and economic hurdles in language acquisition. Rich case 

studies underscore the marginalization of minority languages, unveiling the vulnerability 

of linguistic minorities. Piller's work, a significant contribution to the discourse on 

linguistic diversity, urges a reevaluation of perspectives for a more inclusive global 

linguistic landscape. 

Strength and Weaknesses of the book 

Strengths: In her seminal work, Piller deftly navigates through the intricate layers of 

linguistic diversity, emphasizing the catastrophic impact of linguistic hierarchies on key 

domains, including education, the workplace, and community participation. Importantly, 

her work is distinguished by the incorporation of theoretical frameworks like 

intersectionality, providing readers with a nuanced understanding of the multifaceted 

nature of linguistic diversity. 
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A compelling aspect of Piller's argumentation is her reliance on a diverse array of case 

studies, illustrating the real-world implications of linguistic hierarchies and the 

marginalization of lesser-known languages. These cases offer poignant insights into the 

challenges faced by speakers of endangered and minority languages, amplifying the 

urgency for a more inclusive linguistic landscape. 

Furthermore, Piller delves into the global dominance of the English language, critically 

examining its far-reaching impact on technology, education, and global policies. She 

contends that the ubiquity of English exacerbates the marginalization of local languages, 

regulating the employment prospects of minority language speakers and commodifying 

education on a global scale. 

Weakness: The book's notable gap lies in the absence of real-time case studies from third-

world countries, a crucial aspect in the intricate machinery of global bio-cultural and 

linguistic diversity. While Ingrid Piller adeptly argues that English, as a dominant 

language, contributes to the erosion of minority languages, there is a nuanced point 

missing. It is not solely the English language but any dominant language that tends to 

suppress languages from the margins, consequently affecting the equitable distribution of 

justice, employment opportunities, and community participation for their speakers. The 

oversight lies in the generalization of the impact to English alone, whereas the broader 

issue encompasses the hegemonic influence of any dominant language, a phenomenon 

prevalent beyond the scope of English. Recognizing this broader perspective is essential 

for a comprehensive understanding of the challenges faced by minority languages and their 

communities on the global stage. 

Snippet of Each Chapter 

The book comprises of eight chapters which engage the readers with the theme of social 

justice in the light of linguistic diversity.  
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This book unfolds in three parts: Chapters 1-3 illuminate human language omnipresence 

and diversity, exposing the subtle impacts of linguistic hierarchies. Chapters 4-6 examine 

social inequality in work, education, and community participation. The final chapters, 7-8, 

scrutinize how global structures amplify linguistic inequalities through regulation and 

control. 

1st Chapter: Introduction 

The initial chapter serves as an introduction, encapsulating the essence of the work and 

acting as a prelude to the subsequent chapters of the book. It delves into the intricate 

interplay among language, gender, class, ethnicity, and other factors. In this opening 

chapter, Prof. Piller dissects the line of scrutiny into the dimensions of linguistic diversity 

related to disparities in economic wealth, the exertion of cultural influence, and unevenness 

in political engagement, respectively. Further, she provides the reader with the notion of 

intersectionality as a theoretical framework to deal with these notions in the context of 

linguistic diversity.  

2nd Chapter: Linguistic Diversity and Stratification 

“Linguistic Diversity and Stratification” is the second chapter. It chronicles and outlines 

the works stemming from strong ideologies that attempted the standardization 

(homogenization) of various varieties and languages. It further emphasizes this notion by 

pointing out these efforts as reasons for establishing injustice and inequality. It adds to the 

discussion by outlining the dominations of certain languages leading to the creation of 

linguistic strata and unjust societies.  

3rd Chapter: The Subordination of Linguistic Diversity 

Chapter 3 includes an examination and analysis of cultural supremacy, isolation and 

territorial doctrines that wash out minority languages. She extends the debate and 

discussion by invoking the concept of “monolingual habitus”, which vanquishes linguistic 

diversity. Drawing on historical and contemporary illustrations, Piller delves into the 

ramifications associated with the belief that aligning with a dominant language not only 
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validates migrant status but also serves as an indicator of moral standing and dedication to 

societal coherence. She emphasizes the limitations of this perspective, neglecting the 

intricate challenges individuals face, including personal, financial, cultural, and economic 

barriers that hinder language acquisition. Furthermore, Piller underscores the violation of 

fundamental human rights related to language choice inherent in such a standpoint. 

4th Chapter: Linguistic diversity at work 

In this chapter, Piller confronts the idea that linguistic proficiency is considered the singular 

hurdle to the employment of migrants. Here, she explains that language is not the sole 

reason for the reinforcement of inequality and discrimination in the workplace; instead, it 

needs to interplay with other structures of detriment.. Piller juxtaposes situations where 

migrants experience a decline in skill relevance and limited opportunities for advancing in 

their careers, in comparison to industries like phone shops and nail bars. Despite outwardly 

fostering a multilingual workforce, these sectors may expose individuals to potential 

exploitation. 

5th Chapter: Linguistic Diversity in Education 

This chapter brings in the notion of discrimination in education among the 1st and 2nd 

generation migrants. Education has the power to emancipate from the extant disadvantages 

associated with migration but owing to the ingrained beliefs about language, nationalistic 

objectives, and uniform strategies for teaching and evaluating, their apathy gets augments. 

All these vilify and create negative stereotype around these minority languages. Language 

rights or linguistic rights are the rights of an individual or a society concerning the freedom 

of choice to use any language for communication in private or public domain. Language 

rights also include using one’s language in legal, administrative and judicial domains.  

6th Chapter: Linguistic Diversity and Participation 

This chapter refers to the UN Human Rights legislations, which has promulgated the rights 

to take part in cultural enactments and benefit from broader scientific developments and 

innovations. It is agreed that indigenous, tribal, and minority communities must get the 
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privileges of linguistic human rights. Language rights came to be seen as a way of 

emancipation.  

The language rights were a matter of focus repeatedly in different UN documents. 

Unfortunately, educational and linguistic human right appears less prominently in many 

UN documents. Further, language and culture have appeared in general reference to 

ethnicity and religion in the early stages. However, in the later stage, many covenants took 

a stand on the language rights of the minorities in education.  

7th Chapter: Linguistic Diversity and Global Justice 

It addresses and challenges the global dominance of the English language. She argues that 

English has evolved as the mediator between education and global knowledge, fostering 

inequality and injustice. This system has been portrayed as the helm of the knowledge 

system, where English is perceived as the language providing access to broader knowledge, 

marginalizing minority languages. 

8th Chapter: Linguistic justice 

The last chapter shows light at the end of tunnel and talks about justice in the backdrop of 

linguistic diversity. The notion of linguistic justice is not a utopian idea and it could be 

achieved by the acceptance of linguistic diversity as a norm and not an aberration. This 

merits a collective and concerted effort.  

Brief Critical Analysis 

In this comprehensive exploration, Prof. Ingrid Piller scrutinizes linguistic diversity's 

multifaceted dimensions, from its intersection with inequality to its influence on education, 

employment, and global justice. Each chapter dissects pervasive issues, employing 

historical and contemporary examples. Piller introduces key concepts like intersectionality 

and monolingual habitus to dissect societal intricacies. The book critiques English's 

hegemony, emphasizing its role in perpetuating inequality. While presenting global 

challenges, Piller concludes with a call for linguistic justice. Piller's nuanced examination, 
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deftly navigating complexities while urging societal acceptance of linguistic diversity as a 

norm for achieving justice. The book exhibits a notable omission by not including real-

time case studies from third-world countries, a vital component in the intricate dynamics 

of global bio-cultural and linguistic diversity. Ingrid Piller skillfully contends that English, 

as a dominant language, plays a role in diminishing minority languages. However, a 

nuanced aspect is overlooked; it's not solely the English language but any dominant 

language that tends to subjugate languages from the margins. This, in turn, impacts the fair 

dispensation of justice, opportunities for employment, and participation in the community 

for speakers of these marginalized languages. 

Concluding Remarks  

In conclusion, "Linguistic Diversity and Social Justice" by Ingrid Piller intricately 

examines the nexus between language and diverse facets of social inequality. The 

introductory chapter introduces the intricate interplay of language with gender, class, and 

ethnicity. Subsequent chapters explore linguistic stratification, the subordination of 

diversity, and its impact on workplaces, education, human rights, and global justice. Piller 

challenges English language dominance, concluding with a call for linguistic justice. The 

book prompts a societal shift towards embracing linguistic diversity, framing it as a norm, 

not an aberration, and underscores the necessity of collective efforts for achieving linguistic 

justice. 
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